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Description of Teaching Context
Walking into school on the very first in-service day, I had some concerns about
being in a third/fourth multiage classroom. It is the only multiage class at Easterly
Parkway Elementary. This classroom was created in order to keep class sizes down in the
other classrooms. My concern at the beginning of the year had to do with instruction.
How do you teach third and fourth graders at the same time? Do they both need different
things?
There are twenty-two students in my classroom, nine third graders and thirteen
fourth graders. We have thirteen boys, five third graders and eight fourth graders. We
have nine girls, four third graders and five fourth graders. I have observed that eleven
boys in our room cannot sit still for more than fifteen minutes. I have also observed these
same boys getting up out of their seats to talk to a classmate. Most students are easy
going and get along well with each other; I have observed this throughout the year when
students work in small groups. Four students are high achievers and social leaders who
can influence others in the class. These students receive high grades and other students
often follow the things they do. For example, I have observed one of these students read
The Hunger Games series. As soon as he finished a book it was quickly passed to one of
four other students who were in line to read it. I have observed that three girls are quieter
than others because they do not raise their hand often to participate and speak in a voice
only a little bit louder than a whisper. While these girls are quiet, they do not have a
problem fitting in with their peers and each have at least one good friend in the
classroom. Seven students have trouble staying focused and need to be redirected
frequently. This was observed through data collection on how many times students were

reminded to get back to work. On average, my mentor, Mrs. Finley, and I said these
seven students’ names between seven and ten times through the course of the day.
Constant reminders for students to get back to work are where my main
wondering developed. I was extremely frustrated with having to remind students to get
back to their seats, stop talking, and asking students what they should be doing. This led
me to wonder, what can I do to limit the number of off-task behaviors, both during an
instruction and independent work times? So much of instructional and work time was
spent redirecting students. I wanted to find a way to give my students the opportunity to
chat and move about the classroom, while improving their time on-task (See Appendix A
for full brief).
Wonderings and Questions
Main Wondering
Since much of my time is spent on behavior management, I decided to focus my
inquiry on ways to improve on-task behavior. Time on-task is defined as “the amount of
time students spend focused on a specific task or assignment given by the teacher”
(Wimpy, 2011, p. 9). Off-task behaviors include, but are not limited to: being out of seat
without permission, talking without permission, daydreaming, drawing, and working on
other work. My class is very active; so I wanted to see if incorporating physical activity
breaks would help them improve their time on-task.
How can short activity breaks help increase students on-task behavior?
Sub-Wonderings
o What does on-task behavior look like? Do my students know what it looks like?
o Do these activity breaks help reduce the number of checks given out per week?

o Are girls or boys on-task for a higher percentage of time?
o What activity is most effective in increasing on-task behavior?
Intervention
In order to see if short physical activity breaks would help my students improve
their on-task behavior, I had to implement an intervention. My intervention involved
taking short physical activity breaks during the school day. These breaks typically took
place during the morning, before lunch, because that was the longest stretch of time
without some kind of break built into the day, like lunch or recess. Breaks would take
place either right before a lesson that required students to be focused for an extended
period of time, in the middle of a lesson to regain focus, or as a transition from one quiet
activity to another, such as cursive writing practice to reading.
After doing some research, I have also found numerous resources about talking
physical activity breaks in the classroom. According to Caltha Crowe (2010), when a
teacher allows the class to “”take a break” early, when the misbehavior is just beginning,
we can help students regain self-control” before it gets out of hand (p.41). After reading
this I tried to “read” my class and decide when would be a good time to take a break
because a few students were becoming off-task. This helped to keep my students focused
on the task at hand for longer periods of time and helped contribute to the 17% increase
in on-task behavior. In addition to helping students remain focused for longer amounts of
time, by taking a break the teacher breaks up the stream of the content being delivered
and helps to increase cognitive performance because students are more attentive and
focused (Jensen, 2000, p. 29).So, short breaks, are shown to help children develop more

brain connections, improve memory, more focused attention, and be more on-task
(Adams, 1999, p. 57).
The physical activity breaks consisted of one of four different activities: Talk
Time, Simon Says, Speedy Simon Says, and Meet Me in the Middle.
Talk Time
Talk Time allows the students time to move around the classroom and talk to
friends. There was no set activity for the students. During Talk Time, students have the
freedom to do whatever they think will help them focus. For most students, this involves
talking to friends and/or walking around the classroom. Talk Time typically lasted
anywhere from three to five minutes.
Simon Says
Simon Says is a game in which one person is “Simon” and leads the class in
different movements. The rules of the game are that if “Simon says” to do something than
you follow along, but if “Simon” didn’t say to do something and you do that movement
you are out. For example, if the leader says, “Simon says touch your nose”, everyone
should touch their nose. But, if the leader says, “touch your nose”, and you touch your
nose you would be out and need to sit down. In my classroom, the teacher would start as
the leader, but two to three students would also get to take turns being the leader. The
activity was played for about three to five minutes.
Speedy Simon Says
Speedy Simon Says is similar to Simon Says, however, the leader never says,
“Simon says”. The leader is almost always the teacher. The students spread out around
the classroom so that they all have enough personal space. Then the leader says

commands like, “touch your head, touch your shoulders, touch your waist” as quickly as
possible while modeling the motions. The leader changes the speed throughout the game.
Sometimes the movements are quickly called, while other times the movements are
called at a slower pace. Speedy Simon Says is played for about two to four minutes.
Meet me in the Middle
Meet Me in the Middle begins with all players standing in a circle on the carpet.
One person is chosen to stand in the middle. This person says something like, “meet me
in the middle if you like the beach”. Then everyone standing on the outside of the circle
that agrees with the statement walks across the middle of the circle to find a new place to
stand. The last person to find a new spot is now the person in the middle that gets to say,
“meet me in the middle…” This activity typically takes about five to six minutes and is
the longest of the four activities.
Data Collection and Analysis
Data Collection Process
Since I was hoping to see growth in my class’s time on-task behavior, I needed to
collect baseline data. In order to do this, I recorded student behavior using a time on-task
chart. With this chart, I scanned the room every three to five minutes to see which
students were on-task and which students were off-task. This chart also allowed me to
chart what behavior was causing them to be off-task. Different symbols and letters stood
for various behaviors. A check meant that a student was on-task. Some of the off-task
symbols included a “t” for talking to another student and “o” for out of seat. I continued
to use these charts after my intervention was in place to collect data on students’ time ontask after a physical activity break (See Appendix C and D for these charts).

I also wanted to collect data on how many times students were given reminders to
get back to work. To do this I carried around a chart with a class list during student work
times (See Appendix E). Every time my mentor or I gave a student a verbal reminder to a
student to get back to work, I placed a tally mark next to their name. I did this for two
weeks before my intervention took place. After my intervention was in place for about a
month, I repeated this form of data collection. I was hoping to see a decrease in the total
number of reminders given to students because of the intervention.
Another piece of information I wanted to find out was if my students knew what it
meant to be on-task. Did they know what the expectations were? In order to collect data
on this, I created a kid-friendly survey that my students took before the intervention (See
Appendix F). The survey included five questions all related to being on-task. This survey
was then used to determine if I needed to review the expectations in our classroom. My
students also took a survey after the intervention was in place for six weeks (See
Appendix G). This survey is similar to the first survey, but also asks them to share their
thoughts on the intervention. I wanted my students input on what activities they believed
helped them focus the most.
Lastly, in my classroom all of the students have a weekly behavior chart on their
desk (See Appendix H). These charts are used to record any checks that a student may
receive during the day. Checks are given out for inappropriate behavior and repeated offtask behavior. These charts were collected for three weeks before my intervention began
and during my intervention.
Data Analysis
Before Intervention

The first step in analyzing my data required me to examine my survey data. The
question I was most interested in examining was the first one, “what are the expectations
for quiet work times, red light times, and independent work?” First, I read through all of
the student responses. Then, I decided that the best way to categorize their answers would
be to make two piles. One pile was for students who knew the expectation. This pile had
17 students in it. The second pile was for students who chose not to answer the question;
five students did this, which then led me to infer that I needed to review the expectations
with the class. At our next weekly Monday meeting, we reviewed what it meant to be ontask during certain times throughout the day.
The second step in analyzing my data was to look at the on-task data charts I
collected to calculate the percentage on time on-task before the intervention. In order to
do this, I first counted the number of collection points total, so how many marks were on
the page. Then I counted the total number of checks, which represented on-task behavior
(See Appendix D for a sample chart). I then ended up creating a fraction, which then led
me to calculate the percentage on time on-task as a class.
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This data was	
   then averaged together to figure out an average percentage of time on-task
before the intervention.
Student behavior charts were also collected for three weeks prior to the
intervention. Each week was looked at separately. I added the number of checks that were

on the charts and recorded that number on a post-it note that was then paper clipped
together with that week’s charts.
After Intervention
Now that I had a percentage of time on-task before the intervention, I compared it
to the average percentage of time on-task during the intervention. The same process as
explained previously repeated with the on-task data collection charts to find the average
percentage of time on-task after the intervention was in place. There was a clear
improvement in the amount of time on-task. In order to visually show this information, I
took the information I gathered from the charts and created a pie chart for the average
percentage of time on-task (See Appendix I).
The third step in analyzing my data was to calculate the percentage of time ontask for girls and boys. I wanted to see if gender played a role in a student’s ability to be
on-task. To do this I followed the same formula above, but this time I separated the total
average time on-task for girls and total average time on-task for boys, both before and
during the intervention (See Appendix J for a sample chart). This allowed me to compare
the gender differences in on-task behavior. I then took this information and created a line
graph comparing the amount of time on-task between girls and boys. I also included the
class average on this chart (See Appendix K).
The final step in analyzing my data was to look at the student behavior charts I
had collected before and towards the end of my intervention (See Appendix H for sample
behavior charts). I looked at a week’s worth of charts at a time and counted how many
checks were given during that week. After the intervention, the information was then
recorded onto a chart. There was clearly a drastic change in the number of checks

students’ received, but I wanted there to be a visual representation in addition to the
chart. In order to do this, I created a line graph (See Appendix L). The first portion of the
graph, in blue, represents number of checks given before I began taking physical activity
breaks with my students and the second portion, in green, represents the number of
checks given a month after I began taking activity breaks.
Explanation of Findings
After analyzing my data through the processes explained above, I noticed a few
patterns and trends regarding my class’s time on-task behavior with the addition of
physical activity breaks throughout the day.
Claim 1: Taking short physical activity breaks increased the percentage of time
students are on-task.
Before analyzing my data, I was unsure if the physical activity breaks I was
taking with my class were actually helping my students increase the amount of time ontask because I still felt that my students were very talkative and active. However, after
looking the data, I can strongly claim that taking short physical activity breaks have
increased the percentage of time my students were on-task. Based on systematic
observation charts, my students were on-task 74% of the time before we began taking
short activity breaks. After my intervention was in place, these same charts showed that
my class was now on-task 91% of the time (See Appendix I).
In addition to systematic observations, I gave my students a pre-intervention and
post-intervention survey. One question on the pre-intervention survey asked, “How can
Mrs. Finley and Miss. Riddle help lessen the number of checks given out in our
classroom? Do you have any suggestions for ways we could give fewer reminders?”

Three students suggested that we give them more “talk time”, which is just time for the
students to talk freely with one another and two of those three students also thought that
some kind of stretch break would be beneficial (See Appendix M). So, I took these ideas
and tried them out. Then at the end of my intervention I asked the class, “Do you think
that they short activity breaks we have been taking are helping you focus better?” Every
student in my class responded by saying either “yes” or “a little bit”. This helps support
my claim that the activity breaks are helping my students increase the amount of time
they spend on-task.
Data was also collected on the number of verbal reminders given to redirect
students who were off-task. The number of verbal reminders per week was greatly
reduced with the addition of the physical activity breaks because students were on-task
for a higher percentage of time. There was less need for students to be redirected. Before
the intervention was in place, between twenty-two and forty-eight verbal reminders were
given to students each day. After the intervention was in place, between sixteen and
eighteen were given out on a daily basis (See Appendix N). This data supports my claim
that students were on-task of a higher percentage of time with the addition of physical
activity breaks.
Lastly, the number of checks given out in the classroom behavior management
plan was greatly reduced because students were on-task for a higher percentage of time
(See Appendix L). Before the intervention, between twenty and thirty-five checks were
given out per week because students were repeatedly off-task. After the intervention, less
than ten checks, sometimes less than five, were given out per week. This helps support
my claim that students were on-task for a higher percentage of time because students

were not receiving checks as a consequence for being off-task. Students were working on
the task at hand and were therefore more focused.
Claim 2: Girls are on-task for a higher percentage of time than boys.
One of my sub-questions for this inquiry was, what role does gender play in ontask behavior? So, after seeing the increase in percentage of time on-task for my class as
a whole, I wanted to determine if there was a difference in the amount of time girls were
on-task versus the amount of time boys were on-task. Based on this data, the girls in my
class were on-task 10% more of the time than the boys after the intervention was in place.
Before my intervention, both girls and boys were on-task for about the same amount of
time, 74% and 72% respectively. However, after the intervention was in place the girls
were on-task 96% of the time, while the boys were on-task 86% of the time. This growth
can be seen on the chart below.

This chart is the strongest piece of evidence I have to make this claim, but after
noticing this difference I decided to do some additional research to come to an
understanding about the gender difference in the percentage of time on-task. According

to Bill McBride, author of Teaching to Gender Differences, there are brain-based
differences for the percentage of time on-task between girls and boys. Girls are said to
“have fewer attention span problems”, which is directly supported by the data I collected
(McBride, 2009, p. 2). Girls also have more areas in the brain devoted to verbal
functioning, which makes them better at sitting still and listening (McBride, 2009, p. 2).
Boys, on the other hand, are “less likely to sit still to talk to someone”, which could
explain why they have shown a lower percentage of time on-task than girls (McBride,
2009, p. 2). Lastly, boys are more likely to tune the teacher out the longer he or she is
teaching and talking (McBride, 2009, p. 2). I am not sure if this is true in my classroom,
but with further observations, I would be interested to see how many minutes the boys’
attention was held by the teacher or assignment.
By structuring my lessons and activities for movement breaks, I have been able to
see growth in both boys’ and girls’ percentage of time on-task. The science behind the
gender differences has helped me realize that there are reasons for boys being off-task
more often than girls, which is why I can strongly say that girls are on-task for a higher
percentage of time than boys based on the evidence collected.
Claim 3: The number of checks given per week in our behavior management plan
decreased with the addition of activity breaks.
Based on the weekly student behavior charts I collected and analyzed before and
after my intervention was in place, the number of checks for inappropriate behavior has
significantly decreased with the addition of the physical activity breaks. The chart in
Appendix L shows that between 20 and 35 checks were given to students on a weekly
basis, before the intervention was in place. This data is colored in blue. The green portion

of the graph shows the data representing the number of checks given out weekly after the
intervention was in place. After the intervention was in place, less than 10 checks per
week have been given to students.
Research shows that incorporating physical activity into the classroom is highly
beneficial to students who have trouble concentrating and sitting still (Gaus, 2009, p. 91).
I believe that this remains true in my classroom. Before incorporating physical activity
breaks, many students in my classroom received checks for being off-task. Now that my
students are on-task 91% of the time (as noted previously, see Appendix I), there are
fewer occasions in which a student would receive a check on their behavior chart.
Because students were on-task for a higher percentage of time, fewer checks were given
as a consequence for repeatedly being off-task.
Reflection and Implication for Future Practice
When I began thinking about my inquiry project I automatically knew I wanted to
do something to help my class improve their behavior. At first, I was thinking that a
morning meeting would help improve their behavior because it helps to improve the
classroom community through a greeting, sharing, activity, and announcements (Kriete,
202). I thought that maybe my class needed to become a stronger community. However,
after I began thinking more about what my students needed I changed my wondering. My
students needed help remaining focused and on-task. They began the year very wiggly,
talkative, and off-task a lot. They needed a way to help them remain focused and less
wiggly. I was really excited to try implementing physical activity breaks with my
students.

While my class is still not perfect, they have improved immensely from January.
All my students enjoy learning so much and sharing their knowledge with their
classmates. I am really proud of them for being able to improve their behavior. We still
have some improvements to make, but their ability to remain on-task has been a great
improvement.
As I begin to think about having my own classroom one day I know that I will
have other students just like this group. I will always have students would are very active
and chatty. I think that the whole class can benefit from taking a “brain break” during the
school day. They help everyone stretch their bodies and regain their focus. I will
definitely continue to take these breaks with my current and future students based on the
data I have collected during this inquiry.
There are still some questions that I did not have the opportunity to answer. I am
still wondering, what activity helps my students focus the best? Does student choice of
the activity impact on-task behavior? I am also still always looking for new activities to
try as a “brain break”.
Overall, I am pleased with not only my students improvement, but with my
growth as a teacher. I think that the biggest thing I have learned from this inquiry is that
data can be very powerful. Before I analyzed all of my data I was not sure if my students
on-task behavior had improved, however, based on my on-task data collection charts it
was very clear that my students were very focused and on-task after a physical activity
break. I have also learned that the inquiry process is never ending. I could, and will,
continued to collect data and work on this current wondering.
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Appendices
Appendix A: Inquiry Brief
“We need a brain break!” – Incorporating Physical Activity Breaks Throughout the Day
Context
Walking into school on the very first in-service day I had some concerns about
being in a multiage classroom. My classroom is a third and fourth grade multiage
classroom. It is the only multiage class at Easterly Parkway Elementary. This classroom
was created in order to keep class sizes down in the other classrooms. My concern at the
beginning of the year had to do with instruction. How do you teach third and fourth
graders at the same time? Do they both need different things?
Well, I came to find out that the two grades are not all that different. For math, my
third graders go to a third grade teacher for instruction while the entire fourth grade
regroups for better instructional groups. The Social Studies and science units are the same
for the intermediate (third and fourth grade) team because they have a two-year cycle
system. This means that the units taught change every year. A school is either on the “A”
or “B” cycle, so third and fourth graders will have had all six Social Studies and science
units by the time they move on to fifth grade. Our science curriculum is inquiry based
and involves small group work. For reading my classroom uses a program called The
Reading Zone. It is student-centered and allows each child to choose his or her own
books to read. Once I heard all of this I realized that the curriculum is very studentcentered and that it does not matter what grade any of my students are in. They will all be
receiving the instruction they need.

There are twenty-two students in my classroom, nine third graders and thirteen
fourth graders. We have thirteen boys, five third graders and eight fourth graders. We
have nine girls, four third graders and five fourth graders. I have observed that eleven
boys in our room cannot sit still for more than fifteen minutes. I have also observed these
same boys getting up out of their seats to talk to a classmate. Most of our students love to
read and it is there favorite subject. I believe this because many of them choose to read
during lunch and whenever they finish work early. I have also heard multiple students
say, at the end of reading time, things like “what! Reading is over already. We did not
have a very long time to read today”. Consequently, fifteen students read at grade level.
One third graders and five fourth graders are reading at least one grade above grade level.
One-fourth grade student reads below grade level and is receiving extra support, like Title
I. Three students receive Title I math support. Additional writing support is given to one
student. Seven students attend math enrichment once a week. One student has been
indentified as having ADD/ADHD. There is one student with Asperger Syndrome. Three
students have previously received ESL services, but no students are currently receiving
this service. Most students are easy going and get along well with each other. I have
observed this throughout the year when students work in small groups. Four students are
high achievers and social leaders who can influence others in the class. These students
receive high grades and other students follow the things they do. For example, I have
observed on of these students read The Hunger Game series. As soon as he finished a
book it was quickly passed to one of four other students who were in line to read it. I
have observed that three girls are quieter than others because they do not raise their hand
often to participate and speak in a voice only a little bit louder than a whisper. While

these girls are quiet, they do not have fit in with their peers and each have at least one
good friend in the classroom. I have observed two students wandering around alone or
standing near the teacher at recess. These two students have difficulties in social settings,
like recess, and find it hard to go ask someone to play with them. Seven students have
trouble staying focused and need to be redirected frequently. This was observed through
data collection on how many times students were reminded to get back to work. On
average, Dee and I said these seven students names between seven and ten times of the
course of the day.
Rationale
This year is the first time my mentor has taught a multiage classroom and
classroom management has been an important factor in running our classroom smoothly.
Since we have many chatty, wiggly students we have set up a behavior management
system where students are told by the teacher to give themselves a check for misbehavior
after repeated warnings. Students receive a check after being warned two to three times.
Behaviors that elicit a check include off task work (talking to a friend, out of seat, not
working on what they should be), calling out, talking over the teacher, and talking in the
hallway. Each student has one of these charts on his or her desk. When a student receives
checks they begin to lose time from recess. One check equals five minute off recess. Two
checks equals ten minutes off recess. A student with two checks also needs to fill out a
Think Sheet, which requires them to state what behavior they received checks for, what
they could have done instead, and the consequence. This sheet is sent home and signed
by a parent and returned the next school day. We also have a pink sheet in which students
rate themselves at the end of the day on various behaviors such as good citizenship,
participating in class, and asking questions when they didn’t understand.

The behavior system and rating charts do not seem to be as effective as my
mentor and I originally thought. We thought that once students began to lose recess time,
their behavior would improve. However, this does not seem to be the case. We are still
giving about the same number of checks as we did when we put the system in place,
about 20 per week. Students do begin to improve their behavior once they receive a
check, however, we were hoping that students would improve their behavior with their
consequences in place. This is what my wondering has developed from. I have left school
countless days wondering how I can get my students to remain on task and practice self
control. As I begin to take over more teaching responsibilities, I want to be able to have
my students attention to focus more on the teaching and less on behavior management.
I have read and learned a lot about morning meeting and I think that there are
many benefits to having a daily morning meeting. My classroom only has one morning
meeting a week. I believe that meetings help students gain a sense of belonging in the
classroom and add to the classroom community. I am interested in seeing how the
activity portion of morning meeting can help my students focus and remain on task
during the day. Since I am only focused on the activity portion of the meeting, I would
like to just incorporate a short activity break at the beginning of each school day. My
class is so active and chatty. I believe that a focused short physical activity during the day
will help them remain on task throughout the day and therefore improve student behavior
while increasing the number of checks that are given out through our behavior
management system.
Main Wondering
How can short activity breaks help increase students “on task” behavior?
Sub-Questions

o
o
o
o
o

What does “on task” behavior look like? Do my students know?
Do these breaks reduce the number of checks given out per day? Per week?
How does the time of day of the activity break affect “on task” behavior?
What role does gender play in “on task” behavior?
What role does student choice play in the activity?

Timeline
Week of February 6, 2012
o Continue to collect data on the number of checks given in our current behavior
system
o Collect data on “off task” behavior – What is it they are doing that is off task?
When are they off task (during what types of activities)?
o Read sources for annotated bibliography
o Finish writing brief and annotated bibliography
o Being creating a survey for students about their behavior
Week of February 13, 2012
o Continue to collect data on the number of checks given in our current behavior
system
o Continue to collect data on “off task” behavior – What is it? When is it?
o Submit brief by Monday 2/13/12
o Finalize survey
o Have students take survey
Week of February 20, 2012
o Analyze survey data
o At a morning meeting – talk about what it means to be “on task”. Have students
watch a video of themselves during a lesson and answer questions about their
behavior.
o Continue to collect data on the number of checks given in our current behavior
system
o Continue to collect data on “off task” behavior – What is it? When is it?
Week of February 27, 2012
o Continue to collect data on the number of checks given in our current behavior
system
o Continue to collect data on “off task” behavior – What is it? When is it?
o Add short activities after going over morning work on days when we do not have
a special first thing in the morning.
o Revise brief
Week of March 5, 2012
o Spring break
o Analyze data looking for gender trends/differences
Week of March 12, 2012

o Continue to collect data on the number of checks given in our current behavior
system
o Continue to collect data on “off task” behavior – What is it? When is it?
o Continue with the addition of short activities on Tuesdays and Thursdays
Week of March 19, 2012
o Continue to collect data on the number of checks given in our current behavior
system
o Continue to collect data on “off task” behavior – What is it? When is it?
o Continue with the addition of short activities on Tuesdays and Thursdays
o Try having an activity break – later in the morning or day
o Have students complete another survey about their behavior and on task behavior
Week of March 26, 2012
o Continue to collect data on the number of checks given in our current behavior
system
o Continue to collect data on “off task” behavior – What is it? When is it?
o Continue with the addition of short activities on Tuesdays and Thursdays
o Try having one/two of the activity breaks at a different time – later in the morning
or day
Week of April 2, 2012
o Have students take a final survey about their behavior and on task behavior
o Analyze survey data
o Analyze data on the number of checks and “off task” behavior
o Begin work on inquiry draft – draft due April 7th
Week of April 9, 2012
o Analyze data and continue to work on inquiry draft
Week of April 16, 2012
o Finalize inquiry paper
Data Collection Ideas
Observations
o I will make systematic observations to calculate the amount of time a student is
off-task. Being off-task will include being out of a seat, talking to another student,
doing something besides the assigned work (ex. reading, drawing), and looking
around the classroom.
o I will also make observations about the number of times students names are said
because they are being redirected.
Surveys
o Students will complete a survey asking them about their behavior and on task
behavior. There will be a survey beginning and end of the inquiry project. The

survey will also ask them if they think the addition of a meeting with a physical
activity helps them stay on task.
o Students will watch a video recorded from a lesson or activity. They will pay
attention to their behavior and then complete a questionnaire about their behavior
during the video.
Artifacts
o I will collect our class behavior charts each week to analyze the number of checks
given. Checks are typically given in our class because a student is off task and has
been warned multiple times.
Interviews
o I will interview a few students after adding the short activity breaks. I will ask
them questions about how they think the breaks help them focused and on task. I
will interview some students who are chatty and active, as well as one or two
students who are typically on task without an activity break.
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in the classroom to improve on task behavior. I will use some of this research to
help support my claims.
Jensen, E. (2000). Learning with the body in mind: the scientific basis for energizers,
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meeting – greeting, sharing, activity, and news and announcements. In this book
there is useful information about how to implement a morning meeting into the
classroom. At the back of the book is a collection of greetings and activities for
teachers to use.
This book will be used for learning about the purpose of morning meeting – why
is it important/what are the benefits? Also, this book has a collection of different
greetings and activities for teachers to use. I will be using some of these greetings
and activities with my students during out class meetings.
McBride, B. (2009). Boys Will Be Boys, Girls Will Be Girls. Teaching to Gender
Differences (pp. 1-6). Wheaton, IL: Incentive Compensation Publications.
In this book, Bill McBride discusses gender differences between boys and girls.
He begins by stating some statistics about the trouble with boys, such as the fact
that boys make up 80% of discipline problems. Next, there is a list of brain-based
differences between girls and boys. This chapter ends with tips for parents and
teachers on teaching to the brain differences that are present between the sexes.
This article will be used to help support my claim that girls are more focused than
boys. This article provides research as to why this difference in focus may be
prevalent.
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87(1), 55-56.

This article is mainly discussing the implications of schools that are doing away
with recess. It discussing the benefits of having recess including students physical
health and improving time on task. 40,000 schools across the United States have
eliminated recess. These schools have shown that this has had negative effects for
children such as violence, emotional outbursts, increased diagnoses of ADHD,
more overweight/obese children, and higher numbers of students with axiety and
depression. This article mentions a study done that shows how a 15-minute recess
break improved teachers’ ratings of class behavior. I can use this information to
show the benefits of short breaks that involve physical activity and their
relationship to on task behavior.
Wimpy, J. (2011). The Effects of Brain Gym on Student Behavior. (Doctoral dissertation).
Retreived from ProQuest. (860327563).
This article was used to gain a little bit of background knowledge on Brain Gym
and educational kinesiology. Brain Gym includes physical movements that focus
on crossing your body in order to balance the activity on both sides of the brain.
This has been shown to improve student focus and self-control. This article also
gives some really good definitions of key terms such as classroom management
and on-task behavior. I will use these definitions to help create my own definition
of on-task behavior in order to better observe when my students are on-task. Selfcontrol is also mentioned in this article. This made me wonder: how a student’s
self-control contributes to his or her behavior and how do the Brain Gym
activities help my students gain more self-control?

Appendix C: Sample On Task Behavior Collection Chart

Appendix D: Sample On Task Behavior Chart – Completed

Appendix E: Sample Verbal Reminder Collection Chart

Appendix F: Pre-Intervention Survey
Name	
  _____________________________	
  
	
  
1. What	
  are	
  the	
  expectations	
  for	
  quiet	
  work	
  times,	
  red	
  light	
  times,	
  
and	
  independent	
  work?	
  
	
  
	
  
	
  
	
  
	
  
	
  
2. I	
  get	
  reminded	
  to	
  get	
  to	
  work…	
  
	
  
0	
  times	
  
	
  
1	
  to	
  3	
  times	
  	
  
3	
  or	
  more	
  times	
  
	
  
3. If	
  you	
  get	
  reminders,	
  what	
  do	
  you	
  think	
  the	
  reason	
  is	
  for	
  being	
  
reminded	
  to	
  get	
  to	
  work?	
  Circle	
  all	
  that	
  apply.	
  
	
  
a. Talking	
  to	
  a	
  classmate	
  
b. Out	
  of	
  seat	
  
c. Day	
  dreaming	
  
d. Other-‐	
  ___________________________	
  
	
  
4. What	
  time	
  of	
  day	
  do	
  you	
  think	
  is	
  the	
  hardest	
  time	
  to	
  focus	
  and	
  pay	
  
attention?	
  Circle	
  all	
  that	
  apply.	
  	
  
	
  
a. I	
  am	
  always	
  focused	
  and	
  pay	
  attention	
  
b. Morning	
  Work	
  time	
  
c. Before	
  Lunch	
  (9am	
  to	
  11am)	
  
d. Special	
  	
  	
  
e. After	
  Lunch	
  (noon	
  to	
  end	
  of	
  math)	
  
f. After	
  Recess	
  (2pm	
  to	
  2:40)	
  
g. Other-‐	
  __________________________	
  
	
  
5. How	
  can	
  Mrs.	
  Finley	
  and	
  Miss.	
  Riddle	
  help	
  lessen	
  the	
  number	
  of	
  
checks	
  given	
  out	
  in	
  our	
  classroom?	
  Do	
  you	
  have	
  any	
  suggestions	
  
for	
  ways	
  we	
  could	
  give	
  fewer	
  reminders?	
  	
  

Appendix G: Post-Intervention Survey
Name______________________________	
  
	
  
1. What	
  are	
  the	
  expectations	
  for	
  red	
  light	
  work	
  times?	
  
	
  
	
  
	
  
2. Do	
  you	
  think	
  that	
  the	
  short	
  activity	
  breaks	
  we	
  have	
  been	
  
taking	
  are	
  helping	
  you	
  focus	
  better?	
  
	
  
Yes	
   	
  
	
  
A	
  Little	
  Bit	
  
	
  
No	
  
	
  
3. What	
  activity/game	
  do	
  you	
  think	
  helps	
  you	
  focus	
  the	
  
most?	
  
a. Meet	
  me	
  in	
  the	
  Middle	
  
b. Simon	
  Says	
  
c. Speedy	
  Simon	
  Says	
  –	
  touch	
  your	
  head,	
  touch	
  your	
  toes…	
  
d. Talk	
  Time	
  
e. Thunderstorm	
  
4. Where	
  do	
  you	
  have	
  the	
  most	
  trouble	
  focusing?	
  
a. Desk	
  
b. Spot	
  on	
  the	
  carpet	
  
c. In	
  a	
  circle	
  on	
  the	
  carpet	
  
d. Other	
  -‐	
  ________________________	
  
5. Do	
  you	
  have	
  any	
  suggestions	
  the	
  class	
  could	
  try	
  to	
  help	
  us	
  
focus	
  better?	
  	
  

Appendix H: Class Behavior Plan Charts

Appendix I: Time On Task Before and After Intervention

Appendix J: Time On Task – Girls compared to Boys

Appendix K: Gender Differences in Time On Task

Appendix L: Number of Checks According to Class Behavior Plan
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