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Context
Resting on a hilltop that lies between Mt. Nittany and Beaver Stadium is a modest, slate
gray building. From the outside, Lemont Elementary appears to be a typical elementary school
with a large field and playground in the back. There are hallways that are lined with classrooms,
walls that are displaying student artwork and projects, and teachers and students walking
throughout the building. Lemont is one of eight elementary schools that are located within the
infamous college town most commonly known as “Happy Valley.” This particular elementary
school is very unique because it happens to be a part of the only set of sister schools left in the
State College Area School District. Lemont serves students in grades K-2 and its sister school,
Houserville Elementary, serves students in grades 3-5.
In my second grade classroom, you’ll find twenty-three ambitious learners. Typically,
my students are all friendly and respectful, and they have few problems when working
cooperatively with others. A large portion of the day is devoted to our reading groups. The
students are split up into four groups based on their reading abilities, which were determined at
the beginning of the year using records from the first grade teachers, informal observations, and
the results of their Running Records. There are seven students who are placed in the high
achieving reading group. They perform on grade level, but learn and apply concepts very
quickly. These students have varying personalities; some are outgoing and play “leader” roles in
the classroom, while others tend to shy away from the spotlight. This group tends to complete
their seatwork very quickly and is always looking for something else to do. The second group
consists of five students who are performing at grade level, and they have made consistent
improvements in their skills throughout the year. They are eager to learn and work hard when
we meet during stations. While they take a little more time to complete their seatwork than the
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first group, they usually finish with a few minutes to spare and look for something to work on.
The third group, which also performs at grade level, includes six students. When I work with
these students, I spend more time explaining the directions and discussing their task than I do
with the other two groups. They tend to ask more clarifying questions and take a little longer to
complete their work. These students utilize all of the time given during stations to finish tasks
and assignments. The fourth group includes four students who are performing below grade level.
These four students only rotate through two of the four stations, guided reading and Words their
Way because they leave to receive other services. While the reading groups join students based
on their performance and abilities in reading, their placements seem to hold true to their strengths
and weaknesses in other subject areas.
The students work well together and enjoy participating in whole group and small group
activities. Many of our activities begin with whole group instruction and then have students
branch off to work independently or in small groups. They are rarely a rowdy bunch of students,
but from time to time they get a little excited, quite normal for seven and eight year olds. If you
take a closer look at the individuals in the classroom you’ll find that they each have their own
unique personality. They often operate as a cohesive group and we infrequently have any
problems or disruptions (For Full Inquiry Brief see Appendix A).

Rational
I arrived at my inquiry question almost by accident. All throughout the fall semester I
heard other interns and mentors talk about this program called The Daily Five. I compare
hearing about this program to eating a bar of chocolate. It’s as though you can eat an entire
chocolate bar, but it’s still not enough. That’s how it was with The Daily Five. I would hear
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little bits of information or references to this program, but it was never enough to help me fully
understand what it was or how it was used within the classroom.
The more I learned, the more passionate I became about the principles that are at the
heart of The Daily Five. The idea of encouraging students to become more engaged in their
reading is something that I believe in and hold as one of my principles of teaching. I also believe
in teaching students to become independent individuals within the classroom and hoping that that
independence is also exhibited outside the classroom.

Working with small groups and with

individuals during literacy time is very valuable and it allows a teacher to differentiate
instruction among students. These ideas are also outlined as a part of The Daily Five.
For me, working with The Daily Five during station time is important because not only
do I want to encourage independence and reading engagement, but I also want to decrease
disruptions and off-task behavior of the students who are working at their independent station.
Each day, while I’m working with students at my table, I usually have at least two or three
students who should be working at their seat walking to my table to ask questions. These
questions range from asking to use the bathroom to re-explaining directions for their seatwork.
Some days it was clear that students who were working at their seat were rushing through their
work so that they could complete pages from their fun folders. The work that they were assigned
was sloppy and it didn’t show their true abilities. My goal with The Daily Five is to provide
students with the opportunity to build their reading stamina, independence, and self-reliance
during their independent station and decrease their need to ask for my help while I’m working
with other students [For full Inquiry Brief, see Appendix A].
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Main Wondering:
How will the implementation of The Daily Five in my second grade classroom build
students’ reading stamina and impact the amount of disruptions or off-task behavior during
independent station?

Sub-questions:
•

What motivates students to increase their reading stamina each week?

•

If students are allowed to choose their own reading material, will they be more likely to
stay on task?

•

Will engagement in reading decrease a student’s need to ask the teacher for help or
direction?
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Data Collection
Throughout my inquiry, I used a variety of data collection methods to help me answer my
many wonderings. Before I could begin collecting data, I had to introduce the “read to self”
portion of The Daily Five to my students. We spent two days at one of their stations talking
about good book choice and the importance of having books in their desk. I asked that students
chose books from their book kits, rather than easy books, or yellow tape books, from the top self.
I wanted students to be engaged in a book that was appropriate to their reading level.
Together, the students and I created two posters. One poster reminded students about the
three different ways to read a book, which are to read the pictures, read the words, and retell the
story. These ideas are outlined in The Daily Five book. The other poster that we created
reminded students how to read independently. They suggested ideas such as, read the whole
time, read quietly, and stay in one spot. I added two other points to our poster and they were, get
started right away and work on stamina. I also included tasks that I would be completing while
students were reading to show them that I was working while they were reading.
I asked students if they were willing to participate in my inquiry study and they were all
very excited. We talked about the word stamina and why it was important to have reading
stamina. I explained to students how we would increase our reading time and showed them the
timer I would use to keep track of their time. After a couple weeks, students began setting the
timer on their own. All of the strategies I used to introduce my inquiry to my students came
from, The Daily Five: Fostering Literacy Independence in the Elementary Grades, by Gail
Boushey and Joan Moser.
The data collection methods I have listed below helped me gather evidence, so I could
make accurate claims about stamina, engagement, book choice, and behaviors. Data collection
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occurred during and after students engaged in reading during their independent station. The
following data collection methods were used:
Student Surveys
A few weeks after I had implemented the “read to self” part of The Daily Five into our
station time, I administered a survey to students. While the survey asked four questions, I was
really only interested in the information provided for two of the questions because they directly
related to this study. These two questions asked if students had noticed anything about their
independent station time and how many minutes they wanted to be able to sit and read by the end
of the year. I wanted to collect genuine student responses so I made a conscious effort to
included smiley faces and open-ended responses on the survey. It was important that students
were able to express their own thoughts and ideas, rather than providing answers that I wanted to
see (For Student Survey One, see Appendix B).
At the conclusion of my inquiry study, I distributed another survey that was very similar
to the first one.

This particular survey consisted of five questions, four were open-ended

responses and one was multiple-choice. To determine whether students had knowledge of their
increased reading stamina, I asked students to state the length of time they could sit and read at
the beginning and end of the year. I also asked students a second time whether or not they
noticed anything about their independent station time, but this time I made the question multiplechoice (For Student Survey Two, see Appendix C).
Daily / Systematic Observations
My inquiry began because I noticed that students were having a difficult time staying ontask during their independent station. When students would finish their assignment they would
interrupt me while I was working with another group to ask several different questions about
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their seatwork. Prior to starting my inquiry, I collected data on off-task behavior to see how
often I was interrupted while I was working with other students. In order to collect this data, I
needed to define what off-task behavior would look like. For the purposes of this inquiry, offtask behavior included students getting out of their seat, walking around the room, talking with a
neighbor, and interrupting my station. I kept tallies for each time I noticed a student exhibiting
one of these off-task behaviors (For Off-Task Behavior Observations, see Appendix D).
As soon as I implemented part of The Daily Five into our station time, I began keeping
track of the number of minutes each group and individual student was reading. As I mention in
my context, I only meet with three groups of students because one group leaves the room in the
middle of stations to receive other services. In order to establish an equal baseline for each
group, all students started to read for three minutes. Starting students at the same time would
hopefully allow me to see how each student and group progressed throughout the upcoming
weeks. I used a class list formatted into a table to help me keep track of each student’s growth
on a day-to-day basis. I split each column into two parts. In one column, I wrote down the
number of minutes that each group set as their goal for the day. In the other column, I recorded
the actual number of minutes that each student read during that station. During the first few
weeks of data collection, I was making a note of students who needed reminders, students who
weren’t participating, and days where we stopped reading, reviewed our “read to self” rules, and
tried again (For Systematic Observation Sheets, see Appendix E).
Parent Survey
During the final week of my data collection, I sent home a survey asking the parents to
answer some questions concerning their child’s reading habits at home. The whole survey asked
questions that pertained to how many days/minutes their child read at home, how many books
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are available in the home, how the child prefers to read, and whether or not the child chooses to
read. I made sure to keep these surveys anonymous because I was looking for sincere answers,
especially when parents were referring to the length of time their child reads in one sitting. The
survey provided opportunities for open-ended responses and multiple-choice questions (For
Parent Survey, see Appendix F).
Student Interviews
When I look back to the beginning of the inquiry process, I wish I had conducted
interviews before I started, so that I could have captured any growth in students’ reading stamina
and independence. However, I was able to conduct interviews with three students at the closing
of my data collection. As I was formulating the questions that I wanted to ask each student, I
tried to determine what information I wanted to gain from these interviews. I knew that it was
important for me to find out the length of time students thought they could read at the beginning
of the year compared to the length of time they were able to read now. I also wanted to know if
choice played a part in students’ reading engagement.
In order to gain a wide variety of responses, I chose one student from each group who I
felt would be able to engage in a conversation and answer my questions honestly. I chose two
girls and one boy for the interviews. I pulled each student separately from the classroom for five
minutes while they were working at my station. I filmed the interviews with the camera
application on my iPad. I tried to create an atmosphere where the student and I could engage in
a conversation, rather than a question and answer pattern, in order to acquire answers that
included details and explanations (For a list of interview questions, see Appendix G).
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Data Analysis
Student Surveys
When I looked at the first survey that I administered, I wanted to find out whether or not
students had noticed anything about their independent station time, and if they noticed an
increase in their reading stamina. As I looked through the surveys, I separated them into three
groups. Students who noted any type of improvement or growth for the second question were
placed in one group, those who didn’t notice any changes were placed in another group, and
surveys with no written responses were placed in the last group. I counted the total number of
surveys that were handed in, then I counted the number of surveys I had in each group. To find
the percentage of students that responded in each category, I divided the number of surveys I had
in each group by the total number of surveys.
After I noted the information provided from the first question, I started to separate the
surveys into two different groups. I was interested to know how long students wanted to be able
to read at their independent station by the end of the year. I placed surveys where students wrote
fifteen minutes in one pile and all other surveys into another pile. I was looking to see which
students were setting a goal of fifteen minutes since that is the length of their independent
station. There were some surveys where students listed a time over fifteen minutes, but they
were placed in the other pile because I wanted to focus on one time frame. In order to determine
what percentage of students listed fifteen minutes as their goal, I divided the number of surveys
in that group by the total number of surveys [For Student Survey One, see Appendix B].
When I began to analyze the second survey that I administered, I was looking for an
increase in the number of students who noticed something about their independent station. As I
was scanned through the surveys, I split them into three groups based on the responses that were
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marked. Students who marked the first box were placed in one group, those who marked the
second box were placed in another group, and those who marked the last box were placed the last
group. Students who marked the first box indicated they had noticed they could read longer,
read more words, or read more chapters during their independent station. I decided to provide
choices for this question in the second survey because I wanted to be able to determine that more
students noticed something, and I didn’t want to take the chance that some students wouldn’t
provide an answer. I compared the number of responses I received for this question from both
surveys. To find the percentage of students who said they noticed a change, I divided the
number of surveys with this response by the total number of surveys received.
The last piece of information that I analyzed from the second survey focused on the
number of students who recorded an increase in the length of time they were reading from the
beginning of the year to the end of data collection in March. I separated the surveys into two
groups.

One group included surveys where students listed any type of growth from the

beginning of the year to now. The other group included the rest of the surveys, in which a
decrease of time or no response was listed. The percentage of students who recorded an increase
in stamina was calculated by dividing the number of surveys that listed an increase by the total
number of surveys received [For Student Survey Two, see Appendix C].
Daily / Systematic Observations
Before I could begin to understand the results from all of the data I collected, it was
important for me to analyze some of the baseline data. While my collection method could have
been more clearly defined, I was hoping that I would find a pattern of specific behaviors and the
average number of times I was being interrupted by students who were working at their seats.
Even though my notes were very rough and followed very few guidelines, I was able to total the
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number of tallies that represented off-task behavior and the number of tallies that showed when I
was being interrupted at my station. I averaged the number of tallies for each of my focuses to
find a baseline for behavior and interruptions.
I concluded this part of my systematic data collection with three observation sheets
showing the length of time students were reading at their independent station. When I began to
analyze this data, I laid out my papers next to each other so I could clearly observe students’
growth from beginning to end. I was interested to see whether or not each student had made
progress and if his or her stamina had increased. I was also looking at any notes I might have
made about particular students. Some of the notes I made around the beginning of inquiry
related to which students needed reminders, if I stopped a group from reading to reflect on our
independent reading rules, and notes relating to their focus during reading. I put a plus next to
each name, which indicated a particular student had made some type of progress since the
beginning of my inquiry study. I put a check and a plus next to students who had reached the
fifteen-minute goal at least once during data collection. Since I only made observation notes on
the first page of my data collection, I went through the first page and put a star next to students
who needed a reminder, groups of students who I stopped to reflect with, or students who had
trouble focusing. When a student had more than one of these notes, I put a star to show how
many times I made a comment next to their name. I was looking to see which students needed
several reminders throughout the first days and weeks of implementation. I also wanted to
determine whether or not there was a pattern between individuals and groups that would provide
some insight on their growth at the end of data collection [For Systematic Observation Sheets,
see Appendix E].
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Parent Survey
When I sent home a survey to parents I included a few target questions, but still wanted
to make sure I was able to gain the information I was looking for. I really focused on two
questions in particular because they were directly related to my inquiry topic on stamina and
independence. One of the most important goals for the parent surveys was to receive as many
surveys back as possible, so that I had a large sample of surveys to analyze. I wanted to be able
to make a claim about the length of time students were reading at home compared to school. I
intended to link the average amount of time parents said their child was reading at home to the
amount of time students said they were able to read in school. I also planned on including my
daily observations into the equation. Another focus of the parent survey was to determine
whether or not students were choosing to read at home and compare that to my general
observations of students in the classroom. I was curious to find out if students who appeared
uninterested in reading everyday in school were choosing to read at home.
As I went through the parent surveys I put a star next to each survey where parents listed
that their child is reading at home for fifteen minutes in one sitting. Surveys where parents
answered that their child was reading more than fifteen minutes I put a check mark and less than
fifteen minutes I put a dash. I divided the number of surveys that had a star by the total number
of surveys I received. When I went back through the surveys to look at how many parents said
that their child chooses to read on their own at home, I split them up into three groups: always,
sometimes, or rarely. I was hoping to find that most of the surveys stated that the students were
sometimes choosing to read a book on their own. I counted the total number of surveys that
were marked with “sometimes” so that I could compare that number to the number of students
who participated in my inquiry study [For Parent Survey, see Appendix F].
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Student Interviews
When I conducted interviews with students, I was hoping that they would recognize an
increase in their reading stamina. I was also interested to find out if they enjoyed choosing their
own books and whether or not that choice sparked their interest to read. When I watched the
interviews a second time, I specifically listened for responses students gave regarding book
choice. I made a star next to their name if they told me that they liked choosing their books. I
wrote down what genre students chose or why they liked being able to choose their own book.
I took all of the information I gained from the interviews and began to make connections
with the other evidence that I collected. Once I had all of the information in one place, I started
to look for patterns between each method of data collection so that I could begin to make claims
that could be supported by my evidence [For questions from Student Interviews, see
Appendix G].

Explanation and Findings
After carefully analyzing my data, I was able to identify patterns and relationships that
would allow me to confidently make the following claims. These claims help to explain how
implementing part of The Daily Five into my classroom has aided students in building their
reading stamina and independence.

Claim #1: When students are included in the process of setting a reading goal each day,
they will be more motivated to reach and surpass that goal.
If it were up to most of my students, they would have chosen to read for fifteen minutes
at the very beginning of my inquiry study. They were confident that this goal would be easy for
them to achieve, without taking time to build their stamina. Since students had such a high level
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of confidence, I included them in the decision to increase their reading time each day. It was
clear that most of them wanted to increase their time very rapidly, but I kept the increase level
consistent and gradual.
Evidence 1 – Student Surveys 1 & 2:
One of the most popular questions that students asked throughout my inquiry study was,
“How long are we reading today?” They always asked with a smile on their face in hopes that
they would be reading for fifteen minutes, even though they might have only read for six or eight
minutes the day before. Day after day, their excitement to find out how long they would be
reading or providing input into how many minutes they were going to read was the best part of
the day. After a few weeks of reading, I distributed a survey to students asking if they noticed
anything about their reading. Following the survey, I calculated that 37.5% of students (6 out of
16) noticed some type of personal improvement in their independent station time. One student
responded, “I am getting to read more long words that are very hard.” Another student stated, “I
can read 31 pages or more.” A majority of students said that they didn’t notice anything about
their independent station, which I calculated to be 56.3% or 9 out of 16 students. Only 6.3% of
students, 1 out of 16, didn’t provide an answer to that question. It was discouraging that the
number of students who noticed something was so low because they all seemed so excited each
time we would increase their time.
After seeing the results of the survey, I had a hunch that students didn’t know what to
write on the survey or they rushed through it so they could get started on other work. At the
closing of my data collection I distributed another survey hoping to find an increase in the
number of students who noticed improvements. It was possible that students weren’t aware of
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the changes that had occurred during their independent station [For Student Survey One, see
Appendix B].
Once I analyzed the data from the second survey, I found that 94% of students (16 out of
17) noticed a personal improvement in their independent station time. I also found that 35.5% of
students (6 out of 17) recognized their ability to stay at their seat and read for a longer period of
time from the beginning of the year to the conclusion of my inquiry study, based on the
responses provided on the second survey. Even though the second survey provided general
statements about improvements students might see during their independent station, there were
ten more students who acknowledged their growth during my inquiry study, which is clearly
displayed in the results from the student surveys. I firmly believe that students were motivated
to continue working and reading, and therefore, more students noted a personal improvement on
the second survey. Plus, students were involved in setting their reading goals each day and I feel
that also contributed to their motivation and success. [For Student Survey Two, see Appendix
C].
Evidence 2 – Systematic Observation Sheets:
The data on my systematic observation sheets clearly shows the growth in stamina that
students were able to achieve throughout my inquiry study. Everyone started at three minutes
and seven of the students were able to reach fifteen minutes, which was everyone’s goal. Each
day when students would ask how long they were reading, they were always excited to increase
their time. On certain days when their time would stay the same, they would groan and say, “but
we want to read longer today!” Striving to reach a new goal day after day motivated them, and
they became confident in their abilities to achieve that goal. Sometimes students would ask their
peers in a different group how long they were reading. Even though each group grew at a
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different pace, they were motivated by the length of time other groups were reading.
Occasionally, I would hear Student A from one group ask Student B from another group, “How
long are you reading?” When the response from Student B was greater than the time Student A
was reading, Student A would say, “Well I can read that long too! Miss Jacoby, can we read that
long tomorrow?” It was like a friendly competition to read longer than other groups. I never
encouraged a competition between the students in different groups because I knew that it was
important for students to grow at their own pace, but it did contribute to individual motivation to
reach that fifteen minute goal [For Systematic Observation Sheets, see Appendix E].

Claim #2: If you allow students to choose their own reading material, they are more likely
to stay engaged in their reading and are able to stay on task during their independent
station.
I’ve always been in favor of allowing students to choose books they enjoy reading. I
think that sometimes you have to encourage students to read something new before they know
whether or not they will like it, but reading is much more enjoyable and engaging when students
are interested in their reading material. As I analyzed each piece of data that was collected
throughout my inquiry, one theme became apparent in the end. Students felt that they were more
engaged in their reading because they were allowed to choose their own books, based on some of
the data and informal observations that I made over the course of my data collection.
Evidence 1 – Systematic Observation Sheets:
My systematic observation data sheets show that students were building their reading
stamina almost everyday. With their increased reading time, students were less likely to be
doing something else. By the end of my data collection, twelve of my students were reading
anywhere from twelve to fifteen minutes, giving them very little time to do anything else. When
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they were finished reading, they were working on a short assignment for the remainder of their
station time. These assignments included their map skills book, ABC order book, or a skills
worksheet. If students weren’t able to finish these tasks during station time, they were allotted
time after lunch to work on them. Once their reading time increased, I was making informal
observations daily to make sure that students appeared to be engaged in a book [For Systematic
Observation Sheets, see Appendix E].
When I looked at my baseline data from the beginning of my inquiry, I determined that a
student was interrupting me 6.25 times a day, based on the number of tallies I made when I had
to answer questions from students who were working at their independent station [For Baseline
Data, see Appendix D]. When I consider the informal observations I made near the end of my
inquiry, this number dropped significantly. Even though I do not have formal data to support
this, I can say that the number of students who were coming back to my station had decreased by
the end of data collection in March. Through my systematic and informal observations, I am
able to conclude that when students are engaged in reading they are more likely to exhibit ontask behavior during their independent station.

When students spend a majority of their

independent station reading, there is less time for off-task behavior.
Evidence 2 – Student Interviews:
During my interviews with three students, one from each reading group, I asked them if
they liked choosing their own books to read at independent station. All three students responded
with yes. Two of the three students told me what genre they liked to read and which book they
were reading at their seat, as extra information. The third student gave me a reason as to why he
enjoyed having a choice. He stated, “It would be harder to read a book that you didn’t choose
because you wouldn’t be able to answer any questions about the book.” This answer alone tells
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me that book choice is important for students because when they enjoy what they’re reading,
they’re more likely to be engaged, and therefore they would be more likely to retell events in the
story.

Claim #3: Reading at home can support the length of time students are able to read in
school.
Evidence 1 – Parent Survey:
Through my observations I have discovered that students, who are reading for at least
fifteen minutes at home, were able to transfer that stamina to their independent station. Some of
the data I collected from the parent survey stated that some children were reading for thirty
minutes or more at home. To contrast that, some parents stated that their child reads for less than
fifteen minutes at home and for the purposes of this inquiry, I determined that those surveys
might include the students who aren’t participating in my inquiry study.
After I analyzed the results from the parent survey, I discovered that at least seventeen of
my students are reading at home for at least fifteen minutes. The average number of days each
student is reading is four days per week. There were seventeen students who participated in my
inquiry study, so it seems as though the students who read at their independent station are
reading at home for at least fifteen minutes. These students are able to use the stamina that they
have built at home to support their reading in school [For Parent Survey, see Appendix F].
Evidence 2 – Systematic Observation Sheets:
I analyzed the last page of my systematic observation sheet to see how many students
were able to read for twelve to fifteen minutes by the end of my inquiry study. The reason I used
twelve to fifteen minutes is because sometimes our stations run a little longer or shorter than
fifteen minutes because of different factors during the school day. I also used this time frame
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because students are usually completing work at their seat when they are finished reading. More
often than not, the students who read at independent station first usually finish their seatwork
when they rotate to my station and I send them back to their seat to continue reading. While I
don’t record this extra time they spend reading, I am able to say that through my general
observations these particular students have reached that fifteen-minute reading goal more than
once. There are twelve out of seventeen students who have reached that reading goal during our
station time. The remaining five students didn’t reach this goal, but other factors interrupted
their reading time on many occasions, and I’m confident in saying that the fifteen-minute goal
was very attainable for this group.
Based on the data from my systematic observations, I am able to say that students who
are reading at home are more likely to carry over the habit, stamina, or love of reading to the
classroom. [For Systematic Observation Sheets, see Appendix E]. Their reading at home has
supported this growth during my inquiry study. Very often I had students asking me questions
such as, “Can’t we just read for fifteen minutes today?” or “I can read longer than fifteen minutes
at home. Why can’t we just read the whole time today?” Students were confident that they
would be able to read for fifteen minutes from the very beginning because they had reached or
surpassed this goal at home. It was important for me to follow the structure of The Daily Five
and gradually increase their stamina, even though I expected students would be able to obtain
this goal from the very beginning.

Reflection
Throughout this process, I have learned that it is possible for all students to turn their offtask behavior into on-task behavior by building their reading stamina and independence. When
students are comfortable with a routine, they can achieve great success with any task. I only
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introduced one part of The Daily Five, but the success of my students has given me the
confidence to incorporate the entire reading structure into my future classroom. I’ve seen the
excitement in my students and I know that some of them have even grown as readers, which was
one of the most rewarding parts of this study.
I have also learned to trust and believe that my students can achieve independence when
given the right tools. When I attended The Daily Five / Café Conference in Arizona, the creators
of this program stressed trust between students and teachers. As a beginning teacher, this is
something I want to establish in my classroom and I know that this program will be a useful tool
and guide. It has shown me that I can step back and allow students to work; it’s okay to check in
on students instead of standing over them at all times. Independence is something that students
need to learn, but if you don’t give them the opportunity it could be impossible. Too often,
students are underestimated and not given the opportunity to become independent because it
takes time and effort. However, working with this reading structure has given me a newfound
understanding for allowing children to make mistakes and learn from them in order to become
successful.
Finally, I have learned that when students are allowed to choose reading material that is
appropriate to their reading level and that interests them, they are more likely to stay engaged in
what they’re reading. I now know that something as small as allowing students to choose their
reading material can increase their reading enjoyment and ultimately make them better readers.
Too often reading is considered work and students see it as a dreadful task. I want to show
children that reading is fun and it can be enjoyable, but I now see that choice plays a huge role in
fostering that pleasure.
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Overall, I enjoyed the inquiry process much more than I anticipated. Working closely
with my students, watching them grow every day, and having the opportunity to reflect on the
ups and downs have made this study valuable and rewarding. Being given the opportunity to
experience inquiry at this point in my education has given me the confidence to explore my
wonderings in the future.

Future Practice
In the future, I’d like to implement all parts of The Daily Five into my classroom. Now
that I’ve experienced the beginning phases of implementation and I’ve seen how successful
students can be, I think that this type of reading structure fits perfectly with my teaching style
and philosophy. It would be interesting to see how this program works with younger or older
students. I’m sure that my approach would be vastly different depending on the age level of the
students with which I was working.
I still wonder if students would be able to build their reading stamina in less time than the
students who participated in my inquiry. For some of my students, reaching the fifteen-minute
goal took quite a few weeks and some students weren’t quite able to reach that goal. I wonder if
having more time or checking in more often would speed up the process. When I interviewed
Nicole Delvecchio, a second grade teacher at Corl Street Elementary, I asked her how long it
took for her students to build their reading stamina to fifteen minutes. She responded, “At first
we didn’t move very quickly, because there were a couple students who couldn’t stay on-task.
After we got going, things moved along and from seven minutes to fifteen minutes, we moved
very quickly.” I see now that it is dependent on your students and the length of time it takes
them to reach fifteen minutes may vary from year to year.
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Another question that weighs heavy on my mind is how I would manage reading groups
and The Daily Five when I’m alone in the classroom. I anticipate much more preparation and
time in order to build students up to the point where they are able to sustain reading for fifteen
minutes at a time. The structure of The Daily Five will hopefully provide some support in terms
of management when I am in a classroom by myself. I can imagine that my first few years of
teaching will be trial and error until I find a schedule and structure that work for me. However, I
know some of these wonderings will never be answered until I have the opportunity to try, make
mistakes, and try again.
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Appendix A
Alexis Jacoby
02/04/12
Inquiry Brief / Annotated Bibliography

Context
Resting on a hilltop that lies between Mt. Nittany and Beaver Stadium is a modest, slate
gray building. From the outside, Lemont Elementary appears to be a typical elementary school
with a large field and playground in the back. When you walk inside, you would never know
that this school isn’t as ordinary as it appears. There are hallways that are lined with classrooms,
walls that are displaying student artwork and projects, and teachers and students walking
throughout the building. There are teachers, staff, and administrators that are working together,
as they strive to provide students with the best education and a support system that they can rely
on.
Lemont is one of eight elementary schools that are located within the infamous college
town most commonly known as “Happy Valley.” This particular elementary school is very
unique because it happens to be a part of the only set of sister schools left in the State College
Area School District. Lemont serves students in grades K-2 and its sister school, Houserville
Elementary, serves students in grades 3-5. One special characteristic that sets this pair of schools
apart from the others is that one principal oversees them both. The principal motivates and
supports the staff and students whole-heartedly.

He works hard to establish and maintain

relationships with adults and children alike. Prior to the creation of sister schools more than ten
years ago, many of the teachers in these two buildings worked together in Houserville. The
teachers have continued to exercise the belief one community, but they’ve also created small
communities that thrive within each building.
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In my second grade classroom, you’ll find twenty-three ambitious learners. Typically,
my students are all friendly and respectful, and they have few problems when working
cooperatively with others. A large portion of the day is devoted to our reading groups. The
students are split up into four groups based on their reading abilities, which were determined at
the beginning of the year using the results of their Running Records. There are seven students
who are placed in the uppermost reading group. These students have varying personalities; some
are outgoing and play “leader” roles in the classroom, while others tend to shy away from the
spotlight. The second group consists of five students who are performing at grade level and they
have made consistent improvements throughout the year. They are eager to learn and are very
pleasant students to work with. The third group, which also performs at or slightly below grade
level, includes six students. When I work with these students, I spend more time explaining the
directions and discussing their task than I do with the other two groups. They tend to ask more
clarifying questions and take a little longer to complete their work. The fourth group includes
four struggling readers. These four students only rotate through two of the four stations, guided
reading and Words their Way, because they leave to receive other services. While the reading
groups join students based on their performance and abilities in reading, their placements seem
to hold true to their strengths and weaknesses in other subject areas.
The students work well together and enjoy participating in whole group and small group
activities. Many of our activities begin with whole group instruction and then have students
branch off to work independently or in small groups. They are rarely a rowdy bunch of students,
but from time to time they get a little excited, quite normal for seven and eight year olds. If you
take a closer look at the individuals in the classroom you’ll find that they each have their own
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unique personality. They often operate as a cohesive group and we infrequently have any
problems or disruptions.
Among these twenty-three individuals, there are five students, four male and one female,
that leave the classroom each morning for RTI, or response to intervention, services. Two of
those male students also leave once a week for speech. Only one student in the classroom, a
male, receives occupational therapy one day a week. There is one female student who attends a
learning support classroom at Houserville every day and returns to our classroom by midmorning. Even though she misses spelling, writing, and reading in our classroom, she is being
provided extra support in these areas within a learning support classroom. Aside from leaving
the classroom for services, there are five students who need glasses to aid their vision. Only one
female student has been diagnosed with ADHD and is currently taking medication, whereas two
other boys exhibit problems with focus and attention, but neither have been diagnosed or tested.
However, recent information says that one of those students will be tested for ADHD in the near
future.

Rationale
I arrived at my inquiry question almost by accident. All throughout the fall semester I
heard other interns and mentors talk about this program called The Daily Five. I compare
hearing about this program to eating a bar of chocolate. It’s as though you can eat an entire
chocolate bar, but it’s still not enough. That’s how it was with The Daily Five. I would hear
little bits of information or references to this program, but it was never enough to help me fully
understand what it was or how it was used within the classroom.
One Friday in early January, I was at an in-service with other K-2 teachers in the district
and the topic of The Daily Five came up in casual conversation. My mentor made the comment
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that it might be a good idea for my inquiry. She encouraged me to ponder the idea and she was
willing to look for further information and learn along with me. No one at the table had any
background knowledge about this program, so we talked with a few other teachers from other
elementary schools in the district to gain a better understanding. The more I talked to other
teachers and started to gain a more complete idea of what this program entailed, I began to look
forward to further exploring and potentially putting this program into practice in my classroom.
While we were on a short break during the in-service, I sought out several resources that would
jumpstart my thoughts and curiosities. I arranged to observe two teachers during their literary
centers and purchased a few books pertaining to the program. After discussing the possibility of
using The Daily Five as my inquiry project with my mentor, she seemed willing to support the
idea and appeared confident that it would be something interesting for me to explore. Over the
next couple weeks, my mentor and I talked about my ideas, questions, and plans. Within weeks I
was able to formulate a tentative implementation plan.
The more I learned, the more passionate I became about the principles that are at the
heart of The Daily Five. The idea of encouraging students to become more engaged in their
reading is something that I believe in and hold as one of my principles of teaching. I also believe
in teaching students to become independent individuals within the classroom and hoping that that
independence stems outside the classroom.

Working with small groups and with individuals

during literacy time is very valuable and it allows a teacher to differentiate instruction among
students. These ideas are also outlined as a part of The Daily Five.
For me, working with The Daily Five during station time is important because not only
do I want to encourage independence and reading engagement, but also I want to decrease
disruptions and off-task behavior of the students who are working at independent station. Each

30	
  
day, while I’m working with students at my table, I usually have at least two or three students
who should be working at their seat walking to my table to ask questions. These questions range
from asking to use the bathroom to re-explaining directions for their seatwork. Some days it was
clear that students who were working at their seat were rushing through their work so that they
could complete pages from their fun folders. The work that they were assigned was sloppy and it
didn’t show their real abilities. My goal with The Daily Five is to provide students with the
opportunity to build their reading stamina, independence, and self-reliance during their
independent station and decrease their need to ask for my help while I’m working with other
students.
With all of this new information, I’m hoping to find that my students will become more
engaged in their reading. I want to see a light bulb or spark within them that ignites a deeper
passion for reading.

Through conversations with other primary teachers and my literature

resources, I’ve realized that I can explore my wonderings. I now feel more confident in my
inquiry topic and look forward to working with my students to implement this program.

Main Wondering
How will the implementation of The Daily Five in my second grade classroom build
students’ reading stamina and impact the amount of disruptions or off-task behavior during
independent station?

Sub-questions
•

What motivates students to increase their reading stamina each week?

•

If students have choices for reading, will they be more likely to stay on task?

•

How will individual student goals compare to group goals?

•

Will engagement in reading decrease a students need to ask the teacher for help or
direction?
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•

Can frequently reading with a partner encourage students to work with peers that they
don’t normally interact with in other environments?

Timeline
February
Week of February 6, 2012
•
•
•
•
•
•
•

Begin collecting baseline data of student off task behavior during independent station
through video.
Begin collecting baseline data of student interruptions during independent station through
observation
Begin collecting baseline data of student’s time spent reading during independent station
through video
Find and read sources for annotated bibliography.
Finish writing brief and annotated bibliography
Begin thinking about ways of collecting data.
Work with main wondering to ‘tighten up’ my question.

Week of February 13, 2012
•
•
•
•
•
•

Brief and bibliography draft due Monday
Continue collecting baseline data of off-task behavior, student interruptions, and time
spent reading during independent stations through observation and video
Choose a time to talk with students about introducing the daily five into our station time
(meet with small groups to talk about daily five and create goals for students)
Consider creating a worksheet for students to monitor their progress.
Finalize ideas for data collection and discuss these methods with mentor and PDA.
Generate interview questions to send to Deana Washell, 2nd grade at Easterly and Nicole
Delvecchio, 2nd grade at Corl Street.

Week of February 20, 2012
•
•
•
•
•
•
•

Continue to look for more resources to include in bibliography
Wait for interview responses
Implement first week of daily five strategy
Continue collecting baseline data of off-task behavior, student interruptions, and time
spent reading during independent stations.
Have first meeting, after first week of implementation, with students on Friday
Start coding data collected at this point
Revised brief/bibliography due Wednesday

Week of February 27, 2012



Collected data of off-task behavior, student interruptions, and time spent reading during
independent station
Meet with students on Friday to set new goals
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Brief due on Wednesday

March
Week of March 5, 2012
•
•
•
•
•
•

SPRING BREAK
Organize data collected so far
Continue coding data
Analyze data by looking for trends or habits in individuals and groups
Visit Deana Washell and Nicole Delvecchio?
Prepare survey for students to complete the week after break

Week of March 12, 2012
•
•
•

•
•

Meet with students on Tuesday to review the new routine and go over our goals
Continue collecting data of off-task behavior, student interruptions, and time-spent
reading during independent stations.
Students will complete a survey during my station on Friday asking if they notice an
improvement in their reading stamina. The survey will also ask students if they feel they
are able to read longer and if they are less likely to be distracted during independent
station.
Collect data (during my station) on when students are asking questions and how often
Fly to Arizona from Friday 16th- Monday 19th for Daily Five Conference

Week of March 19, 2012
•
•
•

Continue collecting data of off-task behavior, student interruptions, and time-spent
reading during independent stations.
Meet with students on Friday to update their goals and discuss the introduction of “read
to someone”
Systematic observation of time spent reading to calculate student engagement. To do this
I will code their time off-task. Off-task behavior would include: getting out of seat,
working on other work, talking to a neighbor, going to the bathroom, or asking for
directions.

Week of March 26, 2012
•
•
•
•
•

Continue collecting data of off-task behavior, student interruptions, and time-spent
reading during independent stations.
Begin implementing read to someone
Give students worksheets so they can monitor their tasks
Collect baseline data on student engagement during “read to someone”
Analyze baseline data and compare results to data collected when students were reading
independently
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April
Week of April 2, 2012
•
•
•

Continue collecting data of off-task behavior, student interruptions, and time-spent
reading during independent stations.
Choose 6 students to interview about how their reading stamina has increased and ask
their opinions on the two daily five strategies
Continue working on inquiry draft

Week of April 9, 2012
•
•

Continue collecting data of off-task behavior, student interruptions, and time-spent
reading during independent stations.
Analyze data and continue working on inquiry draft

Week of April 16, 2012
•
•

Wrap up data collection
Analyze / code data and continue working on inquiry draft

Week of April 23, 2012
•
•
•

Analyze data and continue working on inquiry draft
Practice inquiry presentations
Introduce the writing portion of the daily five

Week of April 30, 2012
•

Final inquiry paper due

Data Collection
Throughout my inquiry, I plan on using a variety of data collection methods to help me
answer my many wonderings. Each of these methods will help me gather evidence, so I can
make accurate claims about stamina, engagement, book choice, and behaviors. Data collection
will occur during and after students engage in reading during their independent station. The
following data collection tools will be used:
Observations
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•

I will be making systematic observations to calculate student engagement during
independent station. I will determine student engagement by coding off-task behavior
while students are working at their seat. Off-task behavior would include: being out of a
seat, talking to a neighbor, looking around the room, or working on anything besides
reading a book.

•

I will make systematic observations to calculate students’ on-task behavior during
independent station. This would include reading for the amount of time each group set at
the beginning of the week.

•

I will use weekly videos to compare the progress of each group. I will be looking for any
factors that might make one group’s progress increase or decrease.

Surveys
•

Students will complete a survey asking if they notice an improvement in their reading
stamina. The survey will also ask students if they feel they are able to read longer and if
they are less likely to be distracted during independent station.

Interviews
•

In order to gain a better understanding of The Daily Five and how I can make it work
with our station routine, I will interview two teachers who use this program in their
classroom. I will ask them about the first steps they took when introducing The Daily
Five.

•

I will interview 6 students, 2 from each group, to see what they think about the goal
we’ve set to increase their reading stamina. I will ask them if they think our new
approach on reading has helped them focus on reading longer.

Reflections
•

I will maintain a weekly journal that will reflect my thoughts and observations on student
engagement and off-task behavior. I will also be reflecting on any suggestions provided
by my mentor and I will note any changes in the schedule that may affect the data that is
being collected. These reflections will help me in remembering my perception of how
this program is helping or influencing my students.
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Appendix G
Student	
  Interview	
  Questions	
  
	
  
1. How	
  long	
  are	
  you	
  reading	
  at	
  independent	
  station?	
  
2. Has	
  your	
  reading	
  improved	
  over	
  the	
  last	
  few	
  weeks?	
  	
  If	
  so,	
  
how?	
  (more	
  books,	
  more	
  pages,	
  more	
  chapters	
  etc.)	
  
3. Do	
  you	
  read	
  at	
  home?	
  	
  For	
  how	
  long?	
  
4. How	
  can	
  reading	
  help	
  you	
  in	
  the	
  future?	
  
5. Do	
  you	
  like	
  that	
  you	
  get	
  to	
  choose	
  your	
  own	
  books	
  to	
  read?	
  
6. Do	
  you	
  think	
  you	
  would	
  have	
  been	
  able	
  to	
  stay	
  in	
  your	
  seat	
  and	
  
read	
  for	
  _______	
  minutes	
  from	
  the	
  very	
  beginning?	
  	
  How	
  do	
  you	
  
know	
  that?	
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Appendix	
  F	
  
Teacher	
  Interview	
  Questions	
  
1.	
  What	
  struggles	
  did	
  you	
  run	
  into	
  when	
  you	
  first	
  started	
  to	
  
implement	
  the	
  daily	
  five?	
  
	
  
2.	
  What	
  advice	
  do	
  you	
  have	
  for	
  me	
  as	
  I	
  begin	
  to	
  introduce	
  the	
  daily	
  
five	
  into	
  my	
  classroom?	
  
	
  
3.	
  How	
  do	
  you	
  know	
  that	
  your	
  students	
  are	
  really	
  engaged	
  in	
  what	
  
they’re	
  doing?	
  
	
  
4.	
  How	
  do	
  you	
  keep	
  your	
  students	
  motivated	
  as	
  they	
  continue	
  to	
  
work	
  within	
  the	
  daily	
  five?	
  
	
  
5.	
  How	
  long	
  did	
  it	
  take	
  for	
  your	
  students	
  to	
  build	
  up	
  the	
  stamina	
  to	
  
read	
  for	
  15-‐20	
  minutes?	
  
	
  
6.	
  In	
  your	
  opinion,	
  what	
  is	
  the	
  best	
  way	
  to	
  keep	
  track	
  of	
  what	
  
students	
  are	
  doing?	
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Boushey, G., & Moser, J. (2006). The daily five: Fostering literacy independence in the
elementary grades. Portland, Maine: Stenhouse Publishers.	
  
The	
  authors	
  of	
  this	
  book,	
  known	
  as	
  “the	
  sisters,”	
  have	
  mapped	
  out	
  a	
  structure	
  
that	
  will	
  help	
  students	
  develop	
  habits	
  of	
  reading,	
  writing,	
  and	
  independence.	
  	
  
Their	
  philosophy	
  aims	
  to	
  help	
  students	
  gain	
  the	
  ability	
  to	
  work	
  at	
  a	
  challenging	
  
level	
  while	
  taking	
  responsibility	
  for	
  their	
  learning	
  and	
  it	
  will	
  help	
  lessen	
  
preparation	
  time	
  for	
  teachers.	
  	
  The	
  sisters	
  outline	
  a	
  series	
  of	
  literacy	
  tasks	
  that	
  
include:	
  read	
  to	
  self,	
  reading	
  with	
  someone,	
  writing,	
  word	
  work,	
  and	
  listening	
  to	
  
reading.	
  	
  While	
  students	
  are	
  working,	
  the	
  teacher	
  is	
  meeting	
  with	
  small	
  groups	
  
or	
  individuals.	
  	
  The	
  detailed	
  instructions	
  of	
  implementation	
  will	
  provide	
  me	
  with	
  
a	
  guide	
  as	
  I	
  begin	
  to	
  embark	
  on	
  this	
  journey.	
  	
  It	
  presents	
  me	
  with	
  the	
  basics	
  of	
  
the	
  program,	
  from	
  launching	
  read	
  to	
  self	
  to	
  check-‐ins.	
  	
  In	
  addition,	
  this	
  book	
  will	
  
help	
  me	
  when	
  I	
  reflect	
  back	
  on	
  the	
  data	
  I’ve	
  collected	
  to	
  make	
  sure	
  I’m	
  including	
  
all	
  of	
  the	
  necessary	
  components	
  of	
  the	
  daily	
  five,	
  especially	
  during	
  preparation	
  
and	
  implementation.	
  
	
  
Boushey, G., & Moser, J. (2012). The daily cafe. Retrieved from
http://www.thedailycafe.com/public/department43.cfm	
   	
  
	
  

The	
  website,	
  created	
  by	
  the	
  authors,	
  provides	
  readers	
  and	
  visitors	
  with	
  video	
  
archives,	
  discussion	
  boards,	
  access	
  to	
  other	
  books	
  and	
  articles,	
  and	
  
opportunities	
  for	
  professional	
  development.	
  	
  The	
  videos	
  show	
  many	
  different	
  
parts	
  of	
  the	
  daily	
  five.	
  	
  The	
  videos	
  range	
  from	
  implementation	
  to	
  checking	
  in	
  
with	
  students	
  to	
  troubleshooting	
  problems.	
  	
  The	
  sisters	
  have	
  even	
  taken	
  the	
  time	
  
to	
  include	
  sample	
  letters	
  that	
  you	
  can	
  send	
  home	
  to	
  parents	
  and	
  FAQ	
  pages	
  that	
  
are	
  available	
  for	
  free	
  download.	
  	
  I’ve	
  taken	
  advantage	
  of	
  these	
  resources,	
  and	
  
many	
  of	
  these	
  resources	
  have	
  been	
  helpful	
  to	
  me	
  as	
  I	
  begin	
  to	
  think	
  about	
  
implementing	
  the	
  daily	
  five.	
  	
  The	
  website	
  will	
  allow	
  me	
  to	
  watch	
  other	
  teachers	
  
as	
  they	
  introduce	
  The	
  Daily	
  Five.	
  	
  If	
  I	
  run	
  into	
  struggles	
  or	
  questions	
  about	
  my	
  
approach,	
  I	
  can	
  refer	
  to	
  this	
  website	
  for	
  answers.	
  

Boushey, G., & Moser, J. (2012, March). The daily café., Tempe, AZ.
I spent two days at The Daily CAFÉ conference in Tempe, Arizona. The weekend
was dedicated to the Daily Five structure and the CAFÉ system. The presenters
provided a wealth of information about how they came to develop the Daily Five and
CAFÉ, as well as explaining their core beliefs and the research that supports their
findings. I found both seminars extremely valuable both to my inquiry and my future
classroom. Throughout the Daily Five seminar, the presenters specifically talked
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about the importance of building students reading stamina before any other parts of
the Daily Five could be successful. This part of the conference directly related to my
inquiry project because they showed a few different tools that can be used for
students who may be having a hard time building their stamina. The resources, tools,
and information that I took away from this conference will help me as I work to
encourage students and help them to feel confident about their reading. I now feel as
though I have the background knowledge and confidence to further explore my main
wondering and some of my sub-questions in more detail.
Brooks, D., & Brooks, S. (2008, October 13). Building student trust in your classrooms.
Hotchalk. Retrieved April 7, 2012, from
http://www.hotchalk.com/mydesk/index.php/editorial/109-back-to-school/422building-student-trust-in-your-classrooms
A few weeks after I started my inquiry and the more I started to learn about The Daily
Five I knew it was important for me to begin trusting the abilities of my students. I
also knew that trust was something I would carry over into my future classroom, so I
searched for a resource that would help guide me towards building trust with my
students. This online resource was very helpful in providing me with ideas about
creating trust in my classroom from the very beginning, talking with students about
the importance of trust, and keeping it reliable and consistent. There are so many
ways to approach building trust with your students, but I found that this article was
very simple and directly to the point. It simply provided some suggestions that could
be adapted to work for my particular needs. I found the idea of consistency
something that could easily be overlooked, but it was very important for me to
understand the need to stay consistent with trust among all students, regardless of
some of their actions. I think it’s important to start each day fresh and to forget about
the actions of students from the day before. This resource is one that I can use as I
move toward my own classroom and the implementation of The Daily Five.
Delvecchio, N. (2012, February 16). Interview by A Jacoby [Video Tape Recording]. The daily
five., Corl Street Elementary.
I contacted Nicole Delvecchio a couple weeks after I had been in to observe her
classroom. I was looking for an opportunity to sit down and talk to her about how she
got started with the Daily Five, what struggles she encountered during the first few
weeks, and what advice she had for me as I set out to try the “read to self” part of the
literacy structure. Mrs. Delvecchio walked me through the process she followed and
talked about what worked and what didn’t work with her students. She also shared
with me the time frame it took for her to build the stamina among her students. This
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information allowed me to gauge how long it might take my class to increase their
reading time. I used this very general time frame to estimate how quickly I would
increase the reading time for my students. Although I found the entire interview very
valuable, one of the more important resources that I walked away with is a reliable
contact and helpful colleague who is more than willing to share her ideas, resources,
feedback, and time in order to help me move forward with my inquiry project.
Kontovourki, S., & Campis, C. (2010). Meaningful practice: Test prep in a third-grade public
school classroom. International Reading Association, 64(4), 241-242. Retrieved from
http://search.proquest.com.ezaccess.libraries.psu.edu/education/docview/817785541/
134D85F6A4F8E90041/11?
A majority of this website talks about preparing a group of third graders for
standardized testing. The part of this article that I found most useful was the
discussion of building reading stamina in students as a part of the test preparation.
The authors believe that stamina is a component of effective reading instruction.
They discuss some of the strategies they explored to build stamina in their students. I
found this most useful and it directly connects to my inquiry. This small section of
the article has given me some options to turn to if I see that my original methods
aren’t working. The strategies discussed in the article are fun, but effective ways that
worked in their classroom. Although the stamina goal in the article was aimed
toward test preparation, the strategies may prove to be useful in my inquiry.
McCombs, B. (n.d.). Developing responsible and autonomous learners: A key to motivating
students. American Psychological Association, Retrieved from
http://www.apa.org/education/k12/learners.aspx#
McCombs talks about the important connection between student motivation and selfdetermination. She says that giving students choices helps them feel that they have
control or ownership of their learning. The key to motivating students is to help them
realize that they can take responsibility for their learning. In order to do this,
McCombs outlines a list of do’s and don’ts for teachers as they attempt to build this
type of atmosphere among students. The list of do’s and don’ts connects to one of
my sub-questions about providing students with choices. I won’t be able to see if
allowing choices influences independence and behavior if I don’t know how to
provide choices in the correct manner. This resource will help me to analyze my data
on off-task behavior and the choices that students are making during independent
station.
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Miller, D. [Web log message]. Retrieved from
http://www.scholastic.com/bookfairs/experience/articles/2011/oct/the-importance-ofchoice-in-fostering-independent-reading.asp
Donalyn Miller is a sixth grade teacher in Keller, Texas. She has written the book
The Book Whisperer, which talks about providing choices to children and adults.
This online blog was very helpful when I wanted to explore the importance of choice
for students. She talks about the steps you can take to teach children about proper
book choices so that they can eventually become independent and proficient when
choosing their books. An activity that she has used in her classroom called “Book
Pass” is used when students are stuck in a rut, selecting the same genre and series
over and over again. She chooses several different books from different genres to
share and preview with the class in hopes that something will look interesting to those
students who might have a fear of reading something new. I thought that this strategy
would fit perfectly with The Daily Five and it confirms my belief in book choice. Her
ideas and strategies closely align with those outlined in The Daily Five. Her blog is a
quick way to preview some of the strategies to teach children about choosing books,
plus why and how book choice is important for students. This resource helped
reassure me that it is possible to place the responsibility on the shoulders of your
students while being confident that they are making choices that fit them.

Teacher. (2008, December 29). They call me teacher. Retrieved from
http://www.theycallmeteacher.com/2008/12/building-reading-stamina.html
This	
  short	
  blog,	
  written	
  by	
  a	
  teacher	
  in	
  New	
  York,	
  is	
  a	
  guide	
  for	
  readers	
  who	
  
want	
  to	
  build	
  stamina	
  in	
  their	
  students.	
  	
  She	
  talks	
  about	
  the	
  lack	
  of	
  stamina	
  in	
  
her	
  students	
  when	
  they	
  first	
  arrived	
  in	
  her	
  classroom.	
  	
  She	
  worked	
  with	
  other	
  
teachers	
  in	
  her	
  school	
  to	
  come	
  up	
  with	
  a	
  plan	
  on	
  how	
  to	
  build	
  stamina	
  in	
  their	
  
students.	
  	
  It’s	
  short	
  and	
  to	
  the	
  point,	
  which	
  was	
  helpful	
  in	
  reading	
  and	
  
comprehending.	
  	
  I	
  was	
  able	
  to	
  connect	
  this	
  to	
  other	
  resources	
  that	
  I’ve	
  found	
  and	
  
it	
  connects	
  to	
  my	
  sub-‐question	
  of	
  what	
  motivates	
  students	
  to	
  build	
  their	
  reading	
  
stamina.	
  	
  I	
  realize	
  that	
  building	
  stamina	
  in	
  my	
  students	
  will	
  be	
  a	
  big	
  process	
  as	
  I	
  
move	
  through	
  my	
  inquiry	
  and	
  the	
  more	
  ideas	
  or	
  strategies	
  I	
  can	
  find	
  the	
  better.	
  	
  
When	
  one	
  idea	
  doesn’t	
  work,	
  there	
  are	
  many	
  other	
  ideas	
  out	
  there	
  for	
  me	
  to	
  try.	
  	
  
While	
  this	
  will	
  be	
  helpful	
  for	
  ideas,	
  it	
  will	
  also	
  be	
  helpful	
  in	
  my	
  journals,	
  as	
  I	
  will	
  
be	
  recording	
  what	
  I’m	
  trying,	
  and	
  then	
  noting	
  what	
  is	
  working	
  and	
  what	
  isn’t.	
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Washell,	
  D.	
  (2012,	
  	
  February	
  23).	
  	
  Interview	
  by	
  A	
  Jacoby	
  [Video	
  Tape	
  Recording].	
  	
  
Incorporating	
  the	
  daily	
  five	
  into	
  a	
  second	
  grade	
  classroom.,	
  Windmere	
  Hall.	
  
Deana	
  Washell	
  was	
  my	
  first	
  insight	
  into	
  what	
  the	
  Daily	
  Five	
  was	
  comprised	
  of	
  
and	
  she	
  served	
  as	
  my	
  inspiration	
  for	
  this	
  inquiry	
  project.	
  	
  I	
  was	
  able	
  to	
  visit	
  Mrs.	
  
Washell’s	
  classroom	
  to	
  observe	
  her	
  literacy	
  block	
  in	
  early	
  February.	
  	
  I	
  was	
  only	
  
able	
  to	
  stay	
  for	
  a	
  short	
  amount	
  of	
  time	
  and	
  Mrs.	
  Washell	
  didn’t	
  have	
  many	
  
opportunities	
  to	
  talk	
  with	
  me	
  during	
  my	
  visit	
  because	
  she	
  was	
  conferencing	
  with	
  
students.	
  	
  I	
  knew	
  that	
  there	
  was	
  a	
  lot	
  to	
  learn	
  from	
  Mrs.	
  Washell	
  so	
  I	
  asked	
  if	
  she	
  
would	
  be	
  willing	
  to	
  sit	
  down	
  with	
  me	
  for	
  an	
  interview.	
  

