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I. ABSTRACT
Teaching in SCASD, I have benefited by having other adults in the room to assist me with monitoring
classroom management and keeping students on task. I felt overwhelmed at the possibility of teaching by
myself once I stepped out into the "real world." So I started introducing two puppets to the class to have
another voice to support me. This inquiry has helped me discover the advantages of using a puppet in
managing behavior, motivation, and even discussing difficult topics.

II. Background Information: Class Profile
CLASSROOM PROFILE
Grade level
Class size
Boys
Girls
Racial minorities
Autistic
Title I reading
English language learners
Average 2nd grade reading level
Advanced readers
Overall high achievers
Requires constant behavioral management
Receives emotional/behavior support from TSS
Teacher
Paraprofessional (writing)
TSS
Intern

2
18
11
7
3
1
3
1
9
5
6
4
1
1
1
1
1

My classroom is comprised of eighteen second-grade students. Eleven of them are boys and seven
are girls ranging from ages seven and eight. I find it impressive that none of my students have an issue
with the fact that there are a lot more boys than girls in the classroom. They all work together in partner
or small group activities with seldom any complaints. One student is autistic and receives academic
instruction in a separate classroom for students with autism. He is in my classroom during morning
meeting, read aloud, lunch, recess, and some of the specials. The other students are very patient and kind
with him, encouraging him to take walks or color with them. Three students are in the Title I reading
program, a time which fosters their reading skills. They leave class every morning to receive additional
individual support and instruction from a Title I reading specialist. There are about six academic leaders
in my class posing as extra active participants. These students are also social leaders as well, often
lending others a hand. The other students tend to model after them. There is currently one student who
leaves at the end of everyday to the English Language Learners program for half an hour. She has been in
the United States for almost a year now, learning English as a second language when she moved here.
Her math skills are highly developed, and she is talkative with the rest of the class. She reads very well,

but her level of comprehension is questionable. About four to five students require constant behavioral
management to handle common misbehavior problems. They display difficulty with listening, paying
attention, following directions, working quietly, bullying, tattling, and sharing. Sometimes their behavior
is intentional when they refuse to do work or join the group because they do not like somebody. A couple
of behavior cards have been made to give those students the responsibility to self-manage their behavior
and to be able to see that behavior visually recorded. One student recently started receiving emotional
and behavioral support from a TSS. The TSS comes in everyday from 11:30-3:00. Overall, my class is a
great group; they are usually very engaged and enthusiastic with school projects and lessons. My students
are kind, generous, and helpful. I am very lucky to start off with such a eager collection of young
individuals in a small, collaborative class size.
III. Coming Up With a Wondering
I have been really fortunate that I have three other adults in the classroom—a mentor teacher, a
paraprofessional, and a TSS. Additionally, I had easy access to other interns, teachers, and teacher
assistants in my primary wing hallway. I have been concerned that when I head out to the “real world,” I
will be by myself. Then, how would I handle all that classroom management… by myself? I have never
done it by myself. I have had my own classrooms before but there were always 1 or 2 other teachers team
teaching with me.
I thought about the advantages of team teaching. How would adding another voice in the
classroom help me out? It was not just about managing student behavior. I also wanted to improve the
effort students put into their academic performance. With my concerns and fears about teaching a class
by myself, I thought about what I could do alleviate those fears and prepare myself for the life after
student teaching.
IV. Inspiration & Research (The Experts)
A week after I began contemplating about a wondering, I was inspired by a guest speaker at a PDS
seminar session. George Dempsie, a classroom teacher at Ferguson Elementary School of SCASD,

shared his insights about the usage of puppets in his classroom. He showed various examples of his
puppets, which addressed numerous issues. I left seminar inspired and excited. An idea was
formulating…
I started reading Dempsie’s articles. The quote that really convinced me to use puppetry was
when he wrote:
“...Using a classroom puppet is like team teaching. Children like the change of pace and variety
that comes from using a puppet to introduce a lesson or help solve a classroom conflict. A puppet can add
that special spark to motivate and capture the children’s attention that the ‘regular’ teacher can’t do”
(Dempsie).
Nowadays, classrooms are increasingly diverse. They are not homogeneous anymore. There is an
increasing amount of research revealing different needs of children, whether it be physical, cognitive, or
behavioral. New ways of communication are added to the responsibilities of teachers. As I started
researching, I came upon a website called “Teaching With Puppets.” It posed the following questions:
“How do you correct behavior in a group without bringing direct negative attention to a child?
How do you repeat primary concepts without boring those who understand the concept, or making those
who don't, feel stupid? How can you talk about delicate subjects in a comfortable, non-threatening
manner? How can you introduce difficult concepts in a fun way? How can you bring warmth and humor
and unity to a classroom of students who are so diverse? There are many ways to do these. But teaching
with puppets is one of the easiest and most fun.”
My thoughts all seem to be on the same page as the author of the website. My interest in using a
puppet was sparked even more. They also further provided tips on how to use a puppet.
V. Official Wondering
With the anxiety of going off on my own and teaching by myself, I came to the conclusion that I
could use a puppet or two in my own class and have this opportunity as practice. I wanted to know if I
could pull it off in the future.
Will bringing a puppet into the classroom improve student behavior, effort, and academic
performance? And secondly, would I be able to pull this off as a primary teacher?
VI. The Plan

To answer my inquiry question, I planned to use the puppet in several ways. I intended to use it to
motivate student participation in various areas as well as good behaviors. These good behaviors were
expectations formulated by the class and teachers—sitting quietly on the rug, raising hands to ask
questions, being patient with others, cooperating with partners/small groups, following directions, and so
on. This was in hopes that the letters from the puppet (commending on observed good behavior) would
motivate the students to work harder at doing their personal best. The puppet also interacted with a
couple of students at a time during recess while the students “helped the puppet learn” how to write, spell,
and do math. I planned this method with the hope of improving the students’ academic confidence and
performance.
I also wanted to use puppets in role-playing scenarios with children. According to Denise
Özdeniz’s article “Puppets in Primary,” “puppets introduce another proficient English speaker into the
classroom for the teacher to speak to. This is important, as one natural language learning strategy adopted
by children is that of observing and then imitating conversations conducted by the people around them.”
At this age in development during primary elementary grades, I agreed that modeling after the teacher
was a significant strategy to further touch upon various topics.
VII. New Questions
While I successfully used Flap Jack, our class puppet, during Morning Meeting and recess, I
wanted to use it more during academic times of the day. I also noticed that student interaction changed
since the arrival of the puppet. Soon sub-questions formed in addition to my original wondering.
Would it be too disruptive if I brought out Flap Jack during instructional times of the day?
As time went on, my wondering started to evolve from observing reactions for academic purposes
to social relationships within the classroom.
How does the use of a puppet assist a student in socialization and acceptance with his classmates?
VIII. Data Collection & Analysis

I had various sources of data, including observations that I have documented in my weekly journal
(anecdotal notes), photographs, student letters to the puppets, student contributions to weekly newsletters
about the puppets, evaluations from my mentor teacher and internship advisor, and of course, research. A
lot of my research came from articles by George Dempsie documenting his experiences on the usage of
puppets in his classroom and other articles that I found online (listed on the works cited page).
The majority of data consisted of anecdotal notes documenting students’ behavior, responses to
the puppet, academic performance, and peer interactions. Student artifacts were also collected to show
their responses to puppets in the classroom. The saying is true: “A picture is worth a thousand words!” I
photographed often in my classroom, capturing images of student expressions that cannot be justified in
just words. My mentor teacher and I took photographs when I had a puppet out and I saved them as
evidence of their interaction with the puppets. There was also a bag overloaded with letters and
Valentines from students writing to Flap Jack. I collected these artifacts as evidence that my students are
responding to this new personality in the classroom.
In analyzing my data, I was able to determine if a particular student was responding positively or
negatively to my puppets. Flap Jack’s filled mailbox was ample evidence that students were enjoying
their interactions with the puppet. When students eagerly insisted on Flap Jack coming out to talk at the
rug or play outside at recess, I was convinced that he had a positive effect on the classroom. Every time I

noticed that the students were talking about the puppets, I quickly typed those moments down in my
journal via anecdotal notes. As I typed up those interactions and conversations, I also reflected upon their
responses to myself, with my mentor teacher, internship advisor, guidance counselor, and other faculty
members.
IX. Claim & Evidence #1
Children are open to someone with whom they identify.
When I bought a puppet, a furry monkey with the name Flap Jack on its tag, I was curious about
what kind of voice and personality to give it. After reading, Mr. Dempsie’s article, “Using Puppets in a
Primary Classroom: A Teacher-Researcher’s Findings,” I felt inspired to make Flap Jack a new student
joining my second grade class.
“I chose Hilda because I thought that the children could identify with her. Children see
themselves in puppetry and the puppets can often represent their hopes and fears (Currant, 1985).
I also realized that Hilda possessed a unique feature that would make her valuable to both the
children and me: she was not the teacher. She could be silly; she could be stupid (and let the
students tutor her); and she could be their equal—an understanding friend. I hoped that she would
help open the avenue of communication between students and myself (Fleming, 1983).”
~ George Dempsie
I did not want to abruptly bring in a puppet. Therefore, I planned a way to transition a new personality
into the classroom. I spent two morning meetings reading a letter from the puppet, Flap Jack. I found
cute stationary from my mentor teacher, wrote a messy note with my left hand (I am right-handed), and
sealed each letter in an envelope. The following are the letters I shared with my students (also can be
found in Appendix A).
Feb. 2, 2006: First letter to kids:
Dear Ms. Yap,
I am writing to you because I am moving. I’m looking for a new place to live and I heard
that you have a lovely class of wonderful 2nd graders. I’m in 2nd grade, too. Do you think they’ll
want me to come? I’m very shy.
From,
F.J.
Feb. 3, 2006
Dear Ms. Yap,
I am moving today! I should be at Park Forest Elementary School next week. I cannot
wait to meet your class. Is it cold in Pennsylvania right now? It’s very, very, very hot from where
I am. I live right by the beach and I love swimming. I hope your class likes me.

From,
F.J.
Their responses were what I hoped for and more. They truly believed a new student was coming the next
week. I made sure I signed the letters from F.J. instead of Flap Jack because I felt F.J. was more
believable as a child’s name. The following were reactions that I documented in my student teaching
journal (Appendix C):
•
•
•
•
•
•
•

Students kept calling out questions
Interested to know what F.J. stands for
Students volunteering for new kid to sit next to them
Students curious to know when he’s arriving and where he’s from
Students eager to know if F.J. is a boy or girl. I said boy and most of the boys were excited
about having a new boy and some of the girls were shouting, “We want a girl!” I said that I’ll
ask F.J. if he knows any girls who are moving (soon to be the raccoon puppet)
Student: “Is he smart?”
Me: “Does it matter if he’s smart or not?”
Student + others: “Noooo!”
A student comes to my desk later in the day at 12:05 P.M.:
Student: “I wish F.J. could come here Friday (versus next week). I wish he was here now!

The day of FJ’s first arrival to my class, students were still eager to meet the new student. The following
were notes documented from student exclamations and interactions as they arrived at school.
8:35 A.M.
•
•
•
•
•
•
•

I’m walking down the hallway back to my classroom (from the teacher’s lounge)
Student: “Where’s FJ??? Is he coming today??”
I hear them all discussing about where’s FJ while they’re arriving in the hallway
8:45
Student: “When’s FJ coming?”
Another student asked me the same question. I told him he will be coming after morning
meeting. He puts FJ’s name on the whiteboard next to the schedule.
Student: “I hope FJ sits next to me!”

8:53
•

Kids are too excited talking about the Super Bowl, their weekend, & FJ. Majority of them not
writing in morning journals (they’re supposed to!).
9:05 Morning Meeting—introducing Flap Jack
• Me: “Have you seen this house here yet?” I walked over to the puppet house that I snuck over
to the window ledge while students were busy greeting each other during Morning Meeting. I
knocked on the house a couple of times. Students automatically gathered at the edge of the
carpet out of their circle formation to see.
9:36
• During independent practice for spelling, B came up to me at my table. “Did FJ see us doing
anything bad yet?” I responded, “No, he usually catches students when they’re good.”
Math & Snack Time

•
•
•
•
•
•
•
•
•

M: “Can FJ come out? I think he’ll like this.”
Referred to the puppet as a separate personality
10 minutes later I sat down with his group again and he complained that FJ is just a puppet.
“How can he see us? He’s just a puppet.” He seems skeptical; I’m going to keep an eye on his
responses to Flap Jack. His comments seem to be contradictory.
[C]: “Is FJ hungry? We’re having snack now.”
Me: “Are there any leftover apples?” 10 minutes later. [Cl]: “There are 3 apples leftover, but
I don’t know if everyone got apples or not.” 10 minutes later. “I think everyone who wanted
one got one.” 1 minute later. “Can I just give one to FJ?”
[Sh]: “Tomorrow, you can take FJ out of his cage & I can teach him how to write tomorrow.”
[Mh]: “Why does Flap Jack have a mailbox?” Mrs. Humphrey: “That’s because you can
write him letters.” Mariah: “ooh, I want to have a letter!” [Br]: “I want to write him a letter.”
[M]: “Can FJ come out? I want to ask him some questions.” Me: “I thought you told me he
was just a puppet… You still want to ask him some questions?” Mark: “Yeah.”
[J]: “Can I send Flap Jack one of my Zoo Books to read?

10:53
•
•

[S]: “Flap Jack got a lot of mail!! He better come out so he can read all of them.”
[H]: “Ms. Yap, Ms. Yap! You should check his mailbox to see if anybody wrote anything bad
about him!”
• The mailbox is loaded with mail, books, and even an apple!
11:00- L.A. Centers
• [Mh], [G], & [Br]: “Can you bring him out? I think every time we have Word Station, FJ
should join us.” Me: “I’ll think about it. If you think he’s just a puppet, then why do you want
him out?” Them: “Because he’s funny! And cute. And cuddly.”
• [B]: “When will Flap Jack come out again?”
• Me: “When it’s quiet enough in this room. He’s really shy, remember?” [Cl] started talking
and [B] shushed him.
12:08
• I saw [Br] peaking into the puppet house. “Will FJ ever come out?”
• Me: “I think it’s a little too loud right now.”
[Br]: “Be quiet or FJ won’t come out.”
[B]: “You guys! Be quiet so FJ can come out!”
12:50-1:10: Outdoor-Indoor recess
[C] whispered to FJ’s ear: “If you’re ever scared, we’re here for you.”

The next week, several students brought their own puppets and houses or mailboxes for their
puppets. We shared them during morning meeting with my puppet and their puppets, introducing each
other around the circle.
X. Claim & Evidence #2
Confidence and caring for others increase as children express their strengths.

I started using Flap Jack during a fifteen minute slot of time in the morning. The concept of time
is important in second grade. I had Flap Jack express silly misconceptions about time, making sure he
was saying a lot of wrong statements on purpose. “Nooo! Flap Jack!” Students were squealing with
laughter as they corrected the puppet.
Flap Jack also had really sloppy handwriting. Many of his letters are also often written
backwards. I wanted to address this with specific students in mind who have the same problem with their
writing and spelling. These letters that showed students wanting to help Flap Jack can be found in
Appendix E.

•

Dear [Sh],
I saw you working really hard at spelling. I wish I can write as well. Ms. Yap said I need
to work on my letters. Maybe you can help me.
From,
Flap Jack

One girl said to me, “Tomorrow, you can take FJ out of his cage & I can teach him how to write
tomorrow.” Another student shared her letter from FJ with me. She was beaming. [Sh] brought it over
and we read it together.
[Sh]: “Wow, this is really sloppy.”
Me: “Haha, yeah. Flap Jack needs to work on his handwriting.” After reading the letter out loud
with her, I say: “Can you help Flap Jack?”
[Sh]: “Yeah, his letters are backwards! I can help him now!”
Later that day, the two girls, both in remedial reading support (Title I) approached me.
[Sh]: “Can Flap Jack come out during recess? I want to teach him how to write.” [H]: “Yeah! I
want to show him how the chimes ring to be a false alarm.”
Me: “What did you want to teach Flap Jack again?”
[H]: “Read, write, and color because I saw his handwriting and he’s not very good.”
On the very first day that Flap Jack arrived, about a third of my students gathered around Flap Jack and
tried to teach him how to write his letters during indoor recess. Then [S] and [B] wanted to show Flap
Jack how to write suffixes. The students kept telling him what suffixes are and that they’re learning that
in class this week.
XI. Claim & Evidence #3
Children use the appeal of puppets to interact with each other.

“The universal appeal and survival of puppets lies in the human need to overcome crisis through illusion;
to turn dreams into reality; to create life; to visualize feelings and ideas, and feel the power of creating life
(Kruger, Dr. M.S.).”
I discovered an unexpected reaction to the first puppet, Flap Jack. The student who gave the most
skeptical response to the puppet’s arrival became the most attached to it. The next day he brought his
own puppet, Jack, and introduced it during morning meeting. He read aloud a letter from Jack. The other
teachers and I have been having trouble with this particular student. He has trouble listening (and thus,
respecting) to more than one authority figure in the classroom. He also has weak or no relationships with
his classmates. He has bullied and excluded many peers in both free play and collaborative school
activities. I came to the conclusion that this student—I will call him Student [M]—became extremely
attached to FJ because the puppet would not judge him back. His closeness to Flap Jack also built his
relationship with me, another figure of authority in the classroom, through communicating with the
puppet.
•
•

[M] has claimed Flap Jack, the puppet, to be his “best, best, best friend.” This came as quite a
change compared to his initial reaction to the puppet this morning. Now he constantly writes
letters to FJ, hugs & kisses him, and tells his classmates about his new best friend.
The next morning, he brought his mother in to meet Flap Jack. He made a huge letter to FJ
written on Styrofoam poster board. [M] even brought his own puppet, Jack. He created a
mailbox for Jack, just like Flap Jack, and shared Jack and a letter from Jack during Morning
Meeting, saying that pancakes were the puppet’s favorite food, too (just like Flap Jack’s). As
this peculiar obsession with the puppet continued, my mentor teacher and I discussed [M]’s
close link to the puppet. We concluded that the puppet is considered a “non-threat” in the
classroom because [M] can behave any way with the puppet and he will not “talk back.”
Additionally, the students know that Flap Jack needs help with his writing and math. This
enabled [M] to feel superior to the puppet because it gives him more control over who is
smarter. I must figure a way to space the two away from each other because it is getting
annoying hearing about FJ from [M]. The puppet is “safe” for [M] as he is showing effort in
getting to know more about Flap Jack by asking him questions in his letters to the puppet, but
[M] must also learn to socialize with his peers in an appropriate manner.

February 7, 2006. [M]’s creation of his own puppet’s mailbox brought more attention to his
friend-making skills. He showed Jack to his classmates and they immediately started to write it letters.
[M] knew the drill with the letters: you wrote a letter to the puppet with questions and/or comments, and
the puppet wrote you back. It seemed to me that [M] was communicating through his puppet, a behavior

that was a “safe” way for him to make friends with his classmates, which I found intriguing. This
definitely turned the inquiry around. [M]’s behavior had drawn my attention from my use of puppets to
his use of puppets for socializing with his peers.
During indoor recess of the same day, I saw [M] and two other classmates sitting together at a
table. Those same two girls had tried to help my puppet learn how to write and spell. Now I saw them
doing something similar with [M] and his puppet— a bonding experience for [M] and his peers.
One day I caught the guidance counselor in the hallway. I told her about [M]’s reaction to the
puppet and she was ecstatic. She conjectured that his closeness to my puppet was creating a bond
between him and me. This was a student whom he respects one authority figure at a time. After my talk
with the guidance counselor, I did notice that [M] came to me voluntarily to tell me stories of shows he
saw on T.V. Twenty minutes later, I saw [M] writing a letter from his own puppet, putting a pencil in the
puppet’s hands to write the letter. Then he put the letter into another student’s puppet’s mailbox. [M]
was starting to socialize more with his peers. A few weeks later, [M] brought in a newsletter that he had
made himself that he passed out in class. There was a section that read:
“GOOD JOB MS. YAP FOR WINNING TEACHER OF THE WEEK. Ms. Yap won teacher of
the week because she was good all week. That is what you do to be teacher of the week” (original copy
included in the Appendix).
Seeing that made me happy that this was concrete evidence of [M]’s relationship with me strengthening.
On the morning of March 29, weeks after I had brought Flap Jack in, [M] approached me. I have
also documented this encounter in my journal, which is included in the Appendix.
Wednesday, March 29, 2006.
[M] asks me how I made the stationary for Flap Jack and Colette. I explained to him that I had
drawn a picture first, cut it out, and then paste it onto lined paper. He continues to ask, fully
interested, about how I put it into the computer to print copies. I explained that after I cut out the
picture and pasted onto the lined paper, I made photocopies. “Ohhhhh! Okay!”
The very next morning, [M] hurried over to me. “Look!!!” In his hands was his own puppet stationary
for Mr. Hairy. His parents ran a copying store and M had used those resources to make that stationary.
He had really listened to how I made mine and had done the same with his own drawing. Later that same

day, I saw that paper on another boy’s desk. [M] had written him a letter. Earlier in the year when there
were many circumstances where [M] had not gotten along with his classmates, my mentor teacher sat
down and had a talk with [M] about friends. [M] revealed that he only respected one other peer, that very
same boy who had received a letter from Mr. Hairy. The choice of words [M] used in the letter was
incredibly similar to how I wrote from Flap Jack. In the Appendix, I have attached a photocopy of that
letter used as evidence to support this second claim. It read:
Dear [G],
I saw you in the morning. You were working real hard. I hope you can keep it up very
much.
Love,
Mr. Hairy.
During recess, I noticed that the majority of the students play with their own classmates. There are
usually about four classes outside at a time around the same grade level. Whenever I brought Flap Jack
out, [M] would instantly follow me and sit down on a rock or bench with me. He would jump up and
down, show Flap Jack new dances, and chat. He ended up spending his entire recess times with Flap Jack
and me. Students from other classes caught a glimpse of the puppet and would start wandering over in a
curious and shy manner. Soon a small crowd formed where I would have children from about three
different classes giggling with each other to Flap Jack’s silliness. Sometimes a game of charades would
break out and we would play with each other. I noticed that children who normally would not voluntarily
interact with each other would be playing the game together with the common interest of liking Flap
Jack’s presence. Even other interns talking with their students would sometimes bring them over and say
hi to Flap Jack and ask questions. I find this time at recess as a beneficial bonding moment strengthening
relationships with peers (in the same class and in different classes together) and with me.
XII. Claim & Evidence #4
Puppets can be used to address expectations as a classroom management tool.

It is a common sight to see children running down the hallway. “Walk!” can always be heard
shouted by adults standing in doorways. I got the idea from Mr. Dempsie’s presentation at the PDS
seminar about addressing the expectation to walk indoors. Out of construction paper, I created a bandage
and an arm sling. At Morning Meeting, I pulled the “injured” puppet out of the house and students
gasped. They asked what happened to Flap Jack. I noticed many alarmed and concern expressions. Flap
Jack explained to the students that he had hurt himself when he was running down the hallway. He
jumped over a jacket and tripped on a book bag. Students called out more questions. “Why were you
running?” Flap Jack responded that he was in a hurry to be first in line. I noticed some children shaking
their heads with clicking their tongues “tsk, tsk.” One girl raised her hand.
“Flap Jack. You don’t need to run. You shouldn’t run in the hallway. You know that.”
“Well, how about here in the classroom?”
“No! You could trip over a chair or a desk!”
“Well, I was in a rush. I really wanted to be first in line.”
“Nooo! It doesn’t matter, Flap Jack! We’re all going to the same place!”
Later that day, Flap Jack received a letter from a student that read: “Dear FJ, I hope you don’t have an
ache in your neck/head anymore.”

Here was another example of using a puppet as a tool for classroom management including trying
to motivate students to behave better.

Dear [Cl],
Wow. You sat so still at math. I wish I can sit as quietly. I liked how you raised your
hand. I hope your 181 friends can sit as nicely on the rug as you.
From,
Flap Jack
The students sitting at this student’s desk set were excited to see what Flap Jack wrote. I watched Clayton
beam while he showed his letter to his peers. They congratulated him.
Dear [B],
Wow, you know all about your suffixes! I heard you say “You drop the E and add –ING.”
Cool, I did not know that. You must be very smart. Maybe you can help me out some
time with prefixes and suffixes. I get them mixed up with compound words.
From,
Flap Jack
Dear [Th],
I saw you work so quietly at the word table. Your other friends were talking next to you
but you stayed focus on your paper. Nice!
From,
Flap Jack
Dear [H],
Ms. Yap told me that you did more work during your recess time to finish up on your own.
You must really like writing! You have a good attitude.
From,
Flap Jack
Dear [T],
I saw you sitting very quietly at the word station. You must work very hard. I wish I can
sit still as quietly as you can. Sometimes I talk too much. Hope you’re having a nice
morning.
From,
Flap Jack
XIII. Claim & Evidence #5
Children Are Comfortable Sharing With a “Safe” Confidante
“The puppet is a visual metaphor, representing ‘the real life,’ but at the same time, it is one step
removed from the real world. Puppetry can be used to break down racial, social and political barriers and
stereotypes, because it represents the “neutral” aspect of the human, exaggerating its larger than life
issues. Puppets can say more than the live actor. Puppet can get away with being highly controversial
and thus often say more than would be possible for a live actor to say” (Kruger, Dr. M.S.).
I have been wanting to address the issue of prejudice, racism, bullying, and diversity with my
students. I did not know how to approach the subject. My advisor suggested that I bring up these more
serious issues through a puppet. I decided that I can use the second puppet I have, Colette. Her
personality is more mature and smarter than Flap Jack. I decided to start a new project through Colette

about embracing diversity. I started a time in our class schedule called “A Talk with Colette.” I had
Colette explain to the students that she used to write an advice column back where she came from. People
wrote her letters and she wrote back with some advice. Colette read a letter she had received with my
students. I wrote a fake letter pretending that someone was having a problem with bullying. I wanted the
students to write letters to Colette about similar topics—anything they had questions about, if they saw
something happening to someone, or a personal experience. (I had students write letters to Colette the
next morning and then shared three at “A Talk with Colette” anonymously and held a discussion with
what advice they could give this person.) I found the letters to be quite personal about previous
experiences of being bullied, a question about what happens if someone does not listen to your I-message,
etc. The students’ communication with Colette caused me to realize that these students felt safe confiding
with a puppet. They knew that I was behind all the letters of both puppets, but it was different. They
were not sharing secrets with a teacher; they were talking to a friend.
XIV. Conclusion
At the end of my inquiry project, I passed out a survey to my students (blank sample in the
Appendix). They were to circle a smiley face that had a grin, a flat mouth, or a frown. I explained to my
students what each smiley means. The following are the questions posed on the survey:
Q1. How did you feel when you first learned that FJ was coming to the class?
Q2. How did you feel when you found out that FJ was a puppet?
Q3. How did you feel about getting a letter from FJ?
Q4. How did you feel about writing a letter to FJ?
Q5. How did you feel about FJ coming out during recess?
Q6. How did you feel about FJ talking about time?
Q7. How did you feel about talking about different cultures with Colette?
Q8. How did you feel about Flap Jack?
Q9. How did you feel about Colette?
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As one can see, the graph shows the results of the vast majority of my students enjoying the
interaction with the puppets. I came to see that I could pull off the use of a puppet. I also noticed that the
less frequent I involve a puppet in the classroom, the less letters and comments I received from my
students about the puppets. I had trouble with the consistency of bringing the puppet into the classroom
on a recurrent timeline. There was definitely a positive relationship between the frequency of the
puppet’s presence and the frequency of students’ “fan mail.”
I also sent open-ended surveys to my mentor teacher, internship advisor, and classroom
paraprofessional. My mentor teacher and I talked about suggestions she had written in the survey for
further practice with puppets in our final reflection. Students had brought in puppets and stuffed animals
to be kept in the classroom. At first I was excited that they wanted to join in with their enthusiasm for
puppets, but my mentor teacher and I agree that next time, I should just allow one designated time for
students to bring those in because it ended up taking attention away from my own puppet.
XV. New Wonderings

Originally, when I researched about puppets, I found a lot of resources on how to use them in
preschool. Now that I have a sense of how seven and eight year olds react to a puppet, I am wondering
what is that invisible wall where students are too old for a puppet. Or is there no age limit?
I introduced Flap Jack at the end of January. Then I brought Colette to the classroom midway
through March. At that January seminar, Mr. Dempsie showed us multitudes of puppets used for various
objectives. How early in the year should I bring in a puppet? How many should I use?
XVI. What Does the Future Hold?
Since I had intended to use a puppet for academic purposes but it turned into following social
responses, I would still like to discover new ways of using a puppet in the future. The list below was
taken from an article about a pilot project using puppets to promote engagement during science lessons.
The following were results of how a puppet improved students’ reasoning skills. I found these results
fascinating and would like to experiment in similar projects in the near future.
“There was an increase in the children’s use of argumentation and a decrease in their use of recall
responses in the puppets lessons. There were more opportunities for children to develop their thinking
about science in puppets lessons.
There was an increase in the time that children used talk involving reasoning and a decrease in the
time that they talked about practical and procedural matters in the puppets lessons. There were more
opportunities for children to develop their thinking about science in puppets lessons.
There was an increase in the teachers’ use of reasoning questions and a decrease in their use of nonreasoning questions in the puppets lessons. The teachers’ questioning style created more
opportunities for thinking in the puppets lessons.
There was an increase in the teachers’ use of argumentation and a decrease in the extent to which they
gave information to children in the puppets lessons. The teachers’ interaction with the children
created more opportunities for engagement and thinking in the puppets lessons. Most of this increase
is attributed to argumentation generated by the puppets.
There was an increase in the teachers’ use of story and narrative and an increase in the extent to which
teachers offered encouragement when puppets were used. Both of these changes in teacher behaviour
generated a more positive environment for learning in science lessons” (The Puppets Project…)
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THOUGHTS ON AN INQUIRY PROJECT

1/20/06

I think of myself a sympathetic person, which is why I find my heart reaching out to my students as a passion in school. If I had to pick a passion (according
to the several passions we read in chapter 2 of The Reflective Educator’s Guide to Classroom Research—Dana & Yendol-Silva), I would choose passion 1:
helping an individual child.
There are a few individuals in my class that stick out, as they acquire more of my attention. I considered one or two of them to base my inquiry project on,
but decided that there were too many outside factors involved that attributed to the student’s behavior and academic performance. I decided to narrow in on
one particular student, “C,” who my mentor teacher identified as a low achiever. He is the average student, but he is not producing average work. This
child sits at his desk, plays with his pencils, scissors, or pieces of paper with his hands inside the desk. Basically, he does everything but what he is
supposed to be doing.
I’ve found myself reminding him to get back to work frequently throughout every task, for he’ll pick up his pencil when I talk to him, and then when I walk
away, he’ll be distracted again. He is a very pleasant student, very social with his peers. He is patient with all the students in group activities, but he does
not do his work. That is the most frustrating of all—to have to always sit down right next to him and watch him do the assignment because if I walk away
and come back, there will still be a blank paper in front of him.
The one time I was really excited with C was when I taught him a different way to solve number sentences by using number strings. He usually drew little
circles and then counted and crossed some out. So sat down and one-on-one worked out the number string strategy with him. I was patient for the allotted
time and encouraged him to build upon that for “today’s number” and other math sessions. Then C got really into the math period and tried to write as many
number sentences as he could; it become a competitive activity where he showed off to his peers at his set of desks of how many number sentences he had
so far. He kept going after math time ended. And the next time he found that paper in his desk, he added more to it. That day, I brought him to my desk
and I put a smiley sticker on the paper telling him how proud I was of how much effort and enthusiasm he put into math. He was so excited about the
sticker that he showed his peers with such pride on his face.
Last semester I started a behavior card with another individual with the parts of the day divided. I would draw smiley faces or Xs under each subject listed.
Today I made something similar for another student. I personalized it with a cropped photograph of him sitting at his desk writing. I want the “good
student report” paper to be motivating and personal with that picture. At the last second, I looked for a picture of C from my computer files and printed out
a form for him, too. I’m hoping to start that with him as well to encourage him to visually see how many (or little) smileys or stickers he EARNS for
staying on task and putting effort into his work.
My mentor teacher and I have been discussing about C’s performance often. We wonder whether he simply did not listen and that is why he does
not know what he supposed to do at his desk or that he did not understand the directions. We find ourselves always reteaching the whole lesson at
his desk, which is frustrating. To frequently summarize and remind him to stay on task is daunting, and it is a recurring chore.
I think this is the start of an interesting inquiry. I guarantee it would be helpful to more than one student. I could see this expanding to at least 3
kids in your room and that would provide you with plenty of data. I also think you’ll see plenty of students just like this in your future classrooms.
A study such as this will give you some great data for the lovely students to come. – Bill

Exploring habitats
• Add ferns to the side of the puppet’s house
• Where do you think this puppet must live near?
Exploring diversity
• Show postcards from puppet’s travels
Interpreting information
• Puppet shows up with a scarf around neck with no voice
• Students must interpret clues to what he wants to say
Word study
• Write letters to students talking about how he struggles to identify contractions. Have students help him put together words in his letters to
make contractions.
Handwriting
• Flapjack needs to work on his handwriting—neatness & spelling.
I bought new puppets! I can maneuver both their arms to make it look like they’re covering their eyes and ears, which is what I was planning to do. One is
a monkey called Flapjack and the other is a raccoon hiding in a trashcan.
Transition:
• Feb. 2, 2006: First letter to kids:
o Dear Ms. Yap,
I am writing to you because I am moving. I’m looking for a new place to live and I heard that you have a lovely class of
wonderful 2nd graders. I’m in 2nd grade, too. Do you think they’ll want me to come? I’m very shy.
From,
• F.J.
o Gumball machine stationary sealed in envelope
o Written with my left hand (I’m a righty)
• Feb. 3, 2006
o Dear Ms. Yap,
I am moving today! I should be at Park Forest Elementary School next week. I cannot wait to meet your class. Is it cold in
Pennsylvania right now? It’s very, very, very hot from where I am. I live right by the beach and I love swimming. I hope your
class likes me.
From,
• F.J.
o Fish snorkeling stationary sealed in envelope
First, you are in a great situation with all the extra hands in the school. You probably won't have that next year, but you will be fine. As far as all
the puppet info, it really is shaping up nicely. It certainly helps that Cathy is so supportive. All kidding aside, I really do want to see this plan in
action I want to be proven wrong about puppets.
– Bill

o Reactions to me sharing the 1st letter from FlapJack during morning meeting
students kept calling out questions
interested to know what F.J. stands for
students volunteering for new kid to sit next to them
students curious to know when he’s arriving and where he’s from
students eager to know if F.J. is a boy or girl
I said boy and most of the boys were excited about having a new boy and some of the girls were shouting, we
want a girl!
I said that I’ll ask F.J. if he knows any girls who are moving (soon to be the raccoon puppet)
9:10 A.M.: Kid: “Is he smart?” Teacher: “Does it matter if he’s smart or not?” Kid + others: “Noooo!”
12:05: Theresa: “I wish F.J. could come here Friday (versus next week). I wish he was here now!”
o Managing classroom behavior
Personal space
Create scenarios
o Enhancing student’s self concept
Puppet is very shy. Speaks very quietly (like another student in my class). Have that student try to interpret for
puppet and speak loudly for class.
o Building community

8:35

8:45

8:53

•
•
•

I’m walking down the hallway back to my classroom (from the teacher’s lounge)
Sophia: “Where’s FJ??? Is he coming today??
I hear them all discussing about where’s FJ while they’re arriving in the hallway

•
•
•

Jacob: “When’s FJ coming?”
Blake comes up to me and asks me. He puts FJ’s name on the whiteboard next to the schedule.
Jacob: “I hope FJ sits next to me!”

•

Kids are too excited talking about the Super Bowl, their weekend, & FJ. Majority of them not writing in
morning journals (they’re supposed to!).

•
•

Morning Meeting—introducing Flap Jack
Me: “Have you seen this house here yet?” I walked over to the puppet house that I snuck over to the
window ledge while students were busy greeting each other during Morning Meeting. I knocked on the

9:05

house a couple of times. Students automatically gathered at the edge of the carpet out of their circle
formation to see.
9:36
•

During independent practice for spelling, Blake came up to me at my table. “Did FJ see us doing
anything bad yet?” I responded, “No, he only catches students when they’re good.”

•

Dear Shannon,
o I saw you working really hard at spelling. I wish I can write as well. Ms. Yap said I need to work
on my letters. Maybe you can help me.
From,
Flap Jack
Dear Clayton,
o Wow. You sat so still at math. I wish I can sit as quietly. I liked how you raised your hand. I
hope your 181 friends can sit as nicely on the rug as you.
From,
Flap Jack

9:50

•

10:05
•

Shannon & Clayton found letters from Flap Jack on their desks. They were ecstatic—jumped up & down;
smiled; showed their friends.

•

Students are broken up into groups at math:
o Mark: “Can FJ come out? I think he’ll like this.”
Referred to the puppet as a separate personality
o 10 minutes later I sat down with his group again and he complained that FJ is just a puppet. “How
can he see us? He’s just a puppet.” Skeptical; I’m going to keep an eye on his responses to Flap
Jack. His comments seem to be contradictory.

•
•

Problem: Mark: “How come I get stuck with people I don’t like? Nobody ever takes my ideas.”
Problem: Byron: “I didn’t take my pill today.”

•

Conversation with Shannon. “The monkey gave me a letter today!” Me: “Really?? When?” Shannon:
“It must’ve been right after spelling. When I got back from the rug, I saw the letter.” “Wow, did
anybody else get a letter?” Shannon: “Clayton did.” “Can I see it?” Shannon brought over & we read it
together. Shannon: “Wow, this is really sloppy.” Me: “Haha, yeah. Flap Jack needs to work on his
handwriting.” After reading the letter, me: “Can you help Flap Jack?” “Yeah, his letters are backwards!
I can help him now!”

10:17

10:24
10:35

10:45 Snack Time
• Clara: “Is FJ hungry? We’re having snack now.” Me: “Are there any leftover apples?” 10 minutes
later. Clara: “There are 3 apples leftover, but I don’t know if everyone got apples or not.” 10 minutes
later. “I think everyone who wanted one got one.” 1 minute later. “Can I just give one to FJ?”
• Shannon: “Tomorrow, you can take FJ out of his cage & I can teach him how to write tomorrow.”
• Mariah: “Why does Flap Jack have a mailbox?” Mrs. Humphrey: “That’s because you can write him
letters.” Mariah: “ooh, I want to have a letter!” Brennan: “I want to write him a letter.”
• Mark: “Can FJ come out? I want to ask him some questions.” Me: “I thought you told me he was just a
puppet… You still want to ask him some questions?” Mark: “Yeah.”
• Jacob: “Can I send Flap Jack one of my Zoo Books to read?
10:53
• Sofia: “Flap Jack got a lot of mail!! He better come out so he can read all of them.”
• Helga: “Ms. Yap, Ms. Yap! You should check his mailbox to see if anybody wrote anything bad about
him!”
• The mailbox is loaded with mail, books, and even an apple!
11:00- L.A. Centers
• Mariah, Gehrig, & Brennan: “FJ is just a puppet. He doesn’t have any feelings. Did he really write all
those letters?” “Can you bring him out? I think every time we have Word Station, FJ should join us.”
Me: “I’ll think about it. If you think he’s just a puppet, then why do you want him out?” Them:
“Because he’s funny! And cute. And cuddly.”
• Wondering: Would it be too disruptive if I brought out Flap Jack during the course of the day,
like at word station? Or should I stick to Morning Meeting?
• Dear Theresa,
o I saw you work so quietly at the word table. Your other friends were talking next to you but you
stayed focus on your paper. Nice!
From,
Flap Jack
• Dear Helga,
o Ms. Yap told me that like to finish up working during recess. You must really like writing! You
have a good attitude.
From,
Flap Jack
• Shannon: “Can flap Jack come out during recess? I want to teach him how to write.” Helga: “Yeah! I
want to show him how the chimes ring to be a false alarm.” Me: “What did you want to teach Flap Jack
again?” Helga: “Read, write, and color because I saw his handwriting and he’s not very good.”
• Dear Tracy,

•
•

o I saw you sitting very quietly at the word station. You must work very hard. I wish I can sit still
as quietly as you can. Sometimes I talk too much. Hope you’re having a nice morning.
From,
Flap Jack
Blake: “When will Flap Jack come out again?” Me: “When it’s quiet enough in this room. He’s really
shy, remember?” Clayton started talking and Blake shushed him.
Dear Blake,
o Wow, you know all about your suffixes! I heard you say “You drop the E and add –ING.” Cool, I
did not know that. Maybe you can help me with prefixes and suffixes. I get them mixed up with
compound words.
From,
Flap Jack

12:08
•

I saw Brennan peaking into the puppet house. “Will FJ ever come out?” Me: “I think it’s a little too
loud right now.” Brennan: “Be quiet or FJ won’t come out.” Blake: “You guys! Be quiet so FJ can come
out!”
12:50-1:10: Outdoor-Indoor recess
• Clara whispered to FJ’s ear: “If you’re ever scared, we’re here for you.”
• Moment of spontaneous informal assessment:
o 1/3 of students gathered around Flap Jack and tried to teach him how to write his letters. Then
Sofia and Blake wanted to show Flap Jack how to write suffixes. The students kept telling him
what suffixes are and that they’re learning that in class this week.
A new obsession
• Mark has claimed Flap Jack, the puppet, to be his “best, best, best friend.” This came as quite a change
compared to his initial reaction to the puppet this morning. Now he constantly writes letters to FJ, hugs
& kisses him, and tells his classmates about his new best friend.
• The next morning, he brought his mother in to meet Flap Jack. He made a huge letter to FJ written on
Styrofoam poster board. Mark even brought his own puppet, Jack. He created a mailbox for Jack, just
like Flap Jack, and shared Jack and a letter from Jack during Morning Meeting, saying that pancakes
were the puppet’s favorite food, too (just like Flap Jack’s). As this peculiar obsession with the puppet
continued, my mentor teacher and I discussed Mark’s close link to the puppet. We concluded that the
puppet is considered a “non-threat” in the classroom because Mark can behave any way with the puppet
and he will not “talk back.” Additionally, the students know that Flap Jack needs help with his writing
and math. This enabled Mark to feel superior to the puppet because it gives him more control over who
is smarter. I must figure a way to space the two away from each other because it is getting annoying
hearing about FJ from Mark. The puppet is “safe” for Mark as he is showing effort in getting to know

more about Flap Jack by asking him questions in his letters to the puppet, but Mark must also learn to
socialize with his peers in an appropriate manner.

MOMENTS OF BONDING
February 7, 2006.
Dear Blake,
• During math I saw you fooling around with the blocks. I feel unhappy when I see you doing stuff you’re not supposed to be doing. Hopefully
I’ll see you following directions more.
o From,
o Flap Jack
• Blake’s wrote on the back & returned letter back into Flap Jack’s mailbox: “I’ll work on it.” 5 minutes later, Blake told me what he did and
mumbled, “I didn’t do anything wrong anyway.” I’m still trying to figure out how to work with Blake & taking responsibility for his behavior.
Mark’s creation of his own puppet’s mail box brought more attention to his friend-making skills. He showed Jack to his classmates and they immediately
started to write it letters. Mark knows the drill with the letters; you write a letter to the puppet, ask it questions & make comments, & the puppet may write
you back. I’m assuming that Mark will communicate to his peers THROUGH his puppet, a behavior that is a “safe” way for him to make friends with his
classmates, which I find intriguing. This has definitely turned the inquiry around. Mark’s behavior has drawn my attention from my use of puppets to his
use of puppets for socializing with his peers.
During indoor recess, I saw Mark and 2 other classmates (female) sitting together at a table. Those same two girls had tried to help my puppet learn how to
write and spell. Now I see them doing something similar with Mark & his puppet— a bonding experience for Mark and his peers.
February 8, 2006
Several students brought their own puppets and houses/mailboxes for their puppets. We shared them during morning meeting with my puppet and their
puppets, introducing each other around the circle.
I caught the guidance counselor in the hallway. I told her about Mark’s reaction to the puppet and she was ecstatic. She said that his closeness to my puppet
is creating a bond between him and me. This is a student whom he respects one authority figure at a time. After my talk with Mrs. Morrison, I did notice
that Mark has come up to me voluntarily to tell me stories of shows he saw on T.V. 20 minutes later, I saw Mark writing a letter from his own puppet,
putting a pencil in the puppet’s hands to write the letter. Then he put the letter into another student’s puppet’s mailbox. Mark is starting to socialize more
with his peers.
Journals 7 & 8:
• You know this has to kill me to write, but I will anyway. After reading your last two journal entries I can definitely see the advantages
to the use of puppets in a classroom. Of course, the educator has to be able to pull it off. I'm pretty sure I couldn't. Just seeing and

reading about M. sells me on the idea. I'm sure there are other children benefiting as well, but his story is great. I know it may only be a
temporary solution, I'm sure you'll take it. I promise to check this out first hand, but I still need to work on not rolling my eyes.
Bill

MORE NOTES ON FLAP JACK INTERACTIONS
Friday, February 10, 2006:
Today’s Kelsey’s birthday. Mark made a birthday letter to Kelsey from his puppet Jack.
Mark: “Ms. Yap! I get to be in your group (math choice station) on Monday! I’m so excited! I’ve been waiting all
my life!”
Letter from Flap Jack:
• Dear Cam,
o Do you like to be called Cam or Cameron? I saw you working really hard at Today’s Number.
Cool! Keep up the good work. I can’t wait to see more great math and writing!
From, Flap Jack
Letters to Flap Jack:
• Dear Flap Jack,
o Your __ good f_eind.
Yo_r friend
Clayton
• Dear Flap Jack,
o Correct these sentences including this one. You’re a good friend!! My birthday is on April eight!
(letters backwards & spelling errors)
Love, Sofia.
PS: Write me back soon.
• Dear F.J.
o When you write a note, make sure Ms. Yap checks it. (tons of spelling errors)
By Helga.
• Have a wonderful Sunday! (a drawing of an ice cream sundae).
Monday, Feb. 13, 2006

During Morning Meeting, Flap Jack appeared to share with a paper band-aid on his forehead and a paper sling
around his right arm. Students anxious to find out what happened while Flap Jack whimpered.
• FJ: “I hurt myself. I’m ready for questions and comments.”
• Student: “How did you hurt yourself??”
• FJ: “I’m too embarrassed to tell you!”
• Students: “It’s okay! You can tell us!”
• FJ: “I was running down the hall and I fell down.”
• Student: “Well, next time you know not to run down the hall!”
• FJ: “Can I run in the classroom though?”
• Student: “No!”
• FJ: “But it’s not the hallway.”
• Student: “You can trip over a desk.”
• FJ: “Well, I remember more now. I was in a hurry. I wanted to get first in line.”
• Students: “It doesn’t matter, FJ!!! We’re all going to the same place!”
• FJ: “Well, someone else was also running the hallway. I almost ran into him, too! Do you think other
people should run, too?”
• Students: “No!”
• FJ: “I actually jumped over a jacket and tripped on a bookbag. They weren’t hung up properly.”
• Student: “How long will you have your cast on?”
• FJ: “For a several days.”
• Student: “Can I sign your cast?”
• FJ: “I guess so.”
• Student: “How about your band-aid?”
• FJ: “Just a few days.”
• Student: “Can I see where you had a red mark?”
• FJ: “No, that’s okay. I’m too embarrassed to show you.” (there was no red mark!)
• Students: “Alright.”
• FJ: “Well, I definitely learned 3 lessons. But I don’t remember which they were. Can you help me?”
• Students: “No running!”
• Students: “You don’t have to be first in line!”
• Students: “Hang up your stuff properly!”
• FJ: “Whew! Thanks, everyone! Now I know how not to get hurt anymore. Well, I’m going to rest up
now. Goodbye!”
• Students: “Bye, FJ! Can I give you a hug?”

Byron brought in his own puppet, Fluffy. He brought it out with him at recess and came over to the crowd of
students (around Flap Jack and me). I tried to squeeze my arm by so Flap Jack could interact with Fluffy. Byron
had a big smile on his face. As students were lining up to go back inside, I saw Mark talking to Fluffy. Fluffy
“nibbled” on Mark’s finger and Mark laughed. Before I witnessed this, Mark and Byron had despised each other.
Perhaps puppetry can bring them together with a common bond.
More kisses and hugs from students to Flap Jack even though FJ had already told them about bodies to
themselves. Two students gave Flap Jack valentines in his mailbox. Many inquired about where his Valentine
bag is.
Wednesday, Feb. 15, 2006.
Spontaneous decision to pull out the puppet. There was a lot of time left (15 minutes) at the end of my science
lesson (sharing observations of the tadpoles & discussion about charting their observations later on), and I
wanted them to tell me what they know so far about amphibians (from the lessons of that week). Instead of
having them tell me, I decided on the spot to have the students explain to Flap Jack, who “missed” all the
lessons. I found myself “winging” almost every interaction involving the puppet.
• FJ: “I heard you guys were learning about ampibiibians.”
• Students: “No! Amphibians!”
• FJ: “That’s what I said! Ampibibians.”
• Students explained about how the ph spelling makes an f sound.
• FJ: “So where were these amphibians born? Under a coconut tree like me?”
• Students: “Under the water. But they were eggs, not live births.”
• FJ: “You mean, I’m not an amphibian??”
• Students: “No, you’re a mammal!”

My email to Dan Thompson for advice:
• Hi, Dan,
o My inquiry project consists of using a puppet in the classroom. I really want to do something about teaching diversity,
embracing differences, etc. I want to address the issue of using phrases like, Chinese eyes, Chinese back cuts, etc. I seem to
notice, and not just in my class, but from my childhood, that when something is different or looks like gibberish, children
automatically label Chinese as part of what they're doing: "Look! I'm Chinese!" (pulling eyes) or "Look! I wrote Chinese!"
when they make up a nonsense word. And I know it's because they don't know better; they're ignorant that what they're
doing or saying offends people, especially me. My PDA, Bill Benson, suggested that I use my puppet to address the issue.

•
•

We usually set time aside in the morning to use the puppet for class discussions or to teach time to my 2nd graders. I was
wondering how to start a discussion using this puppet to talk about being careful with our words, accepting differences, etc.
My goal is to be able to share about our family cultures, our family traditions, etc. I'm looking for a book to kick off the
discussion. I remember you sharing some books in SSEd class. Any suggestions or advice for me?
Thanks,
Mavis

An idea I got from tolerance.org.
• Start an advice column, like Dear Abby, but Dear Colette. She is a very quiet puppet, but I want to make her knowledgeable. She
doesn’t ask “dumb” questions like Flap Jack. She asks students questions to assess their knowledge, telling them that FJ told her
confusing details about time, etc. I can start off with a fake letter. Tell the class that Colette had a newsletter before she moved here
and still receives letters. My partner classroom is 5th grade. I can talk to Alex to see if she wants to select a few specific students to
answer some of my 2nd graders’ questions:
o “As an offshoot of the "Gabby" concept, I began a program in which 5th-grade students respond (in much the same way "Gabby"
responds to their letters) to questions from 1st- and 2nd-graders. Many of the older students were selected due to their own reputations
as bullies; the exercise helped them develop empathy.”

o March 21 (Tuesday) is the international day for the elimination of racial discrimination
(http://www.tolerance.org/teach/activities/activity.jsp?cid=74). There should be a cyber-petition on
http://www.march21.com/. There was a contest that was due in January to make a 1 minute video clip of what children
thought of racism. Maybe I can make an i-movie for just in my classroom.
Another project:
• Chelsee & I have been talking about how in our next classroom, we want to put up a culture table with artifacts with our students’
family stuff--- recipes, clothing, pictures, toys, etc. I also want to incorporate family traditions, not necessarily authentic ethnic
cultural traditions, but things children do with their families. I don’t want to leave anybody out who may not know much about
their ancestry. I want to celebrate diversity, including family memories.
Books from the library to kickstart:
• The Rag Coat (PFE)
• The Piano (PFE)
• Shades of Black (PFE)
• Children Like Me (PFE)
We Sing the City (PSU).

Wednesday, March 29, 2006.
Mark asks me how I made the stationary for Flap Jack and Colette. I explained to him that I had drawn a picture
first, cut it out, and then paste it onto lined paper. He continues to ask, fully interested, about how I put it into

the computer to print copies. I explained that after I cut out the picture and pasted onto the lined paper, I made
photocopies. “Ohhhhh! Okay!”
“Okay. Now it’s time for a talk with Colette. I’m going to go get her.” “Shhh! Be quiet! She’s coming!”
Student shush each other as I carry the puppets’ house over to the front of the room. I pull Colette out of the
house. She is stretching & rubbing her eyes. Students anticipate her whispers. They immediately whisper
greetings & wave to her. “Hi, Colette! Hi! Hi!” Students are very hushed & attentive. 3 children enter the room
back from Title I. Their eyes light up & quickly find a seat on the rug. Colette and I open the book, Children
from Around the World. Students call out requests to hear from certain countries. We review on a world map
from which continents we have “met” children. Today I read about a child from Ethiopia. Throughout the
sharing, I ask students what they have in common with the child so far. Hands immediately raise & students are
eager to share. Some blurt out. I have to remind students about calling out because it disrupts the discussion &
wastes time. This tells me that students are so eager to share that they blurt out. Students are interested in
learning about other children of very different cultures. Positive attitudes.
Thursday, March 30, 2006.
Mark comes up to me first thing in the morning. He proudly shows me stationary for his puppet, Mr. Hairy.
Brennan brings in a stuffed animal & shares during morning meeting. He introduces the stuffed monkey. He
shows his classmates how the monkey can spin when he twists the arms. Students automatically start asking
the monkey questions about his background on gymnastics, spinning, etc. Brennan answered as the monkey.
I ask Mark if I could get a copy of Mr. Hairy’s stationary. He looked confused at the word stationary. I reworded
my request. He takes out a piece of paper. He asks if I could make a copy and bring him back his. I asked him
if this was his last copy. He says that he has 3 more.
He says he wants to write more letters to Flap Jack and Colette. Some time during the day, I saw a letter from
Mr. Hairy on Gehrig’s desk. Mark had written a letter to Gehrig, a boy in the class whom Mark respects.

APPENDIX D

APPENDIX E

APPENDIX F

Dear Colette,
I have been having problems in my class. I
don’t look like my friends. Sometimes they
make fun of how I look when they think I
don’t see them. But I do and it makes me
sad. Just because my eyes are shaped
different or my skin is a different color
doesn’t mean I’M that different. What should
I do?
From,
Somebody frowning

APPENDIX H

APPENDIX K

Click on the filmstrip icon to play the movie clip.

QuickTime™ and a
H.263 decompressor
are needed to see this picture.

