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Description of the Teaching Context
For my Professional Development School internship, I have been placed in
Ferguson Township Elementary School, referred to fondly as Ferguson. Ferguson is one
of nine elementary schools in the State College Area School District located in State
College, Pennsylvania. Ferguson is located about 15-20 minutes outside of downtown
State College in Pine Grove Mills. There are currently three kindergarten classrooms,
three first and second grade classrooms, and two third, fourth, and fifth classrooms, as
well as one 3rd/4th grade split.
In Room 19 at Ferguson, my mentor teacher, paraprofessional, and I do all we can
to prepare our students academically, while working to create caring, thoughtful young
people. Our class consists of twenty students—twelve girls and eight boys. Many have
parents who work for the university and come from well-to-do homes. Academically,
almost all students are on level for reading, writing, and mathematics. Up until recently,
three students had been receiving RTII reading help; however, one little boy has made
wonderful progress and tested out of the program. The two students who are receiving
RTII reading help are also assisted in math as well. One student receives ESL support,
while two are looked after by our occupational therapist. Five students read at a second
grade reading level, while three are working through Scott Foresman’s Early Reading
Intervention program. The other students’ work with level C and H books, both of which
exceed the end of the year expected reading level for kindergarten—level B.
Academically, the children are in very different places, but personality-wise,
almost all of them could be categorized as outgoing. They are extremely welcoming to
classroom visitors and about half could be labeled as curious—they can be seen talking
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with visitors with visible ease. There is one student in particular who is extremely shy
when asked to speak freely in front of the class; however, he has many friends and does
not seem anxious when speaking with a teacher. While all students are relatively friendly
with one another, there are obvious cliques within the classroom. They typically consist
of 2-3 students who then may or may not decide to engage with other groups based on the
activity. At this age, boys and girls are usually seen playing separately; however, I
believe it to be because of difference in interests.
Main Wondering and Sub-questions
Last spring, I was initially paired with a 4th grade mentor teacher. For one
semester, I learned how to support learners who had already been in the school system for
a handful of years—learners who have very different needs than students beginning a
formal education for the first time. When I moved to kindergarten, I observed many
differences between the needs of a kindergarten student and the needs of a 4th grade
student. One thing I had been curious about while in 4th grade was how to make good use
of my time and this wondering followed me to my new classroom.
As I began taking on more responsibility in my kindergarten classroom, I realized
that I struggled with moving my students to the carpet efficiently. I noticed that many
students continued to work when I called them to the carpet, which then caused us to wait
until they cleaned up their things and joined us. I was curious as to different strategies I
could use to transition from one activity to the next and which would be most time
efficient.
My main wondering was as follows:
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What strategies help get my students moving efficiently while transitioning from
the tables to the carpet?
Initially, my inquiry included all periods of transition. As my data collection
continued, I realized that there were times when data collection was could not be done
because we did not always meet back together or were already seated on the carpet.
Instead, I chose transitions to the carpet from morning work to morning meeting on the
carpet and from kid writing to the carpet for sharing.
The sub-questions that emerged from my main wondering were:


Are there times of the day when transitions consistently take longer?



Which transition strategy is most effective?



Does the popularity of a transition make it more effective?



If children are being timed, will they make a greater effort to transition quickly?



Do boys transition faster than girls?



If children are not transitioning when they are told to do so, what are they doing
instead?
Data Collection

Before Strategy Implementation
While I watched and waited for my students to transition from one subject to
another, I wondered how much time they actually spent in transit. The first step in my
data collection was to record the transition durations without changing or adding anything
to our routine. I called the students to the carpet using methods they were familiar with,
which were strategies like clapping patterns, chimes, and the ever popular “1, 2, 3 Eyes
on Me.”
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After a week of cold timings, I informed the students of my inquiry project. I had
told them that I wanted to see how long it took for them to transition from one lesson to
another. I was curious as to whether or not this knowledge of being timed would impact
their speed or not. To time the students, I used a “School Smart” Digital Timer and
pressed the “Start” button after I had rang the chimes, clapped, etc. I stopped the timer
when all the students were sitting in their appropriate learning spots and were “ready to
learn.” This means that they are seated “criss-cross,” have their hands to themselves, and
are facing the teacher.
Before Strategy Implementation Analysis
After two weeks of using no particular strategy, I added up the transition
durations to share with the students. As previously stated, I was initially timing many
more transitions, which were whittled down as my inquiry progressed. At the time, we
were looking at wasting over 9 hours of instruction time throughout the course of the
year—more than an entire school day! The students gasped, but I was unsure of how this
knowledge would affect their future transition movement, especially because knowing
that they were being timed seemed to have no effect.
Strategy Implementation
Strategy 1: Call-and-Response Transitions
On Monday of Week 3, during morning meeting, I explained to the students that
our transitions would have a theme. This week, I would initiate a call to the class to
which I would receive a response. This would include new calls and responses such as,
“Hocus Pocus!” –“Time to Focus!” and “5, 4, 3, 2, 1, 0…Let me see my kindergarten
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heroes!” The students would then “fly” to the carpet. I also included ones that the
students knew already. They are as follows:
-“How do my teachers feel about me?” – “They think I’m special, as special as
can be!”
-“1, 2, 3…eyes on me!” – “1, 2…eyes on you!”
Strategy 2: Non-verbal Transitions
Monday morning was the time that I would take to explain our new “transition
theme” to my class. I explained to the students that this week I would not speak to initiate
transitions—I would ring the chimes, clap, or signal to them that it was time to move to
the carpet. I chose chimes to start off the day when asking the students to transition
between our morning work and coming to the carpet for morning meeting. When it was
time to clean up for kid writing, I typically would clap a pattern or clap twice and signal
the transition.
Strategy 3: Singing Transitions
We wouldn’t consider ourselves too musical in Room 19, but my mentor and I
loved the idea of using songs as a transition strategy. Initially, I had envisioned using
different songs throughout the week that were both sung and listened to, but I found a
song by Dr. Jean Feldman called “We’re Great!” (Appendix C). The children singing
sing through the alphabet and I wanted to use the letters as a form of measurement; what
letter can we end our transition on today? I also wrote my own transition song for
morning meeting to the tune of “The More We Get Together” (Appendix D). At this
point in my inquiry, I had decided to cut my data collection from all transitions to simply
two.
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Strategy 4: Counting Down Transitions
I had spent a few weeks starting the transition timing at zero and counting on
from there. I wondered if counting down would have any effect on my students’
transition time. For this week, I looked over the transition durations I had recorded and
set the bar high (or low) for my students. They had made it to the carpet in close to 40
seconds before, so for the week, I set the timer to see if it would provide motivation for
my students. Half way through the week, something my mentor said got me thinking.
What if we turned our transition periods into a teacher vs. student competition? I knew of
another teacher who used this strategy in an intermediate grade level; maybe it would
work in kindergarten as well. On Thursday of that week, I had written a score board on
the white board at the front of our room. For the rest of the week, we looked at transitions
as a game. I was not too surprised by the results (Appendix E), but the students often
missed receiving a point by the skin of their teeth.
Strategy Implementation Analysis
To analyze my data, I recorded all the transition durations on a recording sheet I
had designed (Appendix F). I then transferred the data into a Microsoft Excel file
(Appendix G). This helped me to compare one week’s total transition length to another’s.
I first entered the data as seconds and then converted it to minutes. From that data, I
created a bar graph of the morning meeting transition data and the kid writing transition
data (Appendix H).
Student Surveys
Through the course of my inquiry, I tried to gage the students’ feelings and
opinions regarding our movement to the carpet and their thoughts about being timed in
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general. I issued a survey at the end of the call-and-response strategy week (Appendix I)
to collect data about this information. Because I found surveying all the students with
pencil and paper arduous in a kindergarten classroom, I then turned to using our morning
meeting question of the day as a means to survey the students. I asked them the following
questions:
1. Do you think we move to the carpet quicker? (Yes/No/Same) (Appendix J)
2. Do you like being timed during transitions? (Yes/No)
3. Do you like working at the tables or on the carpet? (Tables/Carpet)
The students answered the survey anonymously by making a tally mark under the
answer they preferred (shown in parentheses above).
Student Survey Analysis
I totaled the number of students who enjoyed being timed, felt indifferent about
being timed, and who did not enjoy being timed. I did the same with the next two
questions. Before I typed up this particular survey, I had initially only planned to ask 6
students their opinions. Their surveys were recorded as interviews. Writing the survey
questions on the white board was much easier when it came to analyzing the data because
I could simply count the tallies. I was guaranteed to get an answer from every student
present and it took a fraction of the time.
Anecdotal Notes
Each week I took brief notes about how the transition strategy was going or how
things in the classroom were affecting our transitions. I would write these notes on postits or directly onto my data collection sheet. These notes often contained brief reflections
with my own personal feelings and thoughts about the transition (Appendix K).
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Systematic Observation
As my inquiry progressed, I became more curious about what my students were
doing if they were not transitioning when I prompted them to. I asked my mentor teacher
to record their activities after twenty seconds had passed on another data collection sheet
(Appendix L). I was curious to see how many children were on the carpet, walking
toward the carpet, or participating in other activities.
Systematic Observation Analysis
After looking over the data from my systematic observation, I decided to focus
mainly on the children on the carpet numbers vs. the number of students cleaning up. My
mentor teacher and I have a rare group of kindergarteners—they’re so tidy and neat! I
created a pie chart (Appendix M) of the children cleaning up after kid writing and the
number of children on the carpet after kid writing.
Explanation of Findings
Claim 1: Students transition to the carpet more efficiently when transition
duration has been brought to their attention.
When I first began to look into my inquiry, I read an inquiry paper written by
2009-2012 PDS intern Ali DiSanti to help understand what exactly a transition inquiry
looked like. After all of her data collection, she learned that her students moved more
efficiently when she brought to light how much time they were wasting during times of
transition (DiSanti). I also found that my students transitioned at a faster rate when I
pointed out the times I had recorded.
Evidence A: The first step of my inquiry was to record cold timings of my
students’ transition. This cold timing revealed that the students had spent almost 7
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minutes between our morning meeting and kid writing transitions. After all of my inquiry
data had been collected, I compared this first week to the rest (Appendix G). I calculated
that the first week’s total time was 2 minutes and 8 seconds higher than the second
highest week’s total. This is a significant difference!
Evidence B: After the first week of strategy implementation, I surveyed the
students, asking them if they thought we moved to the carpet quickly. This was early into
my inquiry and the students had only recently become aware of their transition time.
Eleven out of twenty students claimed that we did not move to the carpet quickly by
circling or coloring a sad face (Appendix H). During the last week of data collection, I
asked the same question on the white board. This time, only five students answered in a
negative way (Appendix I).
Evidence C: At the bottom of my time recording sheets, I left a spot for any
anecdotal notes I wanted to take. After I made the students aware of how long their
transitions took, I observed, “I’m noticing a very small change in their movement from
last week. Bigger changes between KW times from this week vs. last.” This was on
February 24th (Appendix J). On March 1st I wrote, “Transition times have gotten better. I
think having the students aware of their transition time has helped them move quickly.”
Notes such as these continue throughout the semester.
Claim 2: Classroom tidiness is a contributing factor to transition time.
Evidence A: My mentor and I always knew we had a very tidy class. An
interview with a female student during the second week of cold timing revealed to me her
feelings about the way things were cleaned up in our classroom. I asked how she felt
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when the chimes rang and she was being timed. Did she feel scared, sad, excited? The
rest of our conversation was as follows:
Student L: It’s bad, ‘cause I think some people might have to clean up a lot of
stuff.
Miss Tallarico: Do you feel like the cleaning up in the room is only done by a
couple kids?
Student L: (nod)
Miss Tallarico: Do you think it’s mainly the girls or the boys?
Student L: Mostly the girls.
Miss Tallarico: So, do you think that if everyone cleaned up right away do you
think that we could cut down on our transition time?
Student L: Mhm!
Evidence B: My anecdotal notes mention several times transitions that were
affected by students cleaning. March 16th I observed that, “I’m noticing a pattern of boys
being at the carpet first…girls are cleaning.” On March 19th, one particularly clean
student was absent. Our kid writing transition took 2 minutes and 17 seconds. I noted,
“Student H is always around to clean up—the girl is the tidiest thing I’ve ever seen!”
Later that week on March 22, our kid writing transition took 2 minutes and 25 with the
note, “Particularly messy today.”
Evidence C: When my mentor teacher began recording systematic observations
of my students, one of the things I asked her to look for was the number of students
cleaning. Kid writing is a difficult transition period for my classroom because we
typically share 1-2 kid writing stories afterward. Students like to show me their kid
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writing as they put it away in hopes they will get chosen to share. I compared the number
of students (from March 19th-30th) on the carpet after twenty seconds and the number of
students cleaning after twenty seconds. I found that 81 students were cleaning during that
time compared to 73 students on the carpet (Appendix L).
Claim 3: When transitions are seen as fun or educational, the students respond with a
more positive attitude.
Evidence A: One particular student in my class was consistently vocal during
times of transition. He would call out to his classmates and say, “Come on, guys! We’re
bein’ timed!” I was interested in his thoughts regarding our transitions. Was he saying
this out of nervousness? Excitement? Was he trying to beat yesterday’s time or was he
scared of taking too long? An interview with him informed me. He stated that being
timed made him nervous and he would rather not be timed at all. I felt upset by this
because I did not want to cause my students anxiety. During the week of singing
transitions, I noticed the little boy was often one of the first to the carpet and that he was
dancing. Our conversation was as follows:
Miss Tallarico: Student J, I noticed you dancing earlier. Does the music help you
feel less stressed during the transition time?
Student J: Oh, yeah! I like that song (referring to Dr. Jean’s “We’re Great!”)
Evidence B: On March 29th, I noted in my anecdotal notes that, “Student A and a
few other kiddos have been asking about ‘We’re Great!’ They seemed super bummed we
were trying something new this week. Remember to do it again after inquiry.” During
that particular song, I would sign the alphabet with the students on the carpet as we were
waiting for the others to join us. Looking at the data alone would suggest that this song
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took the longest kid writing transition time (Appendix G); however, I believe the upbeat
atmosphere helped students feel ready to learn and in good spirits.
Reflection and Implications for Future
This “Great Race” is the first of many inquiries to come. I’ve spent the past 2
months collecting and analyzing data and yet, I still think there is so much more to learn.
I’ve learned that students need to be aware of their actions during transition time and how
much time they are spending coming to the carpet. It adds up! When this information is
brought to the students’ attention, they move more efficiently and our instructional time
can be utilized to its fullest.
I was very concerned throughout my inquiry about the student who was very
anxious over being timed. It delighted me to see him dancing and happy during the
singing transitions and to see his mood lifted. I had previously looked at transitions as
something to get through rather than enjoy. This inquiry has caused me to look at
transitions in another light. As a teacher, I’d like to take advantage of all teachable
moments throughout the day, including transition times. I loved incorporating sign
language into “We’re Great!” This was the only transition I tried this method with. In my
future classroom, I’d like to make my students active learners in the transitions rather
than moving pawns.
In the future, I would like to place an importance on quick transitions early on in
the year and try many different transition strategies. Because I was not placed in
kindergarten originally, I was not able to see how their transition routines were
established. The students listen for mostly chimes or clapping and I’d like to continue to
use a variety of strategies so that transitions do not become monotonous. I also would like
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to receive student input regarding transitions. Which ones would the students prefer
doing? Would they like to do ones for different parts of the day? This is something I’d
like to implement about a month into the school year in the future.
A teacher’s inquiry is never done. Because of this, I still have many questions
when it comes to moving kindergarten to the carpet.
How can I involve all students in the clean up process?
How can I help all students to value the clean up process?
How can I decrease stress during transition times?
How would having weekly student meetings helped students transition
efficiently?
Do the students truly understand why transitioning efficiently is important?
Does the seating arrangement at the tables and on the carpet affect transition
duration?
The beauty of teaching is that it is a never-ending learning process. This transition
inquiry is one I plan to continue in the future, most likely for the rest of my teaching
career. Each class is different and respond to different types of challenges. Perhaps my 4th
graders would have responded very well to the teacher vs. students transition challenge.
My kindergarteners did not, as evident by the score thus far (Appendix E)! I look forward
to building my teacher transition library and this inquiry will stand as its foundation.
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Appendix
Appendix A: Inquiry Brief and Timeline
I. Context
Kindergartens were first established by German Friedrich Frobel to accommodate
the children of the poor who, because of difficult work hours, were not able to teach their
own children to read and write (Richie-Sharp). Frobel believed that children learned
through play and that kindergarten should be a place where children could learn by
observing their world (frobelgifts). This idea of kindergarten then grew and spread across
Europe and into the United States where it has become what we know and love today.
This early, unorganized kindergarten system taught children through play—more
similar to what we think of as preschool—and was not part of the formal school system.
In the United States, kindergarten is the first year of formal schooling for all students.
Some may have experience through preschool; however, preschool attendance is not
consistent across the board. For some children, kindergarten is the first time they been
told what to do by someone who is not their parent. Many have never been held to an
academic schedule or been away from home for a few hours at a time. This experience is
new and unsurprisingly frightening.
Because kindergarten is now seen as the first formal year of schooling, it is
expected that kindergarten students will leave in June prepared for 1st grade. These pre-1st
grade standards are established by the state. In Pennsylvania, it is assumed that by the
time students reach 1st grade, they will already know how to read and write. These
students will obviously still have much to learn in the subject matter; however, they
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should be able to write a story with a beginning, middle, and end, count to 100, and make
connections between written numbers and the amounts they represent.
In Room 19 at Ferguson Township Elementary School, my mentor teacher,
paraprofessional, and I do all we can to prepare our students academically, while working
to create caring, thoughtful young people. Our class is made up of nineteen students—
eleven girls and eight boys. Many have parents who work for the university and come
from well-to-do homes. Academically, almost all students are on level for reading,
writing, and mathematics. Up until recently, three students had been receiving RTII
reading help; however, one little boy has been making wonderful progress and tested out
of the program. The two students who are receiving RTII reading help are also being
assisted in math as well. One student receives ESL support, while two are being looked
after by our occupational therapist. Six students read at a second grade reading level,
while two are working through Scott Foresman’s Early Reading Intervention program.
The other students work with level C and E books, both which exceed the end of the year
expected reading level for kindergarten—level B.
Academically, the children are in very different places, but personality-wise,
almost all of them could be categorized as outgoing. There is one student in particular
who is extremely shy when asked to speak freely in front of the class; however, he has
many friends and does not seem anxious when speaking with a teacher. While all
students are relatively friendly with one another, there are obvious cliques within the
classroom. They typically consist of 2-3 students who then may or may not decide to
engage with other groups based on the activity. At this age, boys and girls are usually
seen playing separately; however, I believe it to be because of difference in interests.
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II. Rationale
Last spring, I was initially paired with a different mentor teacher. She and I began
our journey together in a 4th grade classroom. For one semester, I learned how to support
learners who had already been in the school system for a handful of years—learners who
have very different needs than students beginning a formal education for the first time.
When I officially moved to kindergarten in December, I was hesitant to jump into the
world of kid writing and sharing. It intimidated me! As one can guess, I observed many
difference between the needs of a kindergarten student and the needs of a 4th grade
student. One thing I had been curious about while in 4th grade was how to make good use
of my time. Students seemed to lazily find their way to the carpet when asked or take
more time than necessarily when lining up at the door.
These “lengthy” transition periods were in fact not so lengthy when compared to
kindergarten transition periods. In 4th grade, I lined up the class not even a minute before
we needed to leave for a special. When it comes to kindergarten, transition times need to
be built into our schedule because of how long they take. As my time in kindergarten
continued, I was curious as to whether or not I could help make more efficient use of our
time. I noticed many students continue to work when they are called to the carpet, which
then causes us to wait until they clean up their things and join us. I was curious as to
different strategies I could use to transition from one activity to the next and which would
be most time efficient.
III. Main Wondering
What strategies help get my students moving efficiently during times of
transition?
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IV. Sub-questions
 Are there times of the day when transitions consistently take longer?
 Which transition strategy is most effective?
 Does the popularity of a transition make it more effective?
 If children are being timed, will they make a greater effort to transition quickly?
 Do boys transition faster than girls?
 If children are not transitioning when they are told to do so, what are they doing
instead?
V. Timeline
Week of February 6-10, 2012
 Time and record transition durations—students unaware of timing.
 Write inquiry brief and find at least five sources.
Week of February 13-17, 2012
 Time and record transition durations—students aware of timing.
 Video tape room in transition—MWMM and KWCarpet
 Observe non-transitioning students during transition time.
Week of February 20-24, 2012
 Time and record transition durations—half the week students will see transition
times written on the board, the other half, the clock will count down, using their
best time.
 Interview five students on how they felt while being timed.
Week of February 27-March 2, 2012
 Introduce call-and-answer attention-getters.
 Collect data on transition time duration based on call-and-answer attentiongetters.
Week of March 5-9, 2012
 Spring Break
 Analyze data
Week of March 12-16, 2012
 Introduce students to the non-verbal transitions.
 Collect data on time spent on non-verbal transitions.
 Hand out and collect student survey regarding favorite and least favorite nonverbal transitions.
Week of March 19-23, 2012
 Introduce transition songs to the class.
 Collect data on transition time for the song strategy.
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Hand out and collect student survey to determine favorite transition songs among
the class.

Week of March 26-30, 2012
 Introduce transition times to the class.
 Collect data on transition time for the sign language strategy.
 Conduct interviews with each student regarding his or her favorite and least
favorite transitions overall.
Week of April 2-6, 2012
 Analyze data and write inquiry draft.
Week of April 9-13, 2012
 Continue to revise inquiry draft.
VI. Data Collection
Observations
Throughout the data collection period, I will be making observations during times
of transitions. My informal notes will comment on and answer the following questions:
 Do students put away their materials right away and come to the carpet?
 Do students take the most direct route to the carpet or to the door?
 Do children use transition times to socialize with friends?
Surveys
At the end of certain weeks, I will give the students a survey with questions that
will ask them about their favorite and least favorite transition options. They will answer
the question by circling a smiley face, an indifferent face, or a sad face.
Interviews
I will interview the students twice throughout the data collection period. First, I
will interview five students after the second week of collection to find out how they felt
when they knew they were being timed. Did they get nervous? Did they like the
challenge? I will also be briefly interviewing each student during the last week of data
collection. I will review each transition strategy with the student and ask about his or her
favorite and least favorite.
Video recording and Photographs
I am interested in the pathways taken during transitional times and will use video
recording to help me observe several children during certain transitions. I also want to
take photographs of how the children leave their tables after transitioning.
Reflections
I will be writing reflections on how I personally believe each transition strategy
has gone. I will also be including my mentor’s thoughts on each as well.
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Children, 63(3), 10-11.
http://search.proquest.com/docview/197628700?accountid=13158
Koralek expresses something that, when read, may seem like the most obvious thing:
people find comfort in routines. She describes what she likes to do as her morning
routine. She states one main difference between an adult’s routine compared to a child’s:
adults, more often than not, have control over their routine. Children, on the other hand,
have their routines dictated by the adults in their life. Providing a stable routine for
students is extremely important. Like my other sources have suggested, Koralek
explained that transitions “can be wonderful opportunities to support learning.” Students
learn to build “self-regulation” habits. This article also offers a plethora of other
transition-focused resources. This resource will be extremely helpful when looking for
other sources and to help plan transitions that are educational as well as effective.
McDavid, K. (2004). Transitions that work. Retrieved from
http://www.ourclassweb.com/sites_for_teachers_transitions.htm
This webpage is created and maintained by Karen McDavid. It is filled with wonderful
suggestions for smooth transitions. She describes using signals and gestures, timers,
songs, and chants. She also provides transition tips for teachers; they include: “Be
specific about how students are to transition between activities…” and “Model your
expectations…” I’m very happy to have come across Mrs. McDavid’s website. The
transitions she suggests are very usable in a kindergarten classroom and her tips for
teachers may seem to be common sense; however, for a new teacher like me, they are
very helpful reminders.
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Mele, S. M. (2008). Supporting teachers and children during in-class transitions: The
power of prevention. Theses and Dissertations. Paper 396.
http://scholarcommons.usf.edu/etd/396
Mele discloses that approximately “20-30% of a child’s daily classroom activities are
spent in transition from one activity or location to another.” She continues to state her
opinion of what makes a successful transition. It is “dependent upon teacher behaviors,
particularly those associated with giving children the information necessary to understand
and predict the expectations of current and upcoming routines.” She continues to write
about successful auditory and visual stimuli to signal transition prompts. One thing I
would like to take from her dissertation is her mention of a “stopping” method. At the
sound/sight of a prompt, students are to completely stop their behavior before moving to
transition. I think this is something that while effective, can be often overlooked during
every day classroom activities.
Shidler, L. (2010). Teacher-to-teacher: The heart of the coaching model. YC Young
Children, 65(4), 70-75.
http://search.proquest.com/docview/873822803?accountid=13158
Shidler’s article outlines a coaching model of teaching. This particular article is made up
of an interview Shidler had with a classroom teacher that she coached. During a certain
point of the interview, the classroom teacher mentions that she felt she “never had
enough time to teach.” She thought of transitions as a means to moving students from one
place to another, rather than a teaching opportunity. Shidler agrees and adds that
transitions should be a way to support student learning. This attitude will be helpful for
my inquiry because I too only thought of transitions as a way to move students from A to
B. Transitions that are student centered will be more enjoyable not only for the students,
but for myself as well.
Starr, L. (2007). Transition time. Retrieved from
http://www.educationworld.com/a_curr/management_tips/management_tips049.s
html
Linda Starr provides a handful of transition time activities in her brief article. My favorite
is called “Great Gumballs! A Smooth Transition.” To use “Great Gumballs,” the teacher
is to trace a gumball machine on a poster board, bulletin board, etc. The teacher can then
select a mystery student, unbeknownst to the class. If the mystery student completes the
transition effectively, then that student will be revealed to the class and is able to color in
one gumball. The teacher can use this method without a mystery student as well. This
article has helped me learn of more creative ways to observe and record transitions.
Thelen, P., & Klifman, T. (2011). Using daily transition strategies to support all children.
YC Young Children, 66(4), 92-98.
http://search.proquest.com/docview/881563743?accountid=13158
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In this article, Thelen and Klifman refers to transitions as positive learning experiences.
They explain that during transitions, it is important for a teacher to use a communication
system that reduces the probability of negative behavior. This behavior could include
tantrums or other off task behavior. The “all children” they refer to in the title are
children with auditory, visual, and other physical/mental impairments that might cause
students to have difficulty with transitions. Their suggestions of visual prompts and
simple physical and auditory signals are applicable to all students. This article is helpful
when it comes to my inquiry because it can help me keep in mind the different types of
learners in my classroom. Some children may respond better to auditory transition
prompts and some may prefer visual or kinesthetic prompts.
Transition Tips for Teachers [Video file]. Retrieved from
http://www.youtube.com/watch?v=umQeTEUKijU&feature=player_embedded#!
This video was linked off of Angela Watson’s website,
http://thecornerstoneforteachers.com/free-resources/routines-and-procedures/transitiontips. On her website, she provides a number of different articles that cover a variety of
teaching topics. This video file is from one of her webinars and is specifically covers
transition times throughout the day. She shares pictures and stories from her own days in
a classroom. She offers samples of transition songs to use during subject-to-subject
transition times and suggests other methods such as timers and bells. From the looks of
her classroom photos and the way she talks about her experiences, it is obvious that she
has worked with older elementary school students, but her tips are applicable to
kindergarten as well. One that I enjoyed was that as a transition is wrapping up, give a
backwards countdown. This will let students know that we will begin shortly and there
will be no confusion to what number you are counting to—the goal is always to zero.
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Appendix C: “We’re Great” lyrics by Dr. Jean Feldman
We’re great, but no one knows it.
No one knows it so far.
Some day they’ll realize how wonderful we are!
They’ll look at us, and point at us, and then they’ll shout, “Hurray!”
Let’s cheer how we’re wonderful beginning with A.
A- We’re awesome.
B- We’re brave.
C- We’re creative.
D- We’re dynamic
E- We’re enthusiastic
F- We’re fantastic.
G- We’re gifted
H- We’re honest
I- We’re imaginative
J- We’re joyful.
K- We’re kind.
L- We’re lovable
M- We’re magnificent.
N- We’re nice.
O- We’re outgoing
P- We’re polite.
Q- We’re quick.
R- We’re responsible
S- We’re special.
T- We’re terrific.
U- We’re unique.
V- We’re valuable.
W-We’re wonderful.
X- We’re excellent.
Y- We’re youthful
Z- We’re zany!
We’re great but no one knows it, no one knows it so far.
Some day they’ll realize how wonderful we are.
They’ll look at us and point at us, and then they’ll shout, “Hooray!”
We’re great but no one knows it, but they will some day
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Appendix D: Morning Meeting Song Text Rewrite
(To the Tune of “The More We Get Together”)

It’s time for morning meeting,
Our meeting, our meeting.
It’s time for morning meeting,
Let’s gather right now.
We’ll shake hands and read some.
Our math will be awesome!
It’s time for morning meeting,
Let’s gather right now.
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Appendix E: Teachers vs. Student Transition Time Scoreboard
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Appendix F: Recording Sheet

Week 3: February 20-24, 2012

Strategy Used

Date MWCarpet KWCarpet SnackCarpet LCCarpet MathCarpet

Anecdotal Notes:
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Appendix G: Excel Data Compilation
Date
13-Feb
14-Feb
15-Feb
16-Feb
17-Feb
21-Feb
22-Feb
23-Feb
24-Feb
A.G.
2/27/2012
28-Feb
1-Mar
2-Mar
N.V
3/12/2012
13-Mar
15-Mar
16-Mar
Songs
3/19/2012
20-Mar
21-Mar
22-Mar
23-Mar
C.D 3/26
27-Mar
28-Mar
29-Mar
30-Mar

MW-->MM
91
96
79
63
63
84
62
63
71

KW->Carpet
65
136
116
81
69
66
85
135
95

80
65
41
58

68
72
92
83

96
72
77
55

78
100
90
88

30
41
25
45
50
62
90
50
42
47

137
40
89
145
69
83
75
52
49
58

Week
Week
Week
Week
Week
Week

1
2
3
4
5
6

392
280
244
300
191
291

467
381
315
356
480
317

Week
Week
Week
Week
Week
Week

1
2
3
4
5
6

6.53
4.66
4.07
5
3.18
4.85

7.78
6.35
5.25
5.93
8
5.28
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Appendix H: Transition Duration Totals

X Axis: Week of Transition
Week 1: Cold Timing without Student Knowledge
Week 2: Cold Timing with Student Knowledge
Week 3: Call-and Response
Week 4: Non-verbal
Week 5: Songs
Week 6: Countdown
Y Axis: Transition Duration (in Minutes)

Series 1: Morning Meeting
Series 2: Kid Writing
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Appendix I: Student Survey
Kindergarten Transition Survey
Do you like being timed?







How does being timed make you feel?







Do you think we move to the carpet quickly?
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Appendix J: White Board Student Survey
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Appendix K: Sample Reflections
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Appendix L: Systematic Observation Sheet
Date:
Transitioning From:

To:

Transition Duration:
Children on Carpet after 20 seconds:
What are the other children doing?

Cleaning
At Cubbies

Playing on Bean Bags

Working

At Coat Hooks

Walking

Other (Specify)

Date:
Transitioning From:
Transition Duration:
Children on Carpet after 20 seconds:

To:
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What are the other children doing?
Cleaning

Playing on Bean Bags

At Cubbies

At Coat Hooks

Other (Specify)

Appendix M: Carpet vs. Cleaning Pie Chart

1: Total Student on the Carpet
2: Total Students Cleaning

Working
Walking

