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Description of Teaching Context
1. ContextHouserville Elementary School is located in State College, Pennsylvania in Centre
County. Houserville is sister schools with Lemont Elementary, these two schools are located two
miles away from each other. Lemont and Houserville act as one faculty, with one principal.
Houserville Elementary consists of three third grade classes, three fourth grade classes, and three
fifth grade classes. Many of the students have been going to school together since Kindergarten
and therefore the students are comfortable with each other and very friendly. The school’s
faculty and staff are a very close community and work collaboratively during the grade level
common planning time. Mentors meet with their respective intern once a week to demonstrate
the collaboration in the community. Community building is very important for the staff of
Houserville. The small faculty of the school helps to keep the faculty a close community, and it
helps the school run smoothly because of their willingness to help one another.

Miss Williamson, grade 4
Miss Williamson is a shared intern in two self-contained fourth grade classrooms.
Room 18 at Houserville Elementary is a fourth grade classroom with 24 students. Of
these 24 students, 11 are girls and 13 are boys and they make a diverse group of learners. During
the week, several students leave for a variety of academic activities. Two students participate in
math enrichment on Thursdays for forty minutes. Two students spend time working on a variety
of subjects but mostly writing with the instructional support teacher some afternoons for about
twenty minutes. Both of these students need the one-on-one additional support to help them stay
focused and teach them strategies to become proficient and independent writers. Thursday
afternoons for fifty minutes, one student leaves to attend speech. Three students in the class have
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Individualized Education Plans. One student is diagnosed with ADHD and has additional support
for math, writing, and reading comprehension in the learning support room every morning. This
student also receives occupational therapy to work on motor skills. He returns back to the
classroom in time for spelling or reading. The other student with an IEP is a girl who has autism
and spends all day with a paraprofessional. She goes to learning support everyday all morning
for reading and math but has lunch with her classmates. She attends speech and an adapted gym
class on Thursday afternoons for thirty minutes before the regular gym class. Another student
attends learning support in the morning until lunch for math, reading and writing. Two students
attend Title 1 Reading with the designated instructor for a half hour every day. Students also
leave the room for music instrument lessons, which last a half hour once a week. Twelve
students from Room 18 play an instrument.
Room 22 at Houserville has twelve girls and twelve boys. No students attend learning
support but three are receiving support out of the room everyday for an hour for additional
reading support. Three students attend math enrichment once a week and there are 13 students
who take instrument lessons. All the variety in the classroom displays the group of unique
learners.
These students vary greatly in terms of academic levels. Measures of Academic
Progress (MAP) testing indicates there is a balanced range of students’ abilities. MAP testing is a
district wide, computerized test that measures students at their academic level by varying the
difficulty of the questions as the students answer them correctly or incorrectly. Behaviorally the
classes are social, talkative and have few problems working cooperatively with others. It is
obvious that my students are diverse social beings with strong personalities. Many students are
highly motivated and outspoken. I have many strong leaders who are vocal and social. They
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often play a large role in classroom discussion and eager to voice their opinions. Most of
students behave appropriately but they often need reminders to stay on-task. The biggest
management struggle is to keep students on-task and focused during independent work. There
are several students who are easily distracted and fall behind in their work. Throughout the day
my mentor teacher and I use a variety of strategies to keep students on-task.

Miss Dobson, grade 5
Miss Dobson is a shared intern between two fifth grade classrooms, the students switch
classrooms for reading, writing, and math.
For my inquiry study I will be focusing on observing two different “cores” of students.
I will be observing the students with whom I spend the most time, which I will refer to as core 1
and core 2. Core 1 is comprised of ten boys and five girls. These learners benefit from a slower
pace and more directed instruction with support and strategies applied for their individual needs.
One of the students has been diagnosed with Asperger’s Syndrome, five have an Individualized
Education Plan, three students receive services, and one student has an auditory processing
disorder. Two students are in the process of being evaluated for extra support. This core is made
up of primarily white students, with one Indian child. Core 2 has seventeen students who move at
a quicker pace than core 1 and work well with guidance. Of these students eleven are boys and
six are girls. One student is receiving services and two are going through the IST process. This
core is made up of all white students.
With the exception of the four new children, the majority of the students in my
classrooms have been going to school together since kindergarten. They are usually very
respectful of each other as well as other adults. Most of the students get along well with one
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another. The girls in our classroom are more mature physically and emotionally in comparison to
the boys. This difference sometimes causes issues because the girls are starting to become
“cliquey” while the boys are more immature in their behavior and require more reminders.
Within my classes, students work independently quite often. The majority of the students are
focused and stay on-task, completing their work in a timely manner. However, some students are
often off-task and distracted, and fall behind. The students all bring a little something different
to our classroom and make it an interesting and exciting class to teach!
Wonderings and Questions
Miss Williamson observed in her two classes many students who were distracted and
often needed reminders to stay on-task during independent work time. After observing these
behaviors for several weeks, Miss Williamson began to wonder how she could help students be
aware of their behaviors and work toward improvement. Miss Dobson spent weeks observing
students in her fifth grade classes use independent work time as social time. These off-task
behaviors had a negative effect on the students because they were losing valuable work time and
falling behind on projects and lessons. After meeting with each of our mentors and finding they
had the same concerns, we began to collaborate to find ways to help these students. Our first
main wondering emerged as:

How do we increase on-task behaviors for our fourth and fifth grade students?
Over time after collecting data we decided that our inquiry would be most beneficial if
we focused on the specific students who displayed off-task behavior and our main wondering
changed to:
How do we increase on-task behavior for specific students during independent work
time?
We are both shared interns and decided to pick six students, three from each class for a
total of 12 students. This number was chosen with our mentors help. Through our data and
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observations we brainstormed several other sub-questions that we hoped we could find to make
claims and further explain our main wondering. These sub-questions are:
● How can we increase intrinsic motivation for our learners?
● What strategies can we use to keep our students working on-task during independent
work time?
● What motivates our learners to be engaged in a lesson or topic?
● Does the subject affect the off-task behavior?
● What factors affect students’ motivation during independent work time?
Data Collection
Before - Preparing to Collect Data
In our fourth and fifth grade classrooms we began noticing our teachers often having to
remind students to stay focused on their work and not talk to their neighbors. After numerous
reminders, the students were still not finishing their work in a timely matter because of the
distractions; making the gap between our focused learners and non-focused learners larger. After
discussing the frustrations with our mentors, we found that if we collaborated, we could help find
strategies for our learners to teach them self-regulation while independently learning.
The first few days we observed our classes without implementing any strategies and
watched for typical off-task behaviors. We saw students talking to one another, staring out the
window or at the board, and walking around the room to be common off-task behaviors that were
easy to spot when students were expected to be working independently. To look for patterns in
our students’ behaviors we met after school to begin planning ways to collect data. Several
professionals in the building met with us to help us think of potential strategies that we could use
for our students. We used educational resources from the library and journals from the
Instructional Support teacher and school Psychologist. This helped us to brainstorm potential
interventions that we could use during the intervention.

During- Collecting Data
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To collect data we used systematic observations to record the amount of times students
were off-task during independent work time. For two weeks we used class seating charts to make
a predetermined mark for off-task students. We recorded the time of day and the subject also on
the recording sheet. For these two weeks we took a variety of samples from different classes and
different subjects. On these charts we wrote down the activity the student was supposed to be
engaged in as well as the off-task behavior they were engaging in. We did our sweeps in sets of
three and set timed intervals. (see Appendix C for the copy of the seating chart we used).
We also met to design a survey to help us further understand our students’ behaviors.
(See Appendix D for blank survey) These surveys asked questions about students’ sleep
schedules, eating habits, homework, favorite subjects, amount of support they have at home, and
the way they perceive themselves as learners. We gave these surveys to our students asking them
to be honest to help us learn how to best teach them.
After-analysis process how we analyzed data
To begin our analysis process we discussed our findings with one of our Professional
Development Associates (PDA). After putting our data in bar graphs (see Appendix E for bar
graph results) we looked for patterns of off-task behavior. We calculated the percent of the class
who was off-task during our sweeps and found that it was a small percentage about 5%. (See
Appendix E for bar graph) Specific students were consistently off-task during our observations,
so we changed our new main wondering to be: How can we increase on-task behaviors for
specific students during independent work time. We met with our mentors and chose three
students in each of our two classes to specifically focus on. To pick these students we used our
charts and our mentors’ observations because we wanted to eliminate other personal factors, such
as additional support from the learning support teacher, and account for extending variables that
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were not accounted for in our off-task sweeps. We also considered that our data is a small
glimpse of an actual day and having our mentors input was crucial in helping off-task students in
their respective rooms. To analyze the effect of our interventions, we used systematic
observation sheets for the individual students we were studying. We used sweeps again to look to
if there was improvement for on-task behavior after a specific intervention was introduced.

Systematic Observation: Class Sweeps of Off-Task Behavior
We used systematic observations to analyze the results of our interventions. We made
charts with only our selected students’ names, wrote down the activity, the time and the
intervention that was used and what behaviors they were displaying (See Appendix F for sample
of the data from each class) This type of data collection allowed us to see if our strategies and
interventions were working and led to our claims. We looked for patterns in our data to see if
specific times of day, specific subjects or specific students were off-task.
Learning Type Surveys:
We administered learning type surveys to help us understand how our students learned
best. By giving this test we hoped to learn if each specific learner is visual, auditory or
kinesthetic. Knowing our learners’ preference for learning helps us identify possible
interventions to help them succeed. We found that four students were primarily visual, one
student was auditory and six students were primarily kinesthetic. Most students scored high in
two of these categories. Knowing how a student learns influenced the type of strategy and
intervention we were to introduce to that specific student. We made a graph of the learning types
and each student so we had a visual representation of our variety of learners. (Appendix G has a
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sample of the learner survey) (Appendix H is the graph of learners and their results from the
learner surveys)
Student Preference Surveys:
We used our surveys to gain a better understanding of our students’ individually and
inquiry into our learners’ lives. We asked them about their routines at home as well as about their
time in school. Many of the questions dealt with preferences the students have about their time in
the classroom and things that distract them such as noises or things outside the window. The
purpose of the survey was to account for other factors such as hunger, fatigue or apathy towards
school. We hoped to gain specific insight into our learners. This survey’s results would allow us
to further analyze the factors that contribute to off-task behavior. (Appendix C has a sample
survey)
Conferences:
We conducted conferences as part of our data collection to find out how the specific
children for our inquiry viewed themselves and their learning. We asked them questions
pertaining to their feelings toward off-task behavior. We asked what distracted them hoping this
information would help us tailor our interventions to their needs. We also asked them how we
could help them and what things we as teachers can do to help them learn. (See Appendix I
Reflection on Conferences)
Miss Dobson sat down with each of the six students separately and explained to them that
she had been collecting information on all of the students in fifth grade, and showed them a
sample of one of her on/off-task behavior checklists. Miss Dobson described to them that she
wrote a check mark if the students were doing what they were supposed to, and a zero if the
student was doing something other than the assigned task. Then she explained to them that when
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she looked back on the information she had collected that she noticed they had more zeros than
the majority of the class, and that she wanted to help them to stay focused. Miss Dobson also told
them what behavior she noticed them engaging in that was causing them to be off-task, and
asked them what she could do to help them. By making the students aware of their behavior and
letting them know that the teachers have noticed, we hope to help to motivate them to stay ontask and become more conscious of their behaviors.
Miss Williamson also used conferences to gage student understanding of their behavior
and get the perspective of the student. The majority of the students told Miss Williamson that
they knew they engaged in off-task behaviors, but they did not know what would help them stay
focused. Miss Williamson showed the data that was collected explaining that during a certain ten
minute period, she looked around the classroom writing down the activities and behaviors of
students who were not doing the assigned work. These behaviors could be using the bathroom,
walking around or even talking. The conferences gave Miss Williamson a chance to ask students
what they would like to try to use in their classroom to help them stay on-task. Students shared
strategies they would want to try making the intervention motivating and internalized for the
students.
Reflections:
As teachers we value the opportunity to reflect for personal growth. Throughout our
inquiry we reflected on our data and thoughts as we progressed. Observing our students and
reflecting on what we see is a powerful tool to assess our progress. We have found success in
some of our strategies and have reflected on the reactions of our students that are not displayed
through our systematic observations. Reflection allows us to analyze our results and feelings
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towards the different interventions. They help us to analyze by recording our feelings, our
observations and our implications for future practices (Appendix I, J, K and L for reflections.)
Sticky Note Intervention:
Miss Williamson used a sticky note intervention. For two of her students who have
trouble paying attention during independent work time, she tried to help them stay on-task by
breaking down the instructions and putting them on a sticky note. After interviewing Dr. Peter
Montimony, Miss Williamson and Miss Dobson found this strategy helps students especially
students with ADHD and ADD because they have the exact directions directly in front of them
reminding them of what they are supposed to do. Breaking down the task also makes it more
attainable for students and they can easily see their achievement and progress. Two students who
are often off-task during independent work time were asked if they wanted to try this strategy.
While working on their Japan ABC book, a long-term, independent assignment all fourth grade
students completed, Miss Williamson would give them daily sticky notes to help them
accomplish each letter. There were checkpoints every week and after missing the first few
deadlines Miss Williamson and her mentor decided they needed to try to help them get their
work done. (See Appendix K sample of sticky note and reflection)
Miss Dobson also used a sticky note breaking down the task into smaller, easily
attainable goals. She found the sticky note worked for 3 out of her 5 students. Miss Dobson used
the sticky notes primarily in math class when the students had multiple pages they needed to
accomplish before the end of class. The assignment was written on the board (Appendix J Miss
Dobson’s sticky note reflection.)
Explanation of Findings:
● Claim 1: The learning style of the student (auditory, kinesthetic, or visual) drives the
preference and effectiveness of the chosen intervention.
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● Claim 2: Self-reflection and choice are powerful interventions for students to become
self-regulated learners and stay on-task.
● Claim 3: Students are unique and by using a range of different strategies we were more
able to help fit the intervention to their personality.
Claim #1 The learning style of the student drives the preference and effectiveness of the chosen
intervention.
To begin our intervention with specific students we used learner type surveys to decide
potential interventions (Appendix G learner surveys). The prospective strategies would help us
investigate our main wondering. After administering each of our students a learner survey, and
analyzing it, we were able to conclude helpful interventions for specific students. The students
met with their respective intern to discuss possible strategies they could try and the student
picked the one they thought would be best for them with the guidance of the intern. When the
student suggested an intervention or strategy that they wanted to try it was more motivating for
them because they had choice in their learning. For example during his conference, one student
said the sticky notes were helpful to him and he would keep using them. Students also were
choosing strategies that were connected to their learning style. (See Appendix M for conference
results).
We used systematic sweeps to observe our students when implementing a strategy
(Appendix F for a sample of the chart). Visual strategies did not work with students who are not
visual learners. One student we focused on during our inquiry was mostly a visual learner. We
found the sticky note intervention to be beneficial to help and motivate him. He was able to
easily remember what he was supposed to be focused on because of the bright note on his desk.
In a journal reflection, we described his enthusiastic response after he completed his goal essay
in a timely manner (See Appendix I). The same day another learner, who was mostly auditory,
tried the sticky note intervention. This was not effective for him because he used his sticky note
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as a bookmark losing the sticky note and not using it (See Appendix K for journal). From this
data we can conclude that the learning style did influence the effectiveness of the strategy used.
Some students had chosen several options for each learning style indicating they have a strong
preference for more than one learning style. From this we can conclude that the students’
preference, personality, and other factors would drive the intervention leading to our second
claim (See Appendix H for graphs of learning styles).

Claim #2 Self-reflection and choice is a powerful intervention for students to become selfregulated learners and stay on-task.

As life-long learners, we find the value in self-reflection. Self-reflection is the
opportunity to consciously think about our actions and behaviors and analyze them. “What did
we do?” “What went well?” “What could we work on?” Teaching young learners to self-reflect
is ultimately prompting them to become self-regulated and independent learners. Using selfreflection would give students an understanding of why their behavior is affecting their school
work and how this can be positively changed.
Miss Dobson and Miss Williamson used reflection as a tool with their students to see
if they were able to identify their behavior and use this as motivation to stay focused. We met
with our students during the inquiry and asked them if they ever felt distracted during
independent work time. We also asked if they knew what distracted them specifically. When our
students were asked to think about their behavior during the conferences, they admitted at times
they did feel distracted. Self-reflecting for some of our students helped foster insight and
perspective. Reflection is a powerful tool to encourage regulated learners. Self-reflection
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motivated students to internalize and take responsibility for their learning by giving them a
chance to choose what strategies they wanted to try and internalizing their decisions (Appendix I
conference reflection).
After conferencing with each student we found the power in choice. Students were more
interested in our interventions and were willing to try to work towards finishing their work and
staying on-task. We also measured success for self-reflection in our own journals. We found that
students were more agreeable and anxious to work toward setting goals after they had a say and
an interest in the strategy. During our interviews almost every student knew they were distracted
during the day and were willing to try different strategies to help them not be focused. When
presented with a few strategies to try, students picked ones they thought would work and they
were going to be willing to use. Some students even showed improvement after conferencing.
Other students are still working to find a strategy that helps them. (See Appendix L and M for
reflection) It is an important step to include students with their learning and give them choice to
help develop self-regulated learners even though this strategy is not always effective.

Claim #3:Students are unique and by using a range of different strategies we were more able to
help fit the intervention to their personality.

Since trying out different interventions during our inquiry, we have discovered that some
of our interventions worked for some students and not for others. We also found that some of the
interventions worked well together and were more helpful when combined. For example, using a
sticky note and also conferencing with a certain student, the task could be completed with little
observed off-task behaviors. Students were also completing their work at a faster pace than
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before. The interventions we tried were individualized to meet the needs of the specific student.
There are many factors to consider when trying to implement a strategy for a student. Each
strategy worked best when it was personalized to meet the needs and interests of the student.
Many students scored high in more than one learning type. The claim we could make most
strongly is that the best way to help a student is to know the student and try a variety of strategies
or a combination of strategies. Different strategies were more beneficial for different activities
and assignments in the classroom.
Using the sticky note during independent time was most beneficial for students who are
completing long-term projects or have multiple activities to complete at one time. It helped
students regulate their work and manage their time to be sure to complete their work on time and
with all components. The sticky note was not beneficial to help students get started. Once
students began working the sticky note provided a visual reminder and encouraged students to
monitor their accomplishments, which was rewarding for the students.
We also gave a break time for students during independent work time if we found they
were kinesthetic learners. This gave students a chance to stretch their legs and give them a
mental break, so when they went back to their work, they could more easily focus. Mrs. Rocky
Landers, an Occupational Therapist in the district, suggested a variety of strategies that may
work with our students. To encourage students to stretch and move around, Mrs. Landers
discussed doing jumping jacks, stretching, taking a walk to get a drink or going to the bathroom.
Students are unique and their strategies should also be. What worked on one day may not work
on another, as well as what works for one student might not work for another. By learning as
much as we could about each individual student we were able to try out different strategies and
personalize the intervention to fit that student as best we could.

Off-task Behavior

17

Reflection and Future Practices:
We began our inquiry as a way to help all students be successful in the classroom. Our
main goal was to teach students strategies they could use in the near future, as they become
middle school and high school students. We want to help encourage growth as self-regulated
learners. We want to gain insight into their learning preference as well as their motivation, which
will help students to stay on-task.
Our inquiry has shaped our beliefs as teachers. We have found a variety of strategies and
sources to consult to help many different learners. Our first step in this inquiry was to know the
learners. What distracts them? Do they have any sort of diagnoses that needs to be considered?
After this inquiry study we found there are many reasons why a student has difficulty staying ontask, and each student had his or her own unique reason. During our interviews we found that
some students felt that the work was too difficult while other students felt boredom. A few
students expressed to us that they could not talk to a friend if he or she was near them. The
classroom setting did not motivate another student because he would rather be outside.
Additionally, another student just liked to daydream. We learned there was no way we could
group each student without giving into stereotypes, so, we planned specific interventions and
strategies based on the needs of that particular child.
It was also important to consider the purpose of the assignment. Some strategies would
not be effective for certain students because of reasons we can’t quite conclude. Having the
student involved in preparing to be focused through the conference and picking of interventions
was an important aspect to include when implementing. Our most powerful intervention was
meeting with the students to help them understand we are working collaboratively to best serve
them. The students are the most important focus for us as teachers and we want them to know
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and feel as if they can succeed. On the first day of school we will build a class community that
addresses these feelings and this will help each student, as part of our future implications.
The most important claim we learned from our inquiry so far has been that the best way
to help our students is to be prepared. We need to have a variety of resources and ideas for
different strategies and tailor them to the needs of the child. Making the strategy individualized
made it much more effective for our students. In the beginning of the year, we hope to use these
tools such as surveys and conferences to understand our learners so that we can begin to help
students who have challenges by staying on-task. Teaching strategies to the whole class at the
beginning of the year would be beneficial for all our students.
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Appendix A- Inquiry Brief
Student Engagement
1. ContextHouserville Elementary School is located in State College, Pennsylvania in Centre
County. Houserville is sister schools with Lemont Elementary, which is located two miles apart.
Lemont and Houserville act as one faculty, with one principal. Houserville Elementary consists
of three third grade classes, three fourth grade classes, and three fifth grade classes. Many of the
students have been going to school together since Kindergarten and therefore the students are
comfortable with each other and very friendly. The school’s faculty and staff are a very close
community and work collaboratively during the grade level common planning time. For the
shared interns there are general meeting times between the triad to show how collaboration
works in this community. Community building is very important for the staff of Houserville. The
small faculty of the school helps to keep the faculty a close community and it helps the school
run smoothly because of the personal relationships and willingness to help one another.

Miss Williamson, grade 4
Miss Williamson is a shared intern in two fourth grade classrooms.

Room 18 at Houserville Elementary is a fourth grade classroom with 24 students. Of
these 24 students, 11 are girls and 13 are boys and they make a diverse group of learners. During
the week several students leave for a variety of academic activities. Two students participate in
math enrichment on Thursdays for forty minutes. Two students spend time working on a variety
of subjects but mostly writing with the instructional support teacher some afternoons for about
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twenty minutes. Both of these students need the one-on-one additional support to help them stay
focused and teach them strategies to become proficient and independent writers. Thursday
afternoons for fifty minutes, one student leaves to attend speech. Three students in the class have
Individualized Education Plans. One student is diagnosed with ADHD and has additional support
for math, writing and reading comprehension in the learning support room every morning. This
student also receives occupational therapy to work on motor skills. He returns back to the
classroom in time for spelling or reading. The other student with an IEP is a girl who has autism
and spends all day with a paraprofessional. She goes to learning support everyday all morning
for reading and math but has lunch with their classmates. She attends speech and an adapted gym
class on Thursday afternoons for thirty minutes before the regular gym class. Another student
attends learning support in the morning until lunch for math, reading and writing. Two students
attend Title 1 Reading with the designated instructor for a half hour every day. Students also
leave the room for music instrument lessons, which last a half hour once a week. Twelve
students from Room 18 play an instrument.
Room 22 at Houserville has twelve girls and twelve boys. No students attend learning
support but 3 are receiving support out of the room everyday for an hour for additional reading
support. Three students attend math enrichment once a week and there are 13 students who take
instrument lessons once a week displaying a group of unique learners.
These students vary greatly in terms of academic levels. Measures of Academic Progress
(MAP) testing indicate there is a balance range of students’ abilities. MAP testing is district
wide, computerized test that measures students at their academic level by varying the difficulty
of the questions as the students answer them correctly or incorrectly. Behaviorally the classes are
social, talkative and have few problems working cooperatively with others. It is obvious that my
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students are diverse social beings with strong personalities. Many students are highly motivated
and outspoken. I have many strong leaders who are vocal and social. They often play a large role
in classroom discussion and eager to voice their opinions. Most of students behave appropriately
but they often need reminders to stay on-task. The biggest management struggle is to keep
students on-task and focused during independent work. There are several students who are easily
distracted and fall behind in their work. Throughout the day my mentor teacher and use a variety
of strategies to keep students on-task.

Miss Dobson, grade 5
Miss Dobson is a shared intern between two fifth grade classrooms, the students switch
classrooms for reading, writing, and math.

For my inquiry study I will be focusing on observing two different “cores” of students. I
will be observing the students who I spend the most time with, who I will refer to as core 1 and
core 2. Core 1 is comprised of ten boys and 5 girls. These learners benefit from a slower pace
and more directed instruction with support and strategies applied for their individual needs. One
of the students has been diagnosed with Asperger’s Syndrome, five have an Individualized
Education Plan, three students receive 1 services, and one student has an auditory processing
disorder. Two students are in the process of being evaluated for extra support. This core is made
up of primarily white students, with one Indian child. Core 2 has seventeen students who move at
a quicker pace than core 1 and work well with guidance. Of these students eleven are boys and
six are girls. One student is receiving services and two are going through the IST process. This
core is made up of all white students.
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With the exception of the four new children, the majority of the students in my
classrooms have been going to school together since kindergarten. They are usually very
respectful of each other as well as other adults. Most of the students get along well with one
another. The girls in our classroom are more mature physically and emotionally in comparison to
the boys. This difference sometimes causes issues because the girls are starting to become
“cliquey” while the boys are more immature in their behavior and require more reminders. In my
classes students work independently quite often. The majority of the students are focused and
stay on-task, completing their work in a timely manner. However, some students are oftentimes
off-task and distracted and fall behind. The students all bring a little something different to our
classroom, and make it an interesting and exciting class to teach!
2. Rationale
Every great teacher wants their students to succeed to the best of their ability. In the
intermediate grade level we were discussing the need for independence. We often feel as if we
are continuously reminding students to do their work and be on-task when students should be
capable of self-monitoring their own work and behavior. We want to help our students be
motivated and independent learners making learning more authentic and worthwhile. We believe
that by helping students find strategies and learn to stay on-task and focus, they will be able to
use these tools and skills throughout their life and will have a richer learning experience. We
believe independence and self-monitoring is a crucial tool and we want our future classrooms to
be designed to enhance these qualities. We believe by doing this inquiry we will find the best
way to set up our classroom, the best way to interact with students and find the best strategies to
help all learners succeed.
There are many factors that can affect off-task behavior such as: is the room comfortable,
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are there specific visual, auditory or sensory factors to address? Is the student making a
conscious choice to be off-task or is it involuntary? Might students benefit from an adjustment or
change in the classroom set-up or structure? Is it a particular subject or concept? After inquiring
into each of these sub questions we hope to be able to accommodate for our students. We believe
interviewing students, giving surveys and testing several interventions will help give us a better
idea of what can help learners become more self-aware and self-monitoring.
We want to help foster growth not just in their understanding of content but also in their ability
to be self-motivated, self-regulated thriving individuals. We have noticed several students lack
the motivation or ability to stay focused and on-task during their independent work time. We
want to have intrinsically motivated learners who will succeed in the classroom and have an
appreciation for learning. We expect to find that there are several interventions that will help to
keep students focused and on-task. A further goal would be to set an appropriate environment
and teach appropriate skills to help foster and develop independent learners. We hope we instill
in their work ethic the need to be self-motivated. We believe that passion and motivation will
increase learner’s time on-task and therefore their ability to perform and learn. By perfecting the
balance between intriguing lessons and learners who are self-motivated, we believe we can have
a successful classroom full of learning.

3. Main Wondering
How do we increase on-task behavior for specifics students in our 4th and 5th grade
students during independent work?
4. Sub-wonderings
• How can we increase intrinsic motivation for our learners?
• What strategies can we use to keep our students working on-task during independent work?
• What motivates our learners to be engaged in a lesson or topic?
• Does the subject affect the off-task behavior?
• What factors affect student motivation during independent work time?
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5. Timeline:
February
Week 1, February 06-10
-Begin “before” data collection (observation checklist)
-Continue working on Inquiry Brief
-Continue working on Annotated Bibliography
Week 2, February 13-17:
-Brief/Annotated Bibliography Due Feb. 13th
-Continue “Before” data collection (systematic observations of whole class)
Week 3, February 21-24:
-Continue “Before” data collection
- Look for patterns/ student specific behavior
- Create student survey
Week 4, February 27-02:
Begin “During” data collection (systematic data collection of whole class
sweeps looking for off-task behavior) throughout the day
Pass out first student survey
March
Week 5, March 05-09:
-Spring Break!!!!!!
Week 6, March 12-16:
- Analyze student survey and plan intervention 1- whole class intervention
- Systematic observation of on/off-task for reading/ math

Week 8, March 19-23:
- Implement interventions
- Compare student surveys from before and after
- Begin to make claims based on evidence from data collection

Week 9, March 26- 30:
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- Compare data from before, during, and after looking for commonalities and
themes
- Compare student surveys from before and after
- Begin to make claims based on evidence from data collection
- Interview students
- Begin to work on rough draft of inquiry paper
April
Week 10, April 02-04: Parent Conferences
- Compare data from before, during, and after
- Interview students
- Make claims based on evidence from data collection
- Continue rough draft of inquiry paper
Week 11, April 11-13: Parent Conferences
-Continue to try new strategies for our learners
-Revise inquiry draft
-Revise inquiry paper
- Work on presentation (PowerPoint)
-Revise/Finalize inquiry paper
- Work on presentation (PowerPoint)
Week 14, April 16-20:
-Finalize presentation
April 28: Inquiry Conference
May 1: Final Inquiry Paper Due
May 20: Final Inquiry Paper due to Bernard via email
6. Data Collection Ideas
Data collection is the method that will help analyze our interventions to see what are the
most successful. We will have a variety of ways to collect data to ensure we account for as many
different variables as possible making our claims as accurate as possible based on the evidence
we observe. Data will help answer our wondering by giving us specific details and ideas that will
help shape the interventions we use. We will use data collection before our inquiry to figure out
what students we will focus on, during our inquiry to analyze specific feedback about
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interventions and after our inquiry to continually be questioning for potential future inquiries that
may arise from our data and to continue to support our students throughout the year. Before we
began to collect data; we wanted to observe our students during independent work time (non
teaching time when students are working on assignments individually) to see if there were many
students off-task and not focused on their work. We as teachers wanted to make sure that our
learners are not always on-task during independent work before we implemented an intervention.
We define off-task behavior as behaviors such as out of their seat, walking around the
room, talking to other students, looking around the room, looking out the window, talking to self,
and not doing the specifically assigned work or task.
• Surveys- We gave students in both classes a survey to ask about their learning preferences in
the classroom such as some of the following questions: Are they comfortable in the classroom,
do they have any suggestions to help them stay focused and make learning more comfortable?
We asked our students about their interests and have them tell us about the subjects they enjoy
learning and why. We also asked them to tell us when they think they learn best. We may find
the need to survey students after we plan whole group interventions.
• Interviews- We will interview 4-6 students to complete a more thorough and accurate analysis.
Face to face meetings will help us understand students’ needs and emotions more easily but will
be more time consuming and hard to do with the whole class. We will chose students to
interview based on the patterns we find during our on-task sweep. We will meet and conference
with the students we found to be off-task. The conferences intentions are to have the student selfreflect on their behavior and show them what we notice as observers. Then we will ask them how
we can help them stay focused. Follow-up interviews will give us feedback on the effectiveness
of the interventions. Having the students comfortable and sharing their emotions and challenges
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will help us better understand their needs and find the best plan that works for the individual.
Asking students to self-reflect is a powerful took to make them more conscious of their work
habits and behaviors as well.
• Reflection- We will keep reflections of our inquiry updates in reference to students working
independently. The journals will be used to look for patterns and reflect on our strategies’
effectiveness. The reflections will be used as a place to record our observations and discussions
with our mentors. These journals will add another piece of evidence for our inquiry to give more
variety in our data of our progress.
• Observation Charts- We will use systematic observations to record off-task and on-task
behavior. We will define what is appropriate on-task behavior at that given time and record how
many students are on-task during a set time. Using these charts several times throughout the
interventions will help us to relate the effectiveness of particular strategies. We will also use this
systematic observation as data to help make claims for specific students during independent
work time.
• Student work- We will collect and analyze student work, from our specifically identified
students, that is completed independently to see if the students accurately completed the
assignment during the allotted time. Student work will help determine if the student is on-task
based on the accuracy and completion of the work. We will look for patterns between the
achievement scores and on-task students.
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Appendix B- Annotated Bibliography
Annotated Bibliography
Brock, S.E. (2002). Helping the Student with ADHD in the Classroom. National Mental
Health and Education Center. 1-4.
This article first highlights the importance of management strategies for students with
ADHD. It is important not only to make clear expectations but also consequences for good and
bad behaviors. Several important factors that can be altered to help students succeed are task
duration, using direct instruction, peer tutoring, scheduling academics during the morning hours,
using interested materials, clear structure, visual and auditory cues and reminders, and setting a
pace guide based on the individual student. These strategies may not only help students with
ADHD but all students who display off-task behaviors. It is also important to consider needs of
the children. Keeping the work space clear from distractions and allowing students to take
physical movement breaks may help keep the focus of the entire class. Due to the heterogeneous
group of a class, some of these interventions may work better for other students.
Cleary, T. J. & Zimmerman, B. J. (2004). Self-Regulation empowerment program: A
school-based program to enhance self-regulated and self-motivated cycles of student
learning. Psychology in the Schools, 41(5), 537-550.
This article illustrates the Self-Regulation Empowerment Program (SREP). The SREP is
a training program that schools can use to encourage students to be proactive, self-motivated
learners. Although this article focuses on middle school aged children and their transition to the
greater demand on them in regards to assignments and responsibilities, many of the items
discussed are applicable to our fourth and fifth grade students. The article says that proactive
self-regulated learners are ones that regulate their behaviors in three parts: forethought,
performance control, and self-reflection. Forethought is what a student does before they begin a
task, performance control is what a student does during a task. After the task is completed, the
student self-reflects on their learning or performance. The SREP can be modified to fit the needs
of a specific child. There are 2 components to the program: Diagnostic Assessment and
Developing the Self-Regulated Learner by using empowerment, learning strategies, and a cynical
feedback loop. We hope to be able to use the SREP as part of our intervention to increase selfmotivation within our students and as a result, increase their on-task-behaviors during
independent work time.
Covey, S. R. (2008). The leader in me. New York, NY: Simon & Schuster, Inc.
This book illustrates how schools around the world are inspiring children by instilling
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leadership skills into them. Schools that tried this method have reported increased selfconfidence, drops in behavior problems, and improvements in student’s attitudes. Covey states
that the best way to prepare young people is to emphasize the value of communication,
cooperation, initiative, and individual talents. By building students’ leadership skills, we can
enhance their confidence, and hopefully- on-task behavior!

Covey, S. R. (1989). The seven habits of highly effective people. New York, NY: Simon
& Schuster, Inc.
This book highlights the importance of Character Ethic versus Personality Ethic and how
the author found the Character Ethic to be more rewarding and motivating for his son. Perception
has a way of changing the motivation for the learner and therefore can change their ability and
performance. To build empathetic, caring individuals we must look within ourselves at our own
behaviors and model the behavior we want to build- while this is common sense it is a crucial
level of thinking that requires rationalizing during a problem and changing your perspective. As
a teacher it is important to think about the character building of all individual students. The way
a teacher or other adult perceives a child can influence how the child feels and perceives
themselves influencing their work ethic and confidence. The seven habits help to build
individuals from dependent to interdependent. Habits 1,2, and 3-build self-mastery and 4,5, and 6
relate to teamwork. Habit 7 refers to renewal of the basic balance in life. These habits are life
long and are built into a person’s character.
Gawrilow, C, Ph.D. (2011). Self-Regulation in Children with ADHD: How if- Then Plans
Improve Executive Functions and Deal of Gratification in Children with ADHD. The
ADHD Report. 4-7
Due to the lack of self-regulation and their impulsivity, students may find themselves
lacking in academic progress. This is especially true for children with ADHD. This article
explains one type of strategy called the if-then plan and the effectiveness based on a study.
Students can use their strategy to help them understand their goals and outcomes. The plan is
effective using the words, "If I encounter this situation, then I will perform behavior y." The ifthen plan is more beneficial and effective than regular goal plans because they focus on the
behavior and the anticipated situation. Students are able to envision the anticipated action and
plan the best way to act, which helps students not to act impulsively. If-then situations also have
benefits for helping students not be distracted. Overall, if-then statements are a beneficial
strategy to try for students who are easily distracted and need direct instruction.
Landers, R. personal communication, February 22, 2012.
During a Professional Development Seminar Rocky Landers presentation on how there are many
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different types of inputs that can effect a child’s learning, especially a child that has a disability.
Oral motor, vestibular, tactile, and visual input can all distract or be helpful to a particular
student. Rocky Landers is an occupational therapist in the State College Area School District.
She provided us with handouts that illustrate ways to help children stay self-regulated in the
classroom. We could incorporate some of these methods in our classrooms for an intervention
and collect data to see if it is beneficial for the particular students who are exhibiting frequent
off-task behavior.

Montminy, Peter. Personal communication, February 2, 2012.
Dr. Peter Montminy is a Child Clinical Psychologist and Wellness Coach who comes into
Houserville Elementary School to observe some students and meets with their teachers to give
advice and feedback on how to help students cope with ADHD and Executive Functioning. He
has given a copy of his presentation for Strategies for Student Success. In this presentation he
analyzes what controls behavior: others, self. External, internal, the future, immediate
gratification and delayed gratification and describes psychological functions in the brain.
Students with ADHD lack inhibition and self-sensoring, which leads to the difficulty in staying
on-task during independent work. Dr. Montminy suggests several strategies to help build selfawareness skills in students that will eventually help them become self-monitoring. Having
students act out in their head proper ways of handling situations and fostering self-talk, then
using foresight to handle that specific situation differently in the future. Students with ADHD
need external visual reminders for their tasks and goals such as cue cards, post-its and sometimes
electronics encouraged with positive prompts. Good strategies to use are the breaking down of
long-term assignments into chunks and help with time management and give brain time to take a
break during hard work.

Spizman, R. F. , & Garber, M. D. (1995). Helping kids get organized: Activities that teach time
management, clutter clearing, project planning, and more! Torrance, CA: Good Apple.
This book gives teachers solutions and helpful hints to help foster their student’s
organization and time management skills. The chapters “organizing your environment, dealing
with deadlines, and prioritizing multiple tasks” are ones that we think may be useful to our
project. The book has pages the teacher can print out and give to students to help them with these
skills. We think that we might be able to use some of the resources from this book when we plan
an intervention.
Whitebread, D. , Anderson, H. , Coltman, P. Page, C. , Pasternak, D. P. , & Mehta, S. (2005).
Developing independent learning in the early years. Education 3-13: International
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Journal of Primary, Elementary and Early Years Education. 33 (1), 40-50
This paper talks about a research project that explores the development of independent
learning in young children. In this study researchers worked with children ages three to five to
see if they could be self-regulated and work independently. They used methods such as cooperative group work, reciprocal teaching, self-explanations, self-assessment, and debriefing.
The study showed that even young children are capable of independent learning. This study will
be beneficial to our inquiry because it gives ideas for possible interventions that have had
positive outcomes. We think that whatever might work in young children could work in our
children as well. Giving children a reason why they should do their work is important and is
something we would like to explore more throughout our inquiry and our research.
White, G.P., DuPaul, G. J. (2004). An ADHD Primer. Principal Leadership Magazine, vol
5 (2), 1-4
This article is about ADHD and potential interventions that can help the student.
Although we are not focusing only on students with ADHD, many of the interventions used can
be useful for all students. We also both have students that display heavy signs of ADHD and in
this article it states that ADHD can be heavily influenced by external factors such a the
classroom, the tasks and the behavior management styles. One potential management strategy is
a daily checklist to help students stay organized. It is also helpful to break down complex tasks to
smaller goals at a time. These skills that helped a students with ADHD stay organized helped to
achieve their highest educational level. Other potential strategies that may help are behavior
contracts, lessons on organization, note taking and other basic skills, and helping students to see
long-term goals and outcomes.
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Appendix D Sample of Student Survey
4th and 5th grade survey
Wherein the classroom do you work best? Please explain why you work best there.

Do you think that you can sit by your friends and still stay focused on your work?

Do you like to work in a room where it is colder or warmer? Please circle one.
What are your favorite subjects? What do you like about this subject?

Are there any subjects that you do not enjoy? Why?

Are there any subjects that you find to be too difficult? Is this something you have felt in past
grades? Why?
If something is too hard, what do you do?
What things distract you in the classroom?
Do you prefer to learn in small groups or whole class?

Do you eat breakfast? How often?
What time do you usually go to bed on a school day? Please circle about what time.
7
7:30
8
8:30
9
9:30
10
10:30
What time do you usually wake up on a school day? Please circle about what time.
5
5:30
6
6:30
7
7:30
8
About how long do you spend on homework a night?
Do your parents or other adults help you with your homework?
When you feel stuck on a problem do you: (please circle what you do)
Ask an adult or teacher for help
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Guess
Give up
Take a break and then go back to doing work later
Just not do it
What helps you learn? Use as much detail as possible.
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Appendix E Bar Graph of Off-Task Behavior
Miss Dobson:

These charts show both of the core classes I focused on particular dates. The letters on the
bottom represent the students, the colored bars stand for dates, and the numbers on the left
represent the percentages of off-task behavior. From looking at the graphs I could tell which
students were off-task consistently and this is how I chose the students I would try interventions
with.
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Miss Williamson:
This is my systematic observation
Class A
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Class

B

After taking five different samples of my class I was put the data in a chart. The number of times
the students were displaying off-task behavior during a sweep. I charted this data for both of my
classes and we started to use this data to help us figure out what direction we should take with
our strategy. Some of the data recorded was hard to use to help with our intervention so we used
this data to find the percentage of the class as a whole who was off-task. (The names are blacked
out for anonymity).
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These Graphs show the percentage of students on-task versus off-task.
Miss Dobson:

In this chart I tallied the number of students who were consistently off-task over the span
of a day. As show, the majority of the students as on-task. After observing many days of similar
results, Miss Williamson and I decided to limit our interventions to only students who needed
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them. The students who were normally on-task, we concluded, did not need the interventions and
we could focus on the ones who did.
Miss Williamson:
After putting our systematic data into charts we found a pattern for certain students as
opposed to the whole class. We made percentages of the class off-task and found that most of our
charts showed that it was a small percentage of students on a given day that were off-task. (See
pie graph below) *we defined on-task as when completing the sweeps they had 0-1 off-task
behaviors displayed
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Class B
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Appendix F- Off-task chart

Observations after Intervention Strategies
Intervention(s)________________________
Student
Date
Activity
Time

A
C
D
M
O

Time

Time

Off-task
behavior
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Appendix G Sample of Leaner Survey
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Appendix H Graphs of Learner Survey

This graph shows what percentage of the students I am focusing on chose answers on a learner
survey pertaining to “seeing, hearing, and doing”. There were twelve questions for each category
and the students each took one separately. The survey describes a “seeing” learner as one who
remembers best by using their eyes. It identifies the “hearing” learner as someone who
remembers best by using their ears. And if categorizes the “doing” learner as one who learns and
remembers best when using movement or activity. This graph shows that the majority of my
students answered questions that put them in the “doing” learner category. However, one of my
students identified as being a “seeing” learner. Similarly, the rest of the students scored “seeing”
learners as their second learning type.
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Appendix I Reflection of Conference
Miss Williamson Conferences- 3.30.12
After picking three students from each class, I sat down with each of these students to conference
about the observations I have been making. Attached is the dialogue from meeting with each of
the students in Mentor A’s class.
Student A.
Me- Do you think you are distracted?
Student A.-Yes
Me- What distracts you?
Student A.-“I daydream a lot, I like to be outside.”
Me- What do you think could help you be less distracted?
Student A- “I can’t be near the window.”
Me- “What types of things can I do to help you?”
Student A- “I don’t know”
Me- What about a reminder on your desk. What will help you remember to stay on-task.
Student A- maybe a picture of outdoors?
Me- we can try that I will draw something for you, what do you want it to look like?
Student A- “some animals and trees?”
Me- thank you!
Student A tends to take awhile on every assignment that he has, he just works at his own pace
especially with reading and writing assignments. After speaking with him I know that he often
daydreams and prefers to be outdoors. I am not sure if Student A is distracted because he spends
much longer on assignments than the attention level of a normal fourth grader. Maybe because
he could spend 2 hours on a reading assignment could be the reason why he gets distracted.
Student B.
Me-Do you think sometimes you may be a little distracted?
Student B- Shakes head yes
Me- Do you know why?
Student B- Shakes head no
Me- What do you think helps you stay focused when a teacher is giving directions?
Student B- “I like to be able to read them, it helps me stay focused.”
Student B does not know why he is distracted but he does know that he was off-task during work
time. While he wasn’t sure what to do to help him, he was able to see that he does have trouble
staying focused and completing his work.
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Student C
Me- would you say that you are sometimes distracted during school?
Student C- yes
Me- do you know why?
Student C- no
Me- are you bored, frustrated or daydreaming?
Student C- “I get bored sometimes.”
Student C is one of the brightest students in the class but he is often daydreaming and needs
verbal reminders to get back on-task. While he is capable of doing the work he often gets easily
distracted and takes longer than normal to finish his work because he begins staring outside or at
the board. When I asked him why he is distracted he seemed to noticed that he gets bored easily
with some subjects and therefore he gets distracted. While he takes too long to get some work
done, it is always top quality and done exceptionally well. Maybe the work is not challenging
enough and this is why he has trouble focusing?
Mentor B’s class
Student D
Me- Do you get distracted easily?
Student D No
Me- this is a record of times I observed you and what you were doing during independent work
time. Here you are talking and looking through an envelope instead of using the computer to
research about Japan.
Student D well I had to move my Chuck bucks.
Me- is that what you were supposed to be doing at that time?
Student D Well….no
Me- do you see what I am observing? You are not being bad but you are sometimes not doing
the work that needs to be done at that time. I want to help you get your work done faster so that
you don’t have to stay in for recess anymore.
Student D- okay
Me- we could try to-do lists for the assignments you are supposed to be getting done.
Student D I don’t need to do lists I know what to do I just don’t always know how to do it and
don’t like to think hard.
Student D is easily distracted and I think she lacks confidence in her abilities. She even said that
she does not like math because of the critical thinking that is required in math. How can I help
Student D motivated to stay on-task because she is capable of doing the work? Is this a strategy
she needs to learn or is this presented in how she views herself and the learning environment?
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Student E
Me- Do you think you are easily distracted?
Student E- Sometimes it is hard to concentrate
Me- why
Student E- because sometimes class is boring. And I don’t like math and writing. I am not good
at my fact tests.
Me- do you like the sticky notes to help you get your work done?
Student E- well not really but they help me
Me- should we keep using them?
Student E- I like them a little.
Student E is easily distracted by work that he finds to be too difficult for him. He often
knows how to do the steps but needs prompting to stay focus. After meeting with him I found
that the sticky notes works for him but they are not always practical. Sticky notes cannot be used
in every situation, it usually is only helpful when there are multiple steps or tasks that need to be
completed. Even though Student E. is mostly a kinesthetic learner, he was also very much a
visual learner and this is why the sticky notes work for him.
Student F
Me-“Do you think you are easily distracted during class?”
Student F- Some of the time
Me- “Do you know why?”
Student F- “I daydream and I get distracted by Ethan’s noises.”
Me- “Do you have any suggestions for what we can do or how I can help you?
Student F- “I liked using my earbuds*”
Me- “What about the sticky notes?”
Student F- “I kind of used it, I kind of liked it. It seemed to work.”
Student F is extremely distracted and sometimes he does not even notice. He often has to
have his named called several times before he realizes that a teacher is speaking to him. This
conference was not as beneficial as the others because he was not able to always recognize the
times he is daydreaming. He does not know what causes him to daydream. He said that he used
the sticky note but I observed him using it as a bookmark when we tried to implement it. He also
never remembered to use his earbuds, the recording of his voice that asks him what he is
supposed to be doing. When he did use his earbuds we did not see huge improvements in on-task
behavior but the implementation was a short amount of time and maybe with the conference
intervention he will be more conscious of his behaviors and will try these new interventions now
that he saw how many times I observed him off-task.
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Miss Dobson Conferences:
Intervention- Student Conference
Below is a rough script of what I said to each student I am focusing on for my inquiry.
After the script I took notes on what the students said to me during the conference.
Script
"Hi ______. I wanted you to know that I have been doing some observations of my classes and
the students. Remember those surveys we took a few weeks ago where I asked you what
distracted you? I have noticed that you are distracted more than most of the other students. Here
is an example, this is a seating chart of all the students in your reading class. On this day I looked
at the class three times and put a check if the student was doing what they were supposed to, and
an o if the student was doing something other than what was asked of them. Look at the box with
your name on it compared to the other students boxes. Yours has many more O's than theirs
does. I noticed that you were staring out the window or talking at these times. I wanted to ask
you if there was anything I could do to help you stay focused and on-task more frequently. What
can I do to help you?"
Notes of student responses
C-Sometimes becomes distracted because wants to talk to friends,
-would help him if we moved his seat,
-would like me to help him with notecards on his desk listing what needs to be done each class.
A-distracted by people talking and wants to join in their conversation
- would like to sit by people who don’t talk often (like NW or AS) in reading.
-She likes to sit at the table with an adult during math so she can ask questions. --Would like me
to help her with checklists on her desk when there are multiple directions given.
M-distracted by sounds.
-Thinks that he will probably talk if he is seated near TN or DC.
-Would like to see assignments in front of him so that he doesn’t have to keep looking at the
board.
O- does not like to sit facing the windows because he gets distracted by things outside
-distracted if he is sitting beside his friends
D-

Off-task Behavior

48

-becomes distracted when sitting near friends
-realizes that he needs to be more organized
After implementing this intervention I saw a slight change in the students behaviors
sporadically. I think that by realizing that I was observing them they were more aware and
conscious of their work habits in class. This intervention mostly helped me to learn more about
my students and figure out ways that I can help them to be less distracted and on-task for a
greater period of time.
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Appendix J Reflection for Miss Dobson’s Sticky notes
Inquiry Intervention- Sticky Notes
During my first intervention many students expressed to me that it would be helpful to
them if they had lists of tasks somewhere accessible to them and very visible. Although in fifth
grade we have assignment books, they are large and the students only write their homework
assignments in them. When I suggested a sticky note on the student’s desk of assignments for
each class, the students were excited. I have been using this method primarily in math because
there are usually multiple pages that the students need to complete before the end of the class. I
have been writing down the page numbers and then making a column called “done” with a blank
line beside each assigned page number. I asked the students to put a check mark or an X when
they finish a page so they can keep track of how much they have completed and how much more
they need to do. When I put these on the student’s desks the students seemed to be happy. One
student even said, “yes! I love these!” I was quite surprised and happy at their enthusiasm. As I
walked around and observed the students working I could instantly see a change in their
behavior. They were working hard to finish a page so that they could check it off. Below is an
example of a sticky note I used in math. This student was half done, with two lines that have
checks and two without.
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Appendix K Reflection for Miss Williamson’s Stick notes
Reflection-Sticky Note Success
These are pictures of a completed sticky notes that was motivating and helped the student stay
on-task.

After he completed the sticky notes he would often cheer, “yes!.” Or jump up for a high five.
Below is his completed work that we used sticky notes for. The work was completed accurately
and on time.
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Appendix L-Reflection Student C Conference
Williamson-Anecdotal Records Student C
After meeting with Student C and discussing his off-task behaviors, I realized the power
of self-reflection. By asking Student C to be more aware of his behaviors and the consequences
that are a result of his choices, I observed during a reading and math lesson the improved
progress of his behavior. In these anecdotal results I scanned the room several times and found
Student C to be quietly working at his desk. Attached is a picture of his completed reading
assignment that was done well and before the allotted time was over. I will continue to look for
improvements in Student C’s work.
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Appendix M-Completed Student Work

These images depict a completed assignment that my inquiry focused students have
fulfilled successfully. The projects shown are reading projects that each student completed
individually. Each student chose a book they had read this year and then did a book project on it.
The students were required to write about how they found their book, a summary of it, and an
opinion and recommendation of it. Then the students were to add creativity to the project by
illustrating the cover as well as a border with pictures of something that dealt with the book. The
students had a little over a week to finish this project, and after implementing interventions with
my inquiry focused students, each of them completed their projects on time and very well done.

